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The structure and characteristics of instrumental learning goals in Japanese junior high-school
students: A pilot study by using the Type-3 quantification method
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The purpose of this study was to examine the structure and characteristics of instrumental
learning goals in Japanese junior high-school students. Six instrumental goals are assumed based on
Lens, Simons, & Dewitte (2001), which consist of two dimensions: achievement and time perspectives.
In Study 1, responses to 580 items related to learning goals were collected from 290 junior high-school
students, and classified according to the six instrumental goals. In Study 2, a questionnaire survey was
conducted to examine the structure of instrumental goals and the relationships among instrumental
goals, learning time and going to cram school using the type-3 quantification method. The results of
these studies reveal the characteristics of an instrumental goal model, which indicates that learning
time is related to present and future intrapersonal goals and a future interpersonal avoidance goal.

Key words: instrumentality, achievement goal theory, future time perspective, junior high-school
students, cram school.
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