CHAPTER 3
JAPANE SE YOUNG ADULTS WITH INTELLECTUAL DISABILITIES AND THEIR

TRANSITION NEEDS: POST-SCHOOL CASE STUDIES (STUDY 2)

Social policy to deal with individuals with disabilities
in Japan has seen significant shifts in recent years. The Basic
Law on Individuals with Disabilities {(shogaisha kihonho} was
amended in 1993 andwas strongly influenced by the international
movement in the 1980° s. The law emphasizes full participation
and equality as well as promoting employment in individuals with
disabilities and it has enormously affected the policies and
implementations of the special services (Ishibe, 2002).
Japanese individuals with disabilities are, however, still
marginalized to the extent that they do not fully participate
in the prestigious occupations that provide social legitimacy.
Moreover, contemporary Japanese soclety is represented as being
a white-collar, heterosexual, able-bodied, fertile, male of
pure Japanese blood. Expectations for 1individuals with
disabilities to participate in the heterosexual nuclear family
system, as in the work place, are also marginalized (Mackie,
2002),

Since 1979, all Japanese children from age 6 to 15 have

had the right to public education, special high schools for
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students aged 15 to 18 are being established, and recently
transition support for students with disabilities has become
one of the significant issues (Japanese Ministry of Education,
Culture, Sports, Science and Technology, 2001a). For
convenience, the present study refers to the upper-secondary
department of special education schools in Japan as ' special
high schools”. The transition support system in Japanese
special high schools includes occupational programs,
internship training at job sites, and regular meetings between
teachers, students, and their parents. This often includes
post-school assistance for about three years {Tokyo Department
of Education, 2001) such as regular visits to the home or work
by the teachers to check on how they are doing, as well as
irregular visits in case of emergencies such as dismissal or
other problems including work attitudes, interpersonal
relationships at work, human rights viclations such as lowwages
and sexual harassment or abuse. The teachers also may hold
regular alumni gatherings, continuing education, and club
activities as part of the post-school assistance (Mizutani &
Yanagimoto, 2003). At many schools, 1 to 3 teachers are assigned
to coordinate these activities while being relieved from some
or all of their teaching obligations.

In 1999,_the.Japanese Ministry of Education, Culture,
Sports, Science and Technology 1issued new educational

regulations for special schools requiring “Individualized
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plans for instruction” to be developed for all students’
instructional units called “independent activities” at special
schools. Furthermore, since the 2001 school year, special high
school teachers in Tokyo have been developing “Individualized
transition support plans” to enrich the current system of
transition support system (Japanese Association of Special
Schools’ Principals, 2002a; 2002b). The Japanese versions of
individualized plans have been strongly influenced by IEP/ITP
in the United States although the main differences in Japan are
that teachers usually develop individualized plans themselves,
and only take students’ and parents’ opinions into account on
a limited basis (Mizutani, Hiruma, & Yanagimecto, 2002}, whereas
ITP in the United States is usually done with a team of students,
parents, and.professionals including teachers, a vocational
rehabilitation counselor, a transition .Coordinator, and

supervisors at the student’s work training site (Wehman, 1995).

Purpose
With regard to the present study, the research questions
to be investigated are: (a) whefher young Vadults with
irﬁ:ellectual disabilities, their parents, and professionals
have the same thoughts with regard to the transition needs of
the young adults, and (b) what kind of factors contribute to
the common perspectives among respondents. The reason why the

above research questions were chosen was that the author felt

84



the goal in the transition planning process would be self-
determination of student and parent because the results of Study
1 proved that their self-determination was not fully respected
in the process of making individualized plans for instruction.
1f young adults, parents, and professionals had the same
thoughts on transition of the young adult, the individualized
transition support plans developed only by the professionals
would sufficiently respect the self-determination of young
adults and their parents. The factors contributing to their
matching thoughts were investigated because they were expected
toprovide implications to thepractice of individualizedplans.
The purpose_of the present study is to answer the above research
questions using a Japanese version of the Transition Planning

Inventory (TPI) {(Clark & Patton, 1997).

Method

Research Design

This study was designed to be case studies with the use
of semi-structured intensive interviews using questionnaires
and observation. The reason why the above method was used to
answer the research questions was because we would like to
present the quantitative data and detailedpersonal information
in each case in order to introduce general findings regardless
of the diversity of young adults’ backgrounds including the

severity of their intellectual disabilities. With the case
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study method, it was thought that readers of the study in the
United States would have a more vivid image of Japanese young

adults with intellectual disabilities.

Participants and Sampling

The participants of this study were young adults aged
from 21 to 23 with intellectual disabilities who lived in Tokyo,
their parents and supervising professionals. We chose this
particular age group because it was thought that currently
enrolled students and parents might have difficulty to openly
express their opinions about the current practices, especially
when Japanese parents do not have the same right to participate
in their sons or daughters’ public school education as parents
in the United States who have had these rights since the 1975
Education for All Handicapped Act. Moreover, equal partnerships
between teachers and parents have also not yet been established
at Japanese scheools (0Ojima & Kubota, 1984; Yanagisawa, 1991).
Interviewing between 3 to 5 years after graduation at age 18
might be best because the students and parents can still
remember the school practices, and they have settled down in
their chosen post-secondary settings. The graduates might
provide us with more of a picture of how the young adults
participate in the community after leaving high schools in Japan.
We chose the Tokyo area because of greater opportunities for

young adults with disabilities to work compared to more remcte
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areas, and there might be more diverse transition needs.

Individuals with intellectual disabilities in Japan are
classified into four groups depending on the severity of their
intellectual disabilities that were categorized by Tokyo
Department of Welfare in 1995, These are a modified version of
the AAMR’s 1992 classifications and distinguish retardation
into 4 levels (profound, severe, moderate, and mild) using
intelligence test results from the Japanese version of
WISC/WAIS-R or Binet, eight items from the Adaptive Behavior
Scale, and personal information.

We sought to select a total of six young adults for our
case studies, and to make sure that we had at least one case
study for each of the four categories of retardation ranging
frommild to profound. Facilities in Tokyo with good reputations
were asked to randomly select two or three candidates for
participants. The facilities askedwere: an alumni organization
of a special high school that was one of two universityaffiliate
schools for students with intellectual disabilities in Tokyo,
a regional work support center for adults with intellectual
disabilities which was the first organization established for
the supported employment in 1920 in Tokyo, two sheltered
workshops and two adult day care services. The regional work
support center selected candidates with mild intellectual
disabilities, the sheltered workshops selected candidates with

moderate or severe intellectual disabilities, the adult day
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services selected candidates with profound and multiple
disabilities. The young adults and their parents were asked for
their consent to cooperate with the author’s study in person
or by telephone and those who consented became the study’s
participants. We interviewed 3 young adults who could
communicate orally and for all six young adults, one cof his/her
parents and at least one of his/her supervisors at work,
sheltered workshops, or adult day services were interviewed.
The counselor at the regional work support center for a young
adult was interviewed as well. All the young adults lived with
their parents in the Tokyo metropolitan area. Their demographic

information is shown in Table 3.1.

Instruments

The Transition Planning Inventory (TPI) of Clark and
Patton (1997) was modified to accommodate Japanese cultural
considerations and questionnaires were developed for young
adults, parents, and the supervising professionals for the
young adults. The term TPI-J is used in this study to represent
this modified inventory. The original TPI was in English and
standardized with 844 participants including school personnel,
students, and parents {Clark & Patton, 1997). It had 46
gquestions in total, with 4 to 6 questions in 9 transition domains
{(Table 3.2) plus 4 sections of questions regarding demographic

information. There are 4 different forms of TPI, the school form,
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Table 3.1. Demegraphic Information of the Young Adults.

Case

Case

Case

Case

Case

Case

1:

5:

H

Namie

Female, 23 years old, Mild MR/Cornelia de Langue Syndrome
Characteristics: cautious, self-assertive

Korean Schocl—*Special Day Class at Japanese regqular school
—8pecial High Schocl—Supported Employment

Family: Parents {Korean-Japanese 2™ generation, business owners),
1 Elder Sister (married), 1 younger sister (college student),
1 younger brother (middle school student)

Yoji

Male, 22 years old, Mild to Moderate MR

Characteristics: nice-looking, enjoys drinking & smoking
Regular class/school to middle school—Free School (for 3 years)
—3heltered Workshop

Family: Parents (Father-Surgeon/Mother-Homemaker), 2 Younger
sisters {college/one in medicine),

One younger brother (middle school)

Ryuhei

Male, 21 years old, Moderate MR/Down’s Syndrome

Characteristics: Japanese drum player, A weather reporter’s fan
Special School—Special High School—*Sheltered Workshop

Family: Parents (Teacher Father/Mother also used to teach),

One elder brother (Music-major college student), Grandmother

Haruko

Female, 22 years old, Severe MR

Characteristics: Obedient, Capable worker

Special Day Class at Regular School—*Special High School—sSheltered
Workshop

Family: Parents {(Father- White-colored worker/Mother-Homemaker)

Misaki

Female, 21 years old, Profound MR/Epilepsy/Light Palsy
Characteristics: Rltermate quick reaction/absent-mindedness
Special High School—Adult Day Service

Family: Parents (Father- White-colored worker/Mother-Homemaker)
Kenji

Male, 22 years old, Profound MR & Multiple with CPB/Epilepsy
Characteristics: 24-hour care needed

Special High School—Adult Day Service

Family: Parents (Father- White-colored worker/Mother-Homemaker)
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Table 3.2. Transition Planning Inventory (from Clark & Patton,

1997}

Employment

1. knows job requirements and demands

2. makes informed choices

3. knows how to get a job

4. demonstrates general job skills and work attitude

5. has specific job skills

Further Education/Training

6. knows how to gain entry inte community employment training
7. knows how to gain entry into GED program

8., knows how to gain entry into wvocational/technical school
9. knows how to gain entry into college or university
10. can succeed in a postsecondary program

Daily Living

11. maintains personal grooming and hygiene

12. knows how to locate place to live

13. knows how to set up living arrangement

14. performs everyday household tasks

15. manages own money

16. uses local transportation systems

Leisure Activities

17. performs indoor activities

18, performs outdoor activities

19, uses settings that offer entertainment

Community Participation

20. knows basic legal rights

21. participates as an active citizen

22. makes legal decisions

23. locates community services and resources

24, uses services and resources successfully

23. knows how to obtain Ffinancial assistance

Health

26, maintains good physical health

27. addresses physical problems

28. maintains good mental health

29, addresses mental health problems

30. knows about reproduction

31, makes informed choices regarding sexual behavior
Self-Determination

32. recognizes and accepts own strengths and limitations
33. expresses feelings and ideas appropriately

34, expresses feelings and ideas confidently

35. sets personal goals

36. makes personal decisions

Communication

37. has needed speaking skills

38. has needed listening skills

39. has needed reading skills

4¢. has needed writing skills

Interpersonal Relatiocnships

41. gets along well with family members

42, demonstrates knowledge and skills of parenting

43, establishes and maintains friendships

44. displays appropriate social behavior in variety of settings
45, demonstrates skills for getting along with coworkers
46. demonstrates skills for getting along with supervisor
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the home form, and the student form, in addition to a profile
and further assessment recommendations form that is used for
generating the scores from the school, home, and student to
develop the individualized transition plan. The TPI-J
questionnaire had 110 questions. Questions were added to the
results of a pilot study that was conducted in the summer of
1999 that used a simple formof the Japanese translated TPI given
to 15 Japanese special education teachers, 10 parents, and 7
young adults with mild disabilities. A discussion was had with
the teachers focusing on how we modify that criginal TPI so that
the teachers and parents of the young adults with severe or
profound intellectual disabilities would feel at ease in
answering gquestions since many questions of the original TPI
targeted students with only mild disabilities. Then, we added
4 to 6 questions so there were 10 questions in each of the 9
domains of the TPI-J.

Cultural considerations for revisions were also made,
for example, in the communication domain, questions were added
such as “has reading skills (including picture books or comics)”
since reading comic books is a quite popular activity fox
Japanese young adults or “has reading/writing skills of Chinese
characters” since this system is firmly in place (Please see
Note 1). The items in each domain were ordered by ease with
gquestions regarding easy functions in the first two or three

items sco that teachers and parents of students with severe or
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profound intellectual disabilities could still easily answer.
The order of the domains was also changed to reflect the
different levels of the respondents starting from communication,
interpersonal relationships, self-determination, health,
participation, recreation and leisure, daily 1living,
employment, and post-secondary education. This order helped
teachers and parents of students with severe or profound
intellectual disabilities whose students or sons/daughters
might not have needs in employment or post-secondary education
to answer the questions orderly, Nine other questions were also
added asking interviewees where they would like to seek support
or instruction on each of the 9 domains. Eleven questions dealt
with demographic information.

The original TPI was a 6 level Likert scale 0 to 5, with
0 being equivalent to “strongly disagree” and 5 to “strongly
agree” in addition to “NA or not applicable” and “DK or don’'t
know.” We simplified this to a 4 level scale indicating, “very
much needed, ” “needed, ” “not much needed, ” and “never needed.”

Five Japanese special education teachers and five
graduate students majoring in special education in Japan were
asked to evaluate the questionnaire for content validity. The
final draft of the questionnaire consisted of items that all
evaluators considered appropriate. Several teachers were asked
to answer the questionnaire a second time after a two-week

interval, which resulted in more than 90% test-retest
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reliability. The 90 questions in the TPI-J are shown in Table
3.3 to 3.8, and the actual questionnaire is available from the
author upon request. Written in standard Japanese, the version
for young adults used simplified expressions and provided
Hiragana' for pronouncing each of the Chinese characters mingled

within the standard Japanese text.

Procedure

For all six young adults, the author interviewed one of
his/her parents, at least one of his/her supervisors at work,
the sheltered workshops or the adult day care service centers,
As the young adults 1ived and worked in Tokyo, all the interviews
were held at the interviewee’s convenience at theilr house, a
coffee shop, at their workplace, or at their day care service
center. The author visited all the worksites/day care service
centers and observed the young adults’ daily activities for at
least one day. Each interview tock at least one hour and focused
on obtaining responses for all of the items on the TPI-J
questionnaire before moving on to free discussion about the

problems and issues they had in high school and afterwards,

Hiragana is one of three main types of written characters in Japan: Kanji
{Chinese characters), Hiragana, and Katakana. Both Hiragana and Katakana
were simplified from the Chinese characters to be their phonetic equivalent
in about the 3™ century. There are 46 charactexrs inboth Hiragana and Katakana
and they represent single syllables, Basically, a mixture of Kanli and
Hiragana are used for written expressions in Japanese text and Katakana
is used only for loan words from foreign languages. Students learn 46
Hiragana characters in their first year at elementary schools in Japan
{Nippen Steel Human Resources Development, 2002).
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10.managas his own monay He has 1500-2000 yen Inwallel, He Is good al math,

FURTHER EUCATION/TRAINING
1.dIscussas aboul further aducatlon with 1eachar/famlly

Ha may go 10 post-secondary depariment al spaclal school.

2 discusses attoui learning some skills
3.4iscusses about 1aking some licences
4. discusses aboul conlinulng educallon O e enjoys inking Japanase drum lassons.
5.dlscusses aboul vosatlonal fralning scheol
8.dIscusses aboul lachnical collage

7.asks for special consldarailan for exams
§.discusses collages or unlvarsilles

9.,0btatns moilvations for graduating college/universily

X X X X X X O x O b

$0.0hlalns aklily 1o graduate colleg sfunkversiiy

o
©



Toablo 3.0. Haruko's Tranalllon Nopds,

Naods ileme Rnlinga Notaa

Horekg  Mom Pig.

COMMUNICATION *Haruko answarod *vasl” for ol quasilons so those wero Invalll,
1 hua sponking okllia lo oxproag Intansion and foafings O () Shacon apaak ono word senlonce whan somolhing comoa up.
2 hina lsining skilla 1o underaland apaach O ) Sheundorstanda wall whal sha la told.

1. hns body-language skills 10 axproas wills and loaliaga @] () She doos Il when gha roally nogds 1.
4 untiorgiand moanieg of Iho boty-languaga b (]
# han computar aklila for communicalion x b
6.has reading akila {Including plciure booka o comice) ® €)  Shoonjoyes comlcs and plclure books for 2-9 year old kids.
7.undersland newapapar articlos ® *
hoa ronding/wilting skitks of Chinoge characiorn » X
g underspinda tha meaning ol signa 4 X
»® b

10.hae tanding/welling okills waing woriproososor

¥ oxprosaks kossdialios on food Sho loavas cucambara and lrulle for sho hales tham.

2.oxprosaes bolng uncemiatiabie Mom likon hot obadiani, She hatas being showtad.
4.r0]0c)s whon A0m4ong anys uncomlorinhia things Mom only makoa her o whalovar sha noods.
4.recognizes hol owa alrangih adiimilallions Sha dowan'l liko sporis and walking.
8.gxprasaes foslings and Kans conlidanily
B.uelecis subjocia/civb acitvilion onown *Mom iikinks nol appropriate io answer lurthar.
7.a018 porsonal goals

8.0xpresaon nesds of auppott whan nesdad Sho watks vory quickly.

§.makes patsonal doeclolon aboul het awn cargar

X ¥ M X X X D X ¥ X

0
)
]
0
() Shols conlidon] bocausa shd knows which noteboo ks I8 who's.
O
G
%
x
x

10.makq a porsonat dosiglona Aboul iving aavirgnmani

Ralings € Verymuch nogded
O MNondod
A Not much neaded

®  Novar neaded
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Needs llams Rallng Notes

Haruke Mom  Pro.

COMMUNITY PARTICIPATION
1.parlicipates In communlty acilvitias (o] O She goeslo walch Obon dancing.
2.runs for or volas tor sludent's assoclallon, ate. iy &  Shaknow who sha lIkes or nol.
a.participaies In activilles of people with disabllliles O (C  She and mom (o 12 shorl Irips with parenls group once a monih.
4.participales In aclivilles of nondlsabled paople (@] (>  Shelixasto Joln Mthere Is ona appropriala for her.
5.Uses volunisar sorvices X O Mom thould Use ascorl services for Haruke's commullng.
6.parlfcipalas Involunleat services ® ¥ Itls Impossibla.
7.knows what Is righl or wroeng on her own Q O Shalaarned the danger by belng hit when she was very young.
8.vlslls deparimeni of walfare wilh somaone o] 0
8. vislla departmani of wallare on har own x 0
X ¥ It1s 100 hard for hor lo understand.

10.knowa aboul soclal securlly or public supporis

1.mobllizes by hersell

2.gats by hersell

A.changes ¢lothes by herself
4.1akes a bath by harselt

S.cleans har own reom

&.washes hot own clothes

7.600Xs oasy foods

B.goos for shopping I someone asks
9.makes phona catles on herawn

10.managas her own monay

R
i Hre ket
FURTHER EUCATION/TRAINING

1.dIscussas about lurlher edwoation wilh te acher/famliy
2dlscusses abou! learning some skills

3.discusses aboul taking soma Heences

4.discusaes aboul conilnuing education

§.dlscusses aboul vocallonal iralning school
6.dlscussas about lechnlcal college

7.as5ks lor spaclal consfdaralion lor axama

8.¢discusses callages or unlvarsllles

B.ebtalns motivallons lor gradualing sellagefuniversity
10.0b1alns abliity 1o graduale college/univarsily

XX 0000 QCQOQO

¥ oM M X X X X X x X

X X X x®X X X X

Shg samollmes cannol pul the button In the right halls.
Sha cannol wash hersalf alone. Shatakes a baih with mam.

She did 1l when she was a sludenld, bui nol now.
She did Il batore family home moved 10 & new lown, bul nol now.

She Is Infresied In1alephones.

Suparvisor thinks they should talk with soclal worker,

They discuss If a1 the workshap,
* Supervisor Ihinks the quasiiens may be 1ao dlillcull for her.
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Table 3.7. Misaki's Transliion Needs.

Naeds llams Rallings Noles

Misakl Mo Pro.
COMMURICATION * Misakl didn’l answer any quesilons.

1.has sp eaking skiis lo exprass Inientlon and feelings

She can speak Some words.
2 has lisining skills 10 undaersiand spaach She can undarstand hakf of 1ha datly speach,
3.has body-language skills 10 axpress wills and feslings She learnad "makalon” melthod onca.
4.undarstands meaning of tha hody-language
&.has compuler skills ior communloailon Mom wanis herlo use compuiar but there [3 no space at homa,
&.has reading skills {including pletura books ar cemics) Sha pays allenilon to plclures.
7.undarsiand newspapar articles

#.has readingfwriting skllls of Chinasa characters Sha may know seme manu er the namea of the iraln siations.

¢.undorsalnds tha meaning of slgns Sha knows the slgns of the stallons.

O Q00 xO0OO0CC OO0
XX X X QO X QOO %X X

10.has reading/wrliing skllls uslag wordprose ssor Sha wishes.

1.expressas likes/dislikas on food 8] She doesn'l eal whal she hales.
2.expresses being uncomioriable o] She bacomes hysiaric whan she 15 uncomioriatie.
3.refuses somaone who says uncomferiabla things o] 5hoe rafuses by her gastures.

4.ratognizes own stranglh and Bmllatlons She doesn'l lika walking, music, and wark.

B.axpresses leslings and ldeas contidenily Sha conildenily displays whal she hates.
B.50faeis subjacisfclub aclivilles on her own She needs them though H may ba Impossibla.
7.8018 parsonal goals Superdsor lhinks L 1s too much for Misakl,

She can give a hint far tha 10llal, but cannol lall whan she huris.

g.makeg personal declslon aboul het own tareer Supervisor ihinks It's Impossibla for Misakl.

X x O X OO0 0Q0O0CO0

¢
o
B.exprasses naads of supporl when noeded ¢
C
o

Supervisor ihinks It's Impossibla for Misakl.

Ratings & Vary muoch neaded
O Needed
A Noimuch neadad

X Naver nesdad
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Neads llems Haling Nolas
Mom Pro,
COMMUNITY PARTICIPATION
1.parlicipales Incommunity acilvilles A O Mam thinks Misakl dogsn'l hopa s0.
2.5uns for or votas for sludent’s assoclatlon, alc. 0 X Ifshe undersiands she shovld,
3.participales Inactivilles of people with disablillles 0] X  Mihera are any.
4.parliclpates Inactiviles af nondisabled peopla X X Shacannoldo |1t wlihawt a caraglhver,
§.usas volunieer services 0O Q  Shawuses lhem whan mom Is sick.
8.participatas Invelunieer services 0 O  ‘They ara nesded Yhough they don't think Misakl can.
7.knows what 5 right or wrong (] O  Shaneadslo know whal she cannol 4o.
8.vislis depariment of wellare wiih somaona 8] (@]
8.vislts deparimeniof welfare on her own Q QO  [ltls nasdedthough thay dan't think Misakl can.
10.knows ahoul soclal securlty or public supports o] X t1s neatted thovgh thay don't ihink Misakl can.
3 7 i

DALY

FURTHER EUCATION/T|

i

25 30
e 5:35
.!.g.:«ﬂr.fg.:w. s

LVING

1. mobllizes by horsell

2.eals by herssll

d.changes clolhas by hersall
4.1akas a baih by hersali

5.¢leans har own room

8.washes har own clothes

7.c00ks easy loods

8.qoes for shopptng lf someons asks
9.makes phonae calles by hersel

10.manages har own monay
4202

1.discusses aboui further educallon wiith 1eachar/tamlly
2.dlscusses aboul laamlng soma skills

3. giscusses ahoul Halling soma licancas

4.discusses aboui conilnuing education

B.dIscusaes aboul vocalional training sehao!

&.discusses ahoul tachnlcal colloge

7.ashks Tor speclal conslderallon for ¢xams

B dispusses colloges or universiies

9,0blains moilvatiens for gradvating collage/univarsily

10.chlalns abllity to graduats cellegefunlversity

X X X X X X X X X X

X X X 0O x %X x xXx OO0

Shacanlilils ready.
Sha needs some halp and cues.
Shaneads help.

She can clean har 1oys. She llkas walking wiih the sweapers,

Shewashas har undarwears by har hands,
Shehalps prepara vegaiables and carry soma platas.

Shacando Il whh somaeone.

i

D

:
i
3
i

2
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Tabla 3.8. Ken|l's Transllion Needs,

Nesds [tams

Ratings

Notas

Ken]l

Mom

Pra.

COMMUNICATION

1.has speaking skllls 1o express Intenllon and faelings
2.has lisining skills 1o understand spaech

3.has body-language skllls lo exgress wills and feslings
4.undarsland maaning of 1he body-language

8.has compuiar skills for sommunicallon

B.has reading skills {Including pleture books or comlcs)
7.understand newspapar arlicles

8.has roading/wrliing skllls of Chinese characlers
9.undbrsalnds the meantng of signs

m

10,has raading/wrillng skllls using wordpros essor

0
Q
&
A
O
&
x
X
¥
®

* Kenfl didn'l answar any questions.

* Mom thinks It Is 1o @ hard 1o communtcala with him,

4

A
3 3 5

%
2

e

pas

Lexprosses Wkas/dislkes on food

2,gxprasses helng uncomfortable

3.refuses someona who says uncomfortabla things
4.recognlzes own sirength and limiiatlons
6.axprassas fealings and ldeas confldantly
B.8plenls stbjocls/club acliviiles by himsat

7.5618 parsonal goals

B.exprassas needs of support when needed

&.makes parsonal desislon aboul hls ewn caraer

*.ﬁ g
.

104

Ha makas laces. He doasn' open his mouth.
Ha says "NODOOO.*
Ho may gel angry.

He chooses caoking glass for sentinuing ad and chaose TV program.

Ha maka nolsa when something approaches to his faga.

Paronis choosa.

Paranls choosa,

Rallngs @ Very much needed
QO Naedod
A  Noimuch neaded

* Never nagded



Noads Nams Raling Nales

Ken}l  Mom Pro,

COMMUNITY PARTICIPATION

1.parilclpales In communily acliviites Fragmarkal, shapping, and lown meelings.
2.runs far or voles for stedent's assoclatton, elc. He can do I wilth somaong®s help.
3.parlfclpates In activilles of psople wiih disabllilles He atlends a lharapy Iralnlng group sesslon once a monih.
4.partlolpates In activilias of nondisablad people He participates In activilias such as digging polatees.
5.usas velunigar sarvices
8.parlicipales Involunlesr services

7.knows what Is right er wrong Ha walches tha same TV prograrn with paranits.

00 x O00Q0O0

8.vislls deparlmeni of weliare wilh semsone Haneads 10 46 1 so peopls al the dapl. will know him wall.

9.vislts depariment of waliara on own

X x Obk x 0> O 8

19.krows aboul saclal ecurily or publle supports

ot 2

He gats suppotls. Paran groupiday gardces providas Inio.

DALY LVING
1.mohhizes by himsell

* Mom and supardsor think Hams balow ara npl appropHale.

2.eals by himsell

A.changes clothas by himself
4.lakes a bath by himaslf

5.cleans his own rgom

B.washas his own clothes

7.c00ks aasy made foodas

8.q0es for shopping If someona asks

9.makes phone calles by himsali

FURTHER EUEA\'.I:I‘OWWTHAIN!NG
1.discuss es aboul furiner aducallan with lsashar/lamlly
2.discuss ps aboul learning soma skills
3.discuss o5 aboul getling somae licences
4. tiscuss es abowl conlinulng educallen
5.dIscuss es aboul vocallonal fralning scho ol
§.dlscussas aboul tachnlcal college
7.83ks for apaclal considerallon for exams
8.dlscusses collopas ot univarsiites
9,0klalns motivailons for gradualing college/universtly

10.0bjalme ablily 1o graduala cellagefunlversily
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along with the kind of support they felt they needed at the time
of the interview and on leaving high school, The information
was noted after the interviews, and no tape recorder equipment
was used. All the interviews were conducted in standard

Japanese.

Data Analysis

Both quantitative and qualitative methods were used for
data analysis. As for quantitative analysis, the points in each
domain were summed for each respondent and “radar-charts*” were
created for each respondent’s needs {see figures 3.1 to 3.6)
in order to illustrate the differences in each transition domain
of the TPI. As for qualitative analysis, each of the six young
adult cases were looked at by conducting an overall evaluation
of responses on the TPI-J questionnaire with radar-charts,
profiles, observation records, and free discussion notes. In
order to assign points in each domain to create the radar charts,
the answers for “very much needed” were given 3 points, the
answers for “needed” were given 2 points, the answers for “not
much needed” were given 1 point, and the answers for “never
needed” were given zero points. The summed up scores in each

domain by a respondent ranged from 0 to 30 points. The maximum

? A “radar chart” is a type of the graph that integrates some groups of

numerical data together into the similar figure of spider webs. Microsoft
Excel software may have the function to create the radar charts, To use,
select “insert,” “graph,” and then “radar.”
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Cammunlgation
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Interpersonal relatlonship

Employment Self-determination

Dally living Health —p M aTilE

wm W= Apiother
= Supervisor
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Recreationflelsure Partlclpation

Flgure 3.1. Namle's Transltlon Needs as the Results of TPI-J.
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Flgure 3.2. Yol's Transltlon Neads as the Results of TPI-J.
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Communication

Postsecondary education Interpersonal relationship

Employment Self-determination

Dally llving Health = =&= =Mother
el S pervisor

Recreation/leisure Partlclpation

Figure 3.3. Ryuhei's Transitlon Needs as the Results of TPi-J.
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Communlcatlon
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Postsecondary education nterpersonal relationship

Employment i g‘\ Selt-determination

= e mpiother
el SpeIViSOI

Dally dlving

Health

Recreation/leisure Partlcipation

Figure 3.4. Haruko's Transition Needs as the Results of TPI-J,
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Communication

ealth e $=  =\other
el Slpervisor

Dally living

Recreatlon/lelsure Particlpatlon

Flgure 3.5. Misakl's Transltion Needs as the Results of TPI-J.
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Flgure 3.8. Kenjl's Transitlon Needs as the Results of TPI-J,
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of the total score of a respondent is 270 points.

Case Studies
Six young adults were examined. In order to protect the
participants’ confidentiality, we use pseudonyms for all the
young adults. Demographic information of the young adults is

shown in Table 3.1.

Case 1: Namie

Family and education/training. Namie is a third
generation Korean Japanese and lives with her parents who run
a business in Tokyo, a younger sister who is a college student,
and a younger brother who is a middle school student. The mother
and Namie’s younger siblings speak only Japanese. Her father
is bilingual in Korean and Japanese and her elder sister who
graduated from a Korean national school speaks both Japanese
and Korean, but is now married and does not live at home. While
in primary school, Namie was also enrolled at the Korean
national school. However, because her first and primary
language was Japanese ahd her acquisition of the Korean language
was more limited than her competency in Japanese, she
transferred to the Japanese public elementary school at the
suggestion of her teachers, At the Japanese elementary and
middle schools, she was enrolled in self-contained special day

classes, She passed the entrance exam for a regular Japanese
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high school, but she chose to go to a special education high
school, She can write her name and address in Japanese using
correct Chinese characters, but cannot write the name of the
company she works at or the bank where she has an account.

Employment. While at the special high school, she
received some vocational training and after graduating, Namie
found a job in a dry cleaning shop, although she soon left it
because the workload was causing her to have poor health. She
then received three months of additional vocational training
at a regional work support center in her local community which
sbecializes in working with adults with intellectual
disabilities. She obtained some training in the distribution
department of a major department store company, and then was
offered a full-time job. Her work duties include entering
computer data , classifying payment slips, and other clerical
work. Her boss and colleagues think highly of her efficiency
and work attitude, and do not give her any special
considerations due to her disability, nationality or culturally
diverse background. Namie maintains good interpersonal
relationships with her colleagues. She had difficulty with one
coworker for a while and so she discussed her work problems with
the counseloxrs at the regional work support ‘center. With their
support and advice, she overcame the interpersonal conflict at
work.

Independent living and social/recreation. During her
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spare time, Namie usually enjoys listening to CDs and watching
soap operas on ITV. She earns enoughmoney for independent living,
but lives with parents and spends little money except to buy
the occasional CD. Even though Namie is earning enough, she may
not have had a chance to learn how to spend money, as teachers
,at Japanese special high schools are more likely fto instruct
students on how to save money but not to instruct them on how
to spend their earnings in a meaningful way {Kimura, 1997). She
participated in a discussion group held at the regional work
support center and joined a year-end party at work with her
colleagues, although she basically had little interest in
recreational/social activities and has just started to become
more socially active. She once had trouble dating with a man

3# when she was

whom she met through a “telephone dating clubs
in high school.

TPI-J zresults. Figure 3,1 illustrates Namie’s
transition needs viewed by herself, her mother, and her
supervisor at work. Namie’s boss’ evaluation of her needs is
less (total 95 points) than that of her mother who evaluates

Namie’ s needs as greater in all domains (total 230 points} than

both her boss and Namie herself (total 123 points).

# “Palephone dating clubs “ have recently became a Japanese social lssue
also known as Enjo Kosai (Dating for financial support) as high school girls
call the clubs to be introduced for dates with older men with the intension
of prostitution. In the strict moral and their traditional context in which
they live, however, Japanese high schools may prohibit high school students
dating each other.
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Case 2: Yoji

Family and education/training. Yoji was essentially
schooled ina regular classroomwith support from resource rooms
in his local community. In middle schocl, his male classmates
bullied him and he was scared of the boys, but he always had
good female peers who supported him in class. Yoji’s parents
sent him to a “free school” in a Tokyo suburb which, although
not recognized as a school by the Japanese Ministry of Education,
is famous for its unique educational methods towards students
with special educational needs. After Yoji happily attended the
free school for three years in the same way others go to high
school, his mother took him to a private sheltered workshop
which he has been attending for four years. The mother finally
seems to accept her son’ s disability, During the interview, Yoji
repeatedly said that he wanted to go to college with his brother,
and would like to become a surgeon just like his father. He can
write his name in kanji, Chinese characters,

Employment. He goes to clean a nearby park with his
colleagues every week. The rest of the time he assembles parts
for electronic machines. Yoji commutes on the train by himself.

Independent living and social/recreation. Yoji gets
along with everyone, and his mother is pleased that he fits in
so well at the sheltered_workshop. He enjoys drinking and

smoking. He is a good-locking young man and it has been said
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that he resembles a famous pop singer in Japan.

TPI-J results, Fiqure 3.2 demonstrates responses from
Yoji, his mother, and his supervisor at the workshop. This shows
that only Yoji sees a need for post-secondary education (19
points), his mother ignored all the questions about post-
secondary education (0 points) because she thinks he will never
need 1t. His supervisor at the workshop gives 2 points for the
item says he needs to “discuss going to get vocational training
with his family.” However, the supervisor at the workshop
thought more highly of his supported/competitive employment
potential (8 points)} than his mother (6 points). Yoji checked
“needed” for all questions regarding the employment {20 points),
but it was not clear if he had a practical understanding of the
duestions. He repeatedly said, “I want to become a surgeon like
my father.” Yoji’s mother and supervisor at the workshop
reported the greatest needs in daily living and interpersonal
relationships. Yoji answered “very needed” only for “playing
with videogames or computer games.” Yo3ji and his supervisor
answered “needed” for “dating someone who is mentally age-
appropriate.” Yojl’'s mother answered “not needed” for the same
question, and “not needed” for almost all questions regarding
community participation {3 points} while Yoji {20 points) and

the supervisor (19 points) scored greater.
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Case 3: Ryuhei

Family and education/training. Ryuhei lives with his
parents, who are both teachers, his grandmother and 25-year-old
brother, who is a college student majoring in music. He went
to aCatholic kindergarten with non-disabled children, and then
enrolled at a regular elementary school. However, he
transferred in the second year to a famous special school
because it is affiliated with a major national university. His
mother was very satisfied with the special school environment
and with its advanced techniques of special instruction. Ryuhei
speaks one or two word sentences and can read or write some
Japanese with Chinese characters.

Employment. During his high school years, Ryuhei had job
training at a shoe store located about a five minutes walk from
his home. Emplpyers and workers interacted closely with Ryuhei
and his family, participating in Ryuhei’ s school sports day and
going to Ryuhei’s brother’s concert. His mother and the teacher
in charge of career guidance at school hoped that Ryuheil would
be able to get a full-time position at the shoe store. However,
the store was only able to give Ryuhei a part~time job for a
small number of hours each week, so they had to send Ryuhei to
the sheltered workshop where he was able to work from 9 to 5
every weekday. Ryuhei’s duties at the workshop include

assembling boxes and packing CDs or towels. Sometimes he needs
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to work overtime with others until 6 PM., He also goes to the
workshop on Saturdays for cleaning.

Independent living and social/recreation. When Ryuhei
finds something he likes to eat, he seems to be unable to stop
eating it. Since Ryuhei also has a heart problem, there is
significant concern about his health in the area of independent
living as Takeuchi (1994} describes obesity problems in
Japanese yound adults with intellectual disabilities. Ryuhei’s
mother viewed recreation/leisure as very important, and took
him to drum lessons, swimming, and adult education classes at
the special education school fram thich he graduated. His
supervisor at the workshop thinks his mother should not take
care of him too much, so that he can develop more independence.
Ryuhei also enjoys swimming at a sports center for individuals
with disabilities. He asks his mother to purchase a magazine
featuring a female TV star of whom he is a great fan. He has
memorized her profile, and has even sent a fan letter to her.
His mother’s concern is that this TV star currently appears on
a midnight show that is excessively sexual. Ryuhei secretly
watches it after everybody else goes to sleep. Both his mother
and his supervisor think he needs to date someone who ismentally
age-appropriate, but neither thinks he needs to have any sex
education. Neither his mother nor his supervisor thinks he will
experience real dating or marriage because of his moderate

intellectual disability.
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TPI-J results. Only Ryuhei’s mother and supervisor
answered the TPI questionnaire, and the two answered in a
similar way. His mother’s total score was 155 points while the

supervisor’s score was 150 points (see Figure 3.3).

Case 4: Haruko

Family and education/training. Haruko is the only child
of white-collar parents. She lives with her father, who works
for a company, and her mother, who is a homemaker. Her mother
escorts Haruko to the sheltered workshop everyday and the
comnute takes three hours each way. Her supervisor is concerned
about her mother who she thinks is overtired, and needs some
formal/informal support for Haruko’s transportation. She does
not think that Haruko’'s family can continue to maintain this
lifestyle for much longer. Her mother is very anxious about
Haruko’s future, and thinks Haruko may need to be
institutionalized in northern Japan since there is only one
residential institution for individuals with intellectual
disabilities in Tokyo (Yamadori Jisshujo, 1299}, If that
happens, she will not be able to see Haruko regularly and take
care of her as she has been doing. Haruko went to a special day
class at a local public elementary school, and then to a special
education middle school. She used to buy tofu at a local
community store by herself with a note f£rom her mother, but the

family moved to another town in Tokyo a year age and so she no
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longer goes shopping. When her mother needs to go out shopping
though, Haruko can wait for her alone at home. Haruko cannot
read or write any Japanese.

Employment. She was able to draw a line between two dots
at the suggestion of the author during the interview session.
Haruko is overly sensitive to loud noises and loud voices. When
someone yells at the workshop, she will run into the bathroom
to avoid the noise. She uses gestures as if she were a hostess,
and she asked the author/interviewer if she would like to have
tea and cookies during the interview.

Independent living and social/recreation. She 1is
slightly obese. Her gross motor activities are slow but she is
able to mobilize on her own. She is always smiling, answexrs
“Yes!” to anyone for anything, but does not seem to understand
what others say to her all the time. Haruko'’s supervisor at the
sheltered workshop thinks she is too obedient and that Haruko
should be able to express her own will even when it is negative.
Haruko had seizures when she was a toddler, but has not had them
since which may be an indication that they were cured naturally.
Shé takes medicine for skin problems, but is not otherwise
medicated. Haruko only uses one-word sentences such as, “Ouch!”
and only when she really needs help. Because her mother thought
she understood almost all of Haruko’s needs just by looking at
her, she stated that she never pushed Haruko to expand her

abilities with verbal communication, which she expressed regret
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for at the interview. Haruko’s mother has joined a parent
support group and she and Haruko go for a short trip every month
with the group. Haruko seems inappropriately friendly, saying
“good morning” to anyone she sees on the street!. Her mother
is seriously concerned that her friendly behavior might attract
some molesters.

TPI-J results. Figure 3.4 illustrates responses from
Haruko’s mother and her supervisor at the sheltered workshop.
When the author interviewed Haruko, she answered “Yes!* with
a big smile for all the q}lestions. Thus the responhses were not
viewed as being very informative. In the employment domain, her
mother thought Haruko needed only 3 items which included
thinking about using sheltered workshops or other sheltered
employment and following the rules and habits at work. Her
superviscr at the workshop thought Haruko needed two items,
thinking about future jobs and going to vocational training.
Her mother did not see any needs in the area of post-secondary
education because “it’s just impossible for my daughter.”
However, her supervisor thought it was important to discuss the
possibility of going to school and discussing how to learn
technical skills. The supervisor evaluated Haruko’s work and
learning ability as greater than her mother. In the independent

living domain, her mother did not view any of the ten items for

*1In Japanese society, people generally greet each other only when they know
each other,
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self-determination as being needed, while her superwvisor
thought they were all needed. This apparently reflected the
mother’s view that the staff of any institution was going to
love Haruko and take care of her if she was obedient enough.
Her mother did not think that it was important for Haruko to
come into contact with others or to be spoiled by others, but
her supervisor thought these things were important, because it
is the way that Haruko communicates with others. This difference
seems to reflect differences in family characteristics and
their values. In the area of recreation/leisure, both her mother
and her supervisor answered “needed” for all 10 items except
for playing with computer games., For community participation,
her mother answered “not needed” for going to the Department
of Welfare to ask for a volunteer, as she might think she didn’t
need any help in taking her daughter around. Her mother might
appear to be excessively burdened by having to take care of a
daughter with severe intellectual disability without any
support, but her attitude also reflects her family’s

characteristics.

Case 5: Misaki

Family and educational/training. Misaki is anonlychild
of white-collar parents. She lives with her father, who works
for a major Japanese company, and her mother, who is a homemaker.

Misaki attends an adult day service although her mother hoped
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that she would go to a sheltered workshop after she finished
special education high school. They sent her to the sheltered
workshop for training once, but Misaki couldn’t maintain her
attention and experienced health problems.

Independent living and social/recreation. When others
try to interact with her, she sometimes responds very quickly,
but often she doesn’t respond at all. She is very small and a
little overweight. She is not a dangerous person, but she has
some behavioral problems such as voicing peculiar sounds and
slapping her hands hard in several second intervals. She is
medicated to prevent seizures and walks rather slowly because
she has a mild palsy in her feet. She cannot go to the toilet
by herself, but can ask someone to help her. Misaki cannot sing,
but she likes to listen to people singing, and she likes to dance
tomusic. She repeatedly asks the staff at her adult day service
to sing a popular Japanese children’s song but becomes
hysterical and tends to cry out loudly or hit scmeone when the
staffcannotsingiﬂmmdiatelyuponherrequest.Shealsobecomes
hysterical when her favorite staff members at the day service
ignore her and take care of other clients. Misaki goes to a
swimming pool with her mother once a week. Her mother was
interested in having her daughter learn to use alternative
communication devices or assistive technology. She was
concerned that Misaki has no chance to interact with age

appropriate peers at the day care service. Her mother joined
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a parent support group, but said she was not active in the group
anymore, During an interview, her mother shouted “What can T
do for her now? You don’t know anything about the parents’
feelings!” The mother seemed emotionally insecure and may need
gsome support for herself.

TPI-J results. Figure 3.5 demonstrates responses from
Misaki’s mother and her supervisor at adult day service., This
shows that in both the employment and the post-secondary
education domains, her mother and her supervisor didn’t answer
any of the items probably because they thought that her
intellectual disability was so profound that the guestions
would not apply (0 peints). Independent 1living and
recreation/leisure areas are supposed to represent Misaki’s
transition needs and generally, Misaki’s mother saw greater
needs in this area compared with her supervisor at the day care
service., For many items, Misaki’s mother had great expectations
for her daughter to achieve more which could bring Misaki stress
and emotional insecurity. Her supervisor thinks that Misaki
doesn’t need any training at her age, but that she should focus
on enjoying herself by participating ir; activities in her

community with the necessary support.

Case 6: Kenji
Family and educational background. Kenji is an only son

who lives with his parents and attends a public day care center.
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He has been cared for at the same day care service center since
he was three®, and he went to a special school for students with
physical disabilities until high school. His mother is happy
about the quality of care and education that Kenji has received,
but still feels that Kenji could go to a regular school in the
community and to participate in sports day event if the system
allowed him to.

Independent living and social/recreation. Kenji was
born prematurely and put in an incubator for three months. He
is 3.8 ft. tall and weighs 33 1b, He cannhot move himself without
assistance. Kenji cannot chew food, but can swallow processed
foods which his mother makes from the food that she prepares
for herself and her husband. She spends an hour to an hour and
a half helping Kenji eat each meal and the day care service
provides Kenji with processedmeals for lunch. Kenji smiles when
he is happy, makes faces when he is mad, and makes sounds like
“ah” and “och” for communication. His mother admitted that it
was very hard, even for his parents, to understand his wishes
from his expressions. The mother tries to speak to Kenji all
the time in the same way that she would speak to a non-disabled
son and also goes out with him in the same way that she would
with a non-disabled son. Kenji watches television like regular

adults, his favorite TV program is the news, and he seems to

3 One can often see Japanese day service centers with an infant/toddler
service sectionand an adult day service section in the same site orbuilding.
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have a favorite newscaster whom he always watches with a big
smile. Kenji also has a favorite female staff person at the day
service, and his mother thinks he might be interested in women
just like his male peers. His mother usually takes Keniji for
trips on the train so that others may see and understand him.
His mother has been very active and started a respite care
service division at the day care service center. This service
is called “short-stay” to allow people like Keniji to stay
overnight for up to seven days a year. She invites a teacher
who is an expert in a method of physical relaxation to come to
their community. She takes Keniji to parties and concerts almost
every weekend and he always smiles when his mother asks “do vou
want to go out today?” He seems to like going to the day service
everyday from Monday to Friday as well as going out on weekends.

TPI-J results. Figure 3.6 illustrates that both his
mother and his supervisor at the adult day service did not answer
any items in the employment, post-secondary education, and
daily-living domains due to Kenji’s multiple and profound
disability (0 points). His mother didn’'t answer any items on
communication domain (0 points}, although his supervisor

answered some (8 polnts).

Discussion
Thoughts of Young Adults, Parents and Professionals

Young adulté’ thoughts., We were only able to hear the
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personal thoughts of two young adults with mild to moderate
intellectual disabilities regarding their transition needs,
Namie's mother showed greater needs than Namie and her
supervisor at work. It was probably because both Namie and the
supervisor were satisfiedwith her work-1life and did not require
further achievement. Yoji seemed to have needs regarding
further education and employment although his mother didn’t
think he needed them. Since his father and one of his sisters
are in medicine, and Japanese traditional culture often
requires the first son to follow in his father’s occupation,
Yoji’s need to enter the field of medicine can be explained.

Parents’ thoughts. Namie’ s mother demonstrated that she
believed Namie had far greater transition needs even though
Namie hexrself, or her supervisor at work didn’t think she had
such great needs. During an interview, Namie’s mother was
complaining about her husband’s extramarital affairs and also
speaking about her stressful life due to preparations for
Namie’s younger brother’s high school entrance exam.® The
mother’s unsatisfactory family life might be having an
influence on her high expectations for Namie and have led to
the high scores on the transition needs., Misaki’s mother also

expressed greater overall transition needs compared to her

Japanese high school is not mandatory, thus there are usually entrance
exams for students to place in a school according to their academic
achievement.
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supervisor at the adult day service. She thought, for example,
that Misaki might be able to use a computer even though her
intellectual disability is profound. It seemed the mother’s
high expectations for Misaki influenced her to score Misaki’s
needs as greater. Misaki’s mother was also stressed and not
happy about the parent’s group she used to be a member of. She
didn’t have peer support and this probably made it more
difficult to deal with her life of taking care of her daughter.

Yoji’s mother scored only 3 points for the community
participation domain while Yoji scored 20 and Yoji’ s supervisor
scored 19 points. The mother was a homemaker but she was busy
at home caring for her mother who had Alzheimer’s disease and
may not have many chances herself to participate in community
activities. Consequently, she might not have thought it was
important for Yoji. Haruko’s mother scored zero points on the
self-determination domain. The mother said she was teaching
Haruko to be obedient and respectful of cthers so that she could
be loved and cared for well by the staff at the residential
institution and that she might move in when the mother dies,
Her mother is from Kyushu, the large southern island off the
mainland Japan, and there is more chauvinism in their culture.
This and her familyfs cultural characteristics might have
influenced her responses to the items as in previous studies
(Turnbull & Turnbull, 2001},

Although views of Ryuhel’s transition needs were shared
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pretty similarly between his mother {(total 150 points) and his
supervisor {155 points), Ryuhei was not able to answer the
questionnaire so it was unclear whether everybody communicated
and understood each other well with regard to his transition
needs. Kenji’s mother was able to understand his facial
expressions in spite of his profound and multiple disabilities,
which might be the reason why the mother’s score in the
communication domain was zero points.

Professionals’ thoughts. Namie’s supervisor at work
scored her for fewer transition needs overall. His score of zexo
points in the recreation/leisure domain probably reflects his
opinion that work and recreation should not be mixed as he also
mentioned this during the interview. The supervisor was quite
happy with Namie’s efficient work which also may be a reason
why he thought her needs may be relatively few. Namie’s
supervisor felt that the firm had well-established in-service
training, and her mother considered the family and the regional
work support center to be her strongest support system, Namie,
however, considered her school and her family to be her
strongest support system. Misaki’s supervisof at the adult day
service scored her few points in view of the fact that he said
Misaki’s development had reached a plateau and that
consequently he did not expect that she would learn anything
more;

Yoji and Haruko’s supervisor was the same person. Having
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retired from teaching at a special education schocl, she now
runs the sheltered workshop where they both attend. She
described both Yoji and Haruko’ needs in a similar way to how
their mothers described them except for Yoji’s community
participation where his mother scored only 3 points and Haruko’s
self-determination where her mother scored zero points. Since
Yoji also thinks he needs community participation (20 points)
and Haruko might be desiring self~determination although she
doesn’t speak, both mothers could be limiting their son’s or
daughter’s important transition needs. The supervisor,
therefore, might have scored higher (Yoji’s community
participation for 19 points and Haruko'’s self-determination for
14 points) and more appropriate needs for both young adults,
Ryuhei’s supervisor scored similarly to his mother indicating
that they might have smoother communication and a greater level
of mutual understanding regarding Ryuhei’s transition needs,

Differences in thoughts of young adults, parents, and
professionals, From the results of the 6 young adults’ case
studies, it was clear that young adults, parents, and
professionals rarely had the same thoughts on transition needs.
Ryuhei’s mother had a good relationship with the supervisor at
the workshop although Ryuhei might have answered differently
if he could answer the questionnaire. We still are unable to
tell therefore if all have the same thoughts on Ryuhei’s

transition needs. The mothers’ stress might have been an
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influence on their marking high transition needs for their
daughters and mothers who might have interrupted their son’s
or daughter’s community participation or self-determination
seemingly had some family characteristics., In order to cover
all these gaps, partnerships with enough communication and
mutual understandings would be helpful between parents,
professionals and the young adults themselves. Differences in
thoughts on transition needs of young adults have been supported
by previous research (Clark, Mack, & Pennington, 1988) . There
were also different needs among respondents because of each
person’s values, their acceptance of the disability, and their
family culture. The needs also seemed to depend on the parent’s
gendered expectations as in the cases of Yoji and Haruko. The
environment, including formal or informal support systems,
influences their needs as well. Related factors suggested by
previous studies were: (a) the types and severity of
disabilities (Clark & Kolstoe, 1995; Cook, Opperman, &
Thurman-Urbanic, 1995; Dowdy, Carter, & Smith, 1290; Greenbaumn,
Graham, & Scales, 1996; Wagner, Newman, D’ Amico, Butler-Nalin,
Marder, & Cox, 1991), (b) the gender of young adults
(Lichtenstein, 1995), and (c) support systems (Anderson &

Asgsselin, 1996).

Grouping by Matched/Unmatched Transition Needs

Generally unmatched groups. Namie and her supervisor at
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work scored few transition needs probably because they were both
happy about Namie’s efficient work and the fact that counselors
from the regional work suppcort centers could help in solving
problems for Namie at work. However, in spite of this positivity,
Namie’s mother was complaining about her family trouble during
the interview. Misaki’s mother was also complaining about the
reality that she could not make Misaki learn how to use a computer
and also about the activity of the parent support group, while
Misaki’s supervisor at the adult day care service center only
expected Misaki tomaintain her quality of life since he thought
he could not expect her to develop any transition skills.
Twycross (1995) stated that one’s guality of life would be
influenced by the gap between expectations and reality. It is
implicated that transition needs might be influenced by the gap
between one’s expectations and realities.

Partly unmatched groups. Yoji hoped to become a surgeon
and thus he demonstrated great transition needs in post-
secondary education and employment., His father is a surgeon,
his sister is in medical school and his brother hopes to become
a doctor. Turnbull and Turnbull (2001) implicated that family
characteristics influenced young adults’ transition needs and
it seems that family characteristics have influenced YoJji’s own
transition needs. YoJji is now well adjusted at the sheltered
workshop that he goes to everyday after he was bullied at a

regular junior high schoecl. Yoji’s mother scored few on the
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community participation probably because she was satisfiedwith
Yoji’s work environment. Haruko’s mother said that she trained
Haruko to be obedient so that the staff at the institution where
Haruko might one day live after her parents’ deaths will love
her and care for her. The mother scored few on self-
determination probably because her family characteristics and
values are that women should be obedient and do not need
self-determination.

Generally matched groups. Ryuhei’ s mother was eager for
his son to participate in the community and in
recreation/leisure activities. For example, she enrolled him
at a regular kindergarten and at a regular elementary school
so that he would be included with non-disabled peers, she found
the local shoe shop where Ryuhei did his internship, and she
escorts Ryuhei to Japanese drum lessons and club activities.
Kenji’s mother goes out with him using public transportation
$0 that many local people may know Kenji even though she has
been offered the use of a minivan with the lifting equipment.
His mother thinks it is important to let people know that her
son lives in their community. These examples of the mother’s
high sense about community participation and their active
attitudes might have been important factors in building an equal
partnership and open communication with the professionals.
Johnson et al. (2003) listed that open communication and common

vision were contributing <factors for the successful
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collaboration. Ryuhei’s and Kenji’s mothers seem to have
achieved these and their views on their sons’ needs closely

match those of the professionals.,

Limitations of the Study

Because of the nature of the case studies, the sample
size in this study is small. Also, all participants in this study
were from the metropolitan area of Tokyo, hence results might
be different in rural areas where there may be less opportunity
for the young adults to have access to the system of supported
employment. No fathers were able to participate in the study,
most likely because fathers work long hours and finish late in

Japanese society.

Implications for Practice and Research

The findings of these case studies indicate that young
adults with severe or profound and multiple disabilities had
limited post-school options when they finish special education
high schools. Thus the severity of the disability is related
to their transition needs. Needs may be more diverse when the
severity of disability is milder because there are more options
for young adults with mild intellectual disabilities when they
finish special high schools. Thus, further research may be
needed in this area. A common understanding among the young

adults, parents, and service providers through individualized
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transition planning process would be most desirable because
opinions regarding transition needs differed from person to
person as shown by the results of this study. Everyone’s hopes
and expectations should conform to the reality of each young
adults’ circumstances. Finally, we recommend using TPI-J to
collect more data in order to statistically analyze and
standardize the Japanese TPI. One idea may be to separate
certain items that would be especially needed by young adults
Wwith severe or profound retardation and mild disabilities into
a set of optional scales. In addition, the items of Japanese
TPI should be carefully selected in order to stay as true as

possible to the original scale by Clark and Patton (1997).

Summary

Thoughts about transition needs in young adults with
intellectual disabilities, their parents, and their
supervising professionals were examined through six case
studies. The results showed that there were no exactly matching
thoughts between the three groups of respondents because of
differences in thelr own expectatidns and realities, or family
characteristics which influenced each respondent’s thoughts.
Thus, individualized transition supportedplans developed only
by professionals would not reflect self-determination of
students and parents, so the plans must be carried out with

parent and student participation. Equal partnership would allow
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open communication and it could be achieved by parents’ having
active attitudes toward community participation. These
attitudes seem to be important in order to share in a common
vision for the young adults’ transition, although the thoughts
of each individual are not necessary the same. Moreover, it was
suggested that professionals understand transition needs more
neutrally and without bias as in Yoji’s case where his
supervisor understood objectively his transition needs more
than Yoji himself who scored greater than others in post-
secondary education and employment or his mother who scored

fewer in community participation,
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