' #

FFEAEE, 41, 4557, 2017

X7 —=I)LT7 4 K PBIS ODIFFRICEEY 2IHIR & 3BRE

A

ARFgE L, KENTB W T20104E5 5 20164
T AN L. SWPBIS O it « HE¥r 0 YA

TSWPBIS DA % M5 97 5 B O 4
My & L7z SWPBIS DR)HANSE im4q52
SWPBIS DINi )5 i & Miad L 7209 %0, X 45

NTWAIZ L, AT EBRLRERD NI
B4 5 kg
IO 7 &
ik A FTOREE LT, ASE ORI T

IRENTZe SWPBIS DN - M 12
TV 7o FeASE T SWPBIS DIf%E

@D SWPBIS FE i DAREAE T 5 & DMES, FUILZ

P T RBEOEM I DOVWTER L /2,

e J—F A7 —=1TA

I. FUC®IC

T 264 BEAZ TR AT E D s+ v @ ARSI
JDV\Tfﬁéjil,f‘éﬁjjfT/* AL, EE AR
FE1000 A 2721 T4, Oﬂ ’éa’l’(b‘% (3CESEL
R, 2015) 0 F AT ANAENT- )N - NI - Rk
BT - FA R (2015) 4 Ui AR R DY AT
BN L, BEHSHY L T b L
TEDT1.6%73 /3= v 7 RAWTE 75 & 5 h OF7H)
M ARSI EZWHOENIILTE, RN &
Moy KHE D e AR R YRS UL/')L 5
FAZB T, BB E LR % L,
MMWzﬁfﬁﬁq%KﬂTéJ%@xﬂ@4
WPEHE VR b,

FEYRBECE LT, RY 74 7RATHE
(positive behavioral intervention and support; LA
I, PBISY) (ZJE-D IR - R O H R AR

l']\/‘H!/J‘lJ,L}' 'L!|{‘H

64F
it
Fk I DR

sz
=

FPBIS Lt zx-—

%

FTIZAT SN 2SWPBIS DRY ST 1
ey 7¥Uf?'”7211f?f1h’f‘zl,\ FAENZ B W
KOWTHRET A Z &% H
L. %#%&ﬁ°%E®$&VBTé
BRI D % FHE 2 B AT G A3 s &
EDOIFENRF VSN T WL I LR )
8D Y L. HIMAGHA R & 3L
v FERINCARET L 22 gE DS 8

IR IR E R O TR OB %E, SWPBIS D

45

ﬁﬂ”wé PBIS & (&, SN HF D LD
Ml sd, ITHMExRMETEZEE
HHJ;\ﬂHAOH@uﬁTﬂﬁﬁm 25 IR RY 7%
HEMHEE, MAOATRES HMET 2
AT AEALE AR S éﬂ’(b‘é (Carr,
Dunlap, Horner, Koegel, Turnbull, Sailor, Anderson,
Albin, Koegel, & Fox, 2002) o PBIS IZKENZH
T 1997 4R 12, [RE D & A8 AZCEH
with Disabilities Education Act ; LLF, IDEA) @
T, BEOHLTFEDOFTHRMBEIIHNT S,
B ge s 3o (M7 7o —F & L T
RENTZe S HIZ20044FITIZIDEAIZ B VT
PBIS D ) i MM D — 2 TH A BT ITH)
Tl ARXA
Miltenberger, 2001) %,
TAHI ENHERREINT,
1) % TR 5 B A TR O SR ISR S
FOFRIAEE T AT T ORI AR T
BATHMI O IR - SR ICPBIST @M L7z, A

\...

(Individuals

I (functional behavioral assessment;

T RHE A LT %M




L

7 — )7 A FPBIS (school-wide positive behavior
interventions and supports ; LL T, SWPBIS) 738
HENBELIIT%G->TET S (Sugai & Horner,
2006) swpmsz?ﬁmw&ﬁﬂﬁwmn~ié: N
WO LR AT 2 RES S 2 &y O AT
&%wé:&\mmmm®:~zterﬁ®
FPE R AL B /oL NG 2 AT & (multi-tiered
system of supports) B Z & F— 7 I1HkD
XM A L, YT A c:ﬂ;.&/)“ < ik
W & e B s

PR ABTAT

L Tv» 5% (Crone & Horer, 2003; George, Kincaid,

& Pollard-Sage, 2009) o = DR THFITHEE & B
TWALBEB I AT LR, BE1ELTT

EECA T A =L R AT

@\Mﬂ ELTHERS 1 OIETIERIADR S

AT R A RS ')d"‘ﬁ??ftlo ~ 15%iZx
@~k1:;éﬂm*ﬁ\ W3 & LT L.

2T TIE TR AR S N /R 27T
WA RS W ATE 5 ~ 7%238 7 éﬂJHMﬁ>
DA TR R T A E LTV B, o
DX ) BRFRBEBONATHAET B2, K
P T — Ak s A2 L &3 TW
%o

T X D ERIEECE B O

J& (Office of Special Education Programs)

A=A A
A= S
BN DERICBWTPBISHP RN END I &%
SHET BT, PBISTZ ZANT Y AY 2 b
t » & — (Technical Assistance Center on Positive
Behavioral Interventions and Supports) %% 19984112
ffﬁk‘f'ffféilfb‘éo Dy —TldT7 = 7R~
LTy PBIS DFENNT 4 7 AR 5 AL
WM%@%&ﬁEM\*UV—ZK\MW%\
L TR L T b 20 &9 kil b,
20164F 10 H B Tix, KiEoss - - 35
B - SR A A 00 23,000 BE UL - T SWPBIS
MWEBESNTHD I ED, PBISTZ ZANT ¥
A N Ly A C A N 4 =
TWwh,
SWPBISO X WM EIL £ < TN THE Y,
FTOLYa—edirhit T 5. Solomon,
Klein, Hintze, Cressey, and Peller (2012) 131996

%

AE D 5 2007 4 INFEE T SWPBISD
iﬁti*‘%in-T/fHd[ ‘?O/Myow’cx 74T AT o 726

DI SWPBIS O — 5 O R M A5 52 & 4,
wm~r6@1 AL E T TR
WA Ao 722 & RO TR (A
110,000 AL L0 3i) o2k B TRl A
ol EAIRE N, F 72, Chitiyo, May,
and Chitiyo (2012) 13 1990474 & 20114 F T2
INFR S 7 SWPBIS D FEERMFZE 1042 D\ T,
RPN B DOEAE I 0B B g% 7
B & M0 B B WEE . W R IR T A
B ORI F 4 7454, ARk %%
EFETEAYAZDNWT, Wi L TWAENE D M
TN L Te FOREA FEEENE &R SR R A
FERMEIZEIRT B & v o RO L%,
GEATHE ST B < e O & 2 RIS

HOHLEEMENT TOL ) T, WAET
RS D %V SWPBIS DR UIFZE (Bradshaw,

2015) . SWPBIS D i fifi &
%@mﬁv 1737 2 4t otk B Ko 0y s IR
C i A WF9E (Andreou, Mcintosh, Ross, & Kahn,
2015) ﬁ\f‘ﬂﬂfé

=5 FAENI B W TS BAL T 4%

[ R R TR rlii‘;ém TWhHH ( )\/\T»r\ [
15 - WP, 2010 5 B - FIvR, 20100 S B
DI AT AT E N TE S T,
20164E 7 IS TCINIlZBWT [ A7 L
A N] R TR BXU 1y IJ))QL/J C'l*’l
FLTH., WHf 2 0EfikiicbBnwTigEl 15
R sy FRSEID PRI B HTH)
M3 2 A AR, BERENAT S 7 & A
PV N I ARVAL T m\——a_ AR HNDHD, €D
WE A EDPITRIMIE % 7R R A5 5 0
MEETH Y \it\/wjm%m@@tAa
HUNERE T o 72 (AR, 2014) 0 — 7T AT

Waasdorp, & Leaf,
oW

M1 K3 2 A0 S8 O WFSELS BT AT
ORI - SR LT B 303 A % Al
g D LBEDER S N T B D (WP - R

2006 5 KA - fik - I
BT SR
o LML 7%

=, 2007). FEAShENC
DITT RO LB v &

Wz A DS, T NI A E & D



Ay =74 F PBIS OWFYEIZIE 5

FEIHIN A 7R g R AEGE IR L T PBISIZ 2D
CHMANDERFER SN TE LT, T3, K
AENIBWTPBISIZEICNADIE TV
AT D LU DD (P, 2009)0 0
72z, KENC BT A SWPBISHFZEN S/ H 1
TWwAIA MML FOMRLE AT 2 TID
[T SWPBIS M A % 5 97 4 B oo uli=e £ h
T BN BT B L b &k
ZbMNbo

Pl Z & bR O HiviE, SWPBISD

Y EEEY)

WL G R TR L 22 gE S LS
NAHLHITh o 7220104 %KH6I$'€®
LH&MLA [ ZAFE SN2 SWPBISIZ B A4t

. HFIZSWPBIS D RN A9 tswwmmﬁ
Mu FERE O AR E T2 IR R0 0 S W PRV T B 5 A AT

ML . FOMREABEMT AL E LT,
%iﬂ THAHEIZ BT SWPBIS O A % fRF
FTABEOWE b, FEE FOPBEHIC O W TRE T
HIEELT

I. A&
1. ISR
G W T — ¥ X — X ) Web of Science & i \»

I t
“positive behavior” & “positive behavioral” @ 3
N wflAEba T, 20164 7 HIZHZ L 720
Mgt 8750 h 5 20104 LIBRic vge s v/
SWPBIS D %) HL i 3¢ th( SWPMSfJxMﬁ'
BT L TR TRIA T F Y
@ﬁﬂ“TTfVLch t SWPmswad@-m
H':l W9 B B & LRI 7 Fodgi & TRAR L 7o

Fxmiidse Lz,

2. HHE

SWPBIS DR HAMFZEIZ D TiE, W% &
TRERE F O, MV EHOEE L LT
swasoxﬁﬂ%&{H¥¢m$ﬂmﬂ@ B S D)

FEIZ DWW T F & Wi, SWPBIS DI - Hik:

DYEFNZ 9 B A9 ’Ou\fti\ ?&Hiﬂ”ﬁ N
W& S N9 - MR
ERNE F LT,

T, “school wide” & “schoolwide” D7

BB & i

m. #%

1. SWPBIS DhE%E

SWPBIS ORI SELZ L 20 K DWFSEA 424 L
720 SWPBIS DRRWIEDBEYL % Table 11278 L
720

(1) &G WGz ils &, ERT

JEhts L7 9EAT LA, Wpaa i TR L 72 k9t
HE5 A, BECHENGE L 729t 6 AL S
9%747Ju“vﬁmqquMLtM A
54 RIA T KD - 720 BHAL O 5K % 5T %
EL79EDY 5 Kb o 720
WHERFRBUI DOV TR, 1~ 10O F 4
%@tLﬁM”ﬁsm\n~dm&®$&

AT R & L7 EgE At 8 A, 101 ~ 100048
DFENR R G L U2 WgEH 3 4, 100042 L 1=
DFER G L L7z 1 KD o 720 1004
Pl gs LoWHeTid. Mo PBIS 7oy =

7 M L 722588 (Childs, Kincaid, George, &
Gwe%M)PBST7~ﬁw7/Z7/Fk

=M TE T =R T — Y PEES
L 72 %2 ¥ (Freeman, Simonsen, McCoacl
Lombard, & Horner, 2016) . SWPBIS & % jii % 3=
WL T B MDA 5D (Pas & Bradshaw, 2012;
Simonsen, Eber, Black, Sugai, Lewandowski, Sims,
& Myers, 2012) x4 & LTw 7z,

h, Sugal,

SWPBIS {d/NERIZ BT A NiH AV ik b %
L BT L TRSSER ANV Y F7 14 T4

B & T g2
Fenning, Kato, & Mclntosh
Britton, & Young, 2010) . ik D SWPBIS AT
BEUDPHENEHL VI EDPRESNTVS
(Schelling & Harris, 2016) s 2D X 9 RiF5HOH
T, BEERRA NS F T 4 TR ORI
X, SWPBIS DFENGAEAE T4t & DMFS 7% S 1
Tw b,

BTSRRI L T, Fldnnqy Frank, Doren,
Kato, Doren, and Fenning (2013) {
uﬁwfsﬁwmswmm%wn;—/zm@
Ltozw%% ﬂ%ﬁ‘ﬁwfsmwm@%

TREGMED BT A DITE 2 T
Lf ZERIRLT. FOHsE LT, gt

A7 T &R (Flannery,
, 2014; Simonsen,




il %
Table 1 SWPBIS ZhAF4E DHE2E
SRERFE (EEHD)

INFERR 1A
’l"’—i“‘-'%fé 54

: CEN
-ﬂ)Ly#v A TR AL 5
- A 1A

o SRR
<1~ 10 B¢ RPN
=11 ~ 100 4% PN
- 101 ~ 1000 ¥ 3%
- 1000 #2LA I~ 17
L E RO (E¥idH )
- SET % fiiJ] 114
- BoQ % il 6A
- 1P1 % fiJH 1A
- TIC =1l EN
- EBS % flif] BN
- e L 54
IR W (EEHD)

- ODR % 1§/} 94
. ”’J'--*%L 7K
5 5 64
- M ’PM W 4K
CEREA AR B L T M 0 38 A A 5 R¥N
CHBORNER N T T N 3A
RSN IR RS 3K
- BRSO AT B3 A G AL B N A 1R
SAROYS 14
- AR R A A S

LR L TOEEEROMLFEELELROE 5,
HEBOANEIZIH L THREIL . BROH
HHEOREHEDPSEERLFEIIH D I &5,
SWPBIS & b‘—')&f’]“—';“f/‘ % 7R3 F TITER D
Mol L 7= 2 4548 L 720
n#x 7"( Flannery et al. (2014) (X SWPBIS
FERL- B s, W E s 40
BRI BT B AR T B M o e U o
=& 3EMG (1FEFEXR=AF1 D7 —

7)) % LL‘lef_o FOFER, SWPBIS & FE i L
7o RS TUEL, SWPBIS & 320 L 724F 12, 1T
T REOAH BRI DIRE NI,

—~ T, AN FTF A TERLEETDOY
BRroeicowvw TR, AV Y FF 4 THE

(Farkas, Simonsen, Migdole, Donovan, Clemens,

A
iz 5O

%

& Cicchese, 2012; George, George, Kern, & Fogt,
2013; Simonsen et al., 2010) . T4 (McCurdy,
Thomas, Truckenmiller, Rich, Hillis-Clark, &
Lopez, 2016) . 4> 4F & § §% [ (Johnson, Wang,
Gilinsky, He, Carpenter, Nelson, & Scheuermann,
2013) 2B WT, FBIpsE s L THERANT
SWPBIS & &D & ) I T o 720 situk S T
Wize BlZ L. McCurdy et al. (2016) 1 Z4TH)1%
M E DD B WM AGE % K G & L 72485 24
(self-contained school) 1422 BT, ZEFLLEYE
oI TF =23y 0h EIZSWPBIS & 5
ML 7z0 T OfH, IO S A BAs s

L. 3EMOMEFRATRENT,
(2) FEITEASVEOFAN - SWPBIS D) HANIIFE
D% Tid, MTEFOIFRE LT, F474



A7 =N 4 K PBIS OHf4t

&1 (implementation fidelity) A3REIZ & 1) 5l
=NTwize BEMIZIE, A7 -V T4 FRE
fili v — v (School-Wide Evaluation Tool ; Horner,

Todd, Lewis-Palmer, Irvin, Sugai, & Boland,
2004 ; LLF. SET) 25114, SWPBIS D E @ Ik
it (Benchmarks of Quality ; Cohen, Kincaid, &
Childs, 2007 ; 2L Ty BoQ) %64, SWPBIS®
FEAT BB AY (Implementation Phases Inventory;
Bradshaw, Debnam, Koth, & Leaf, 2009 ; LL .
P 1A, F=Ff7F =7 )AL
Implementation Checklist; Sugai, Horner & Lewis-
Palmer, 2002 ; LAF, TIC) A% 1A%, &Ry 2217
T2 $EF4 (Effective Behavior Support System
Sugai, Lewis-Palmer, Todd, & Horner, 2000 ; LA T,
EBS) 81 ADIFHEIZBNTH SN THEDY
FATEAMUWE SN TV WD 5 Kb -
JATS
SETHR &% { DAFSETH LN TED ., T
A 3% AYSWPBIS D 9247 %5 & 1k & FFAill 5
BIOORETH Y, FOFEEMEZH ML
FEA & T B (Vincent, Spaulding, & Tobin,
2009) o WIFF s N AT O ESR, WS N 617
THCR§ 2858, MRS N ATEHIZIEEL S
2 BRI T2 Y AT by BRI NDORIED Y AT
Ly Bl E BEYE, v AT AL FEX AN
VDIEE. DT DX T A7 = h bR S
ThY., TNEFROEHE % 3R THMT 2,
0% LD AT & LizH&iZ, SWPBISD
FATEAMES SO EFHIE N5,
kwmeﬁ%<ﬂw%ﬂfﬁb\:n¢
SWPBIS D FATHE S % B Rl T 5 720D R
EThh, TofFle ’*U#Jﬂ%naw

(Team

% (Cohen et al., 2007) s SWPBISF — 4, &# .

WEDa I M2, #ZHI (discpline) (234l
T ODORRNE TS, 7= AT &5
DFfEE . WEHEE L — L, TEERHDL L
DT T L, SN BTERN — )V & 5
TAIOOFIM, FHE, HEDOY AT 4,
Wil DWDH T2 =L hLHMEEN TS
h. TNEhoOHE % 3 TR 20 70%
PlEo 2 a7 R L7 WE12. SWPBIS D517

BT 2 BUAR & B

ARGV EFIE N5,
IPLEH 5707 T LDEERRE DL
TAHHEEFNVIZEONTHERENTEY, 8
3HSWPBIS DETEGEZFMNT L7200
RETH )., ZOEHME LM FHME T
> % (Bradshaw et al., 2009) o PBISF — 4 D%

W70 &% 47 ) e B BAE O 7 — 7 %X
BT HAANTF YV —Diiie ¥k ﬂ’)l:rl&ﬁ’v
B, BHLES DT~ 2 £ & D THET S

AT ENEBEE. PBIS & %mf%tw@ﬂﬂ
DFASE T & 247 9 MR B, O 4 BFSICH 5
A4 DIEEIZDWT 3HECTEMT 50 80% LL 1
DZ2IAT &R LIZHEIZ, SWPBISOSE 1 @
ETESUPEVETHi s 5,

TICIZF — & 12 £ A SWPBIS O 9 47 3% & 1k

AT 57200 RETH Y. FOETH
H T AYERI S LT v A (Tobin, Vincent,
Horner, Dickey, & May, 2012) o PBISF — A2 X
LEFIEHOFER., 7O 7 2O WIIBIT S

KHBER O F— & DR % & SWPBIS D%
WA

W BB 2B %260 A IC
W, 3HTEHIT B,

EBS X SWPBIS D EAT# &M% EH il § 5
IPODRETHE, A7 = T4 KR
AT by BERDITET AT AL P AT 4,
HENOFTE~A T AL P AT L, BN
TEREZ R4 OB EAEICHT AT AT
2ZZHT D44 HIZ oW T, 3T
LRETHA,

(3) ZRF O | BV HFFMOEEIZ o
T, 74 X74 27207 250V (office
discipline referrals ; LLF. ODR) #5974, KW
SEEAY T AR, SEFERGRAT 6 AR, AR SRR A

KGR AR, R A E 2 L7217 ENE O
SEEGEDY 3 AR, BMiORI)ERNN—= T 7 b
R EHEAICET AL DR A0 3R, TH)
OWEHEBED 3 A, BHAEGFITT T HFRKO%E
AT AMAENE, wWIDICLA LDt
FNEFEN AR, EFERELTH VL DM R
85)0 720

ODR I FEBAZ BT

=)
[

VR 5 57 B L



il

RLTWEZ B HEL B i
O TEHEUMBIZWETH AT LTH S
(Sugai, Sprague, Horner, & Walker, 2000) o ODR
WWHKEOS C OFRICBNTHEH SN TV
O, FERAZ BT B ATEIRE O A E DIREEZ
g vk s Twbe F72, ODR & A7)
SO REE & DGR Z LM S Rl 2 T B
(McIntosh, Cambell, Carter, & Zumbo, 2009) .

DR T4 2 5 17T M o 4
AL BN, AT =T 4R
2y (School Wide Information System ; May, Ard,
Todd, Horner, Glasgow, Sugai & Sprague, 2005; LA
T.SWIS) Tid, TMNEBEAL T D ERN

ﬁ%&z%

? = 7 TR O WA SE D T ) IR A b
L7 ODRDFEFEZRL TWb, TN,

SWIS 2 fili [ L T v B 2242 ] T3 ODR O #% 4
FHT A EHT

X 5, Bz 13 Freeman et al.

(2016) t&, 37HMITA7- B @ AF SRS 883 AT BT
% SWPBIS D3 A GF Ml % § 5 72612, SWIS 7

5DODRD T — ¥ ZFEIIH W T W5,
FEFERAUIB L CTRIRWE L T BT

E MoRdEsly 7 A Ml L Ty
7z (Bradshaw, Mitchell, & Leaf, 2010; Freeman
et al., 2016; Mclntosh, Bennet, & Price, 2011; Pas
& Bradshaw, 2012; Simonsen et al., 2012; Ward &
Gersten, 2013)c SWPBISIZ & b W mi G0+ 45

AT E) S S %ﬂiv: 0“'ﬁllﬁﬁbﬂﬂw

PEHR AT 2 B 2 EIGHA TG 2B
%%ibﬂfwé,L#L&ﬁ* ZNFETHD
g2 51E SWPBIS D EfT#s A & WAL A FE D

%%mm@%%r+ﬁumeﬂfﬁbf\é
e BWFFEDPUE L ST v B (Gage, Sugai,
Lewis & Brzozowy, 2015) ¢
2. SWPBISDOXE - #FORREICET 558
EWR
swpasmﬁyﬁ-ﬁ?¢®WHiEFW*éﬁWEM
Bl 8 K o720 ’C@M’”‘ % Table 2 (27~ Lf_o
l=:i| G A & AW N i A
HITBAT—ITA N :L;/i-&}bﬁiﬁ})ﬂ&?;}(i)
MediT

Support Sustainability Index: School Teams; L.

HETEEAE (School-wide Universal Behavior

45

SUBSIST; Mclntosh, Doolittle, Vincent, Horner, &
Ervin, 2009) % L T\ 210F2EA%4 78 (Mcintosh,
Kim, Mercer, Strickland-Cohen, & Homer, 2015;
Mclintosh, Mercer, Hume, Frank, Turri, & Mathews,
2013; Mclntosh, Predy, Upreti, Hume, Turri, &
Mathews, 2014; Pinkelman, McIntosh, Rasplica, Berg,
& Strickland-Cohen, 2015) . SET 7 & SWPBIS 5
A O RE % W 729855 2 48 (Mathews,
Meclntosh, Frank, & May, 2014; Mclntosh, Mercer,
Nese, Strickland-Cohen, & Hoselton, 2015) & - 72,
T/ BERD AL AW 2K D o7
(Andreou et al., 2015; Mclnlosh, Kelm, & Delabra,
2016) o

SUBSIST (3 SWPBIS O 92 Jiti & #if #5: 1) HE 1k o

T T & 5ﬂ4xxM¥uJ&®a¢a; #
FEATE CLEE 3 2 ERIACT ClsE R
L2 4 % B A B VAR Hliﬂfb v A (Hume

& Mclntosh, 2013; Mercer, McIntosh, Strickland-
Cohen, & HmnngOM) % 72, SUBSIST® 3
o, SR BT 5 920 & MF vl Ge i o Wi
YR T £ X A~ b (Assessment of Barriers to
Implementation and Sustainability in Schools; ABISS)
b PHIE X LTV 5 (Turri, Mercer, Mclntosh, Nese,
Strickland-Cohen, & Hoselton, 2016) o
Meclntosh et al. (2013) 13 SWPBIS O 5 Jiii 542
217 B D #HZ t>T%SbBSST®WH§ﬂn\#
B SR L AL T O RERE] EE O B &
T, [ SR O ML (school priority; #( JNC &
AYSWPBIS O J Ji -l 57 LA AR Y (2 GHL T &
Mo T F =218 % 7= DM (team use
of date) | % . FXLNVOYRE LT, [#X
OEESEM. (district priority; SR O A 5 v 728

SWPBIS D F i - AEFF IR & Z &) 1
[HE o) - (capacn’y building; %4 ASPBIS &
I—F LMl EINE R E LT, WEOHE M

[l ls3ETnwabd I &) ML 7z, — 7T,
Pinkelman et al. (2015) (£ SWPBIS D 44473

0~ 41FEDEREH B D EEDT6% % 1k & B 860
%GDSUBmSTwn R B SH H O # A 50 it
AESEPR T b el U TR S N- 0L, [#
E ] 3 (slai’T buy-in) |, [543 MUk 0> =0 4% .

_ 50 —_



Ay =74 F PBIS OMFFEIT B 5 2 BLIK & 0

Table 2 SWPBIS 2 - #4700 B2 AN AL OB
Andreou iSRS &)Za#{ﬁ/ 17 #4028 @ B ARSI D 5. SWPBIS®
etal. (2015) 121 B i anM s

»H’JZJ J'A(G

g A 120 F T — AR E R

Mathews et al.

- B4R o PBIS YEATEE G L AR B I Fo g u)mu@s/xs\ BoQ. ODR7* 5. SWPBIS

(2014) D AL OHEFE DT P2 % 34
- SASAISWPBISHEEF O TN T- £ %) 5 5 Z EHTRENTZ,
MecIntosh 5 4450 SWPBIS HE RS & B S8 217 KAZ 4§ A SUBSIST 2 5. SWPBIS Dk
et al. 4—-1'&"4)\[0)”}"
(2013) RO E LT TR O] % &% X OYHEE LT, [3X O8N

B EHE S,

McIntosh SEHE 5 AR O SWPBIS 4

e B B

SR D FRE B 257 2412503 A SUBSIST 2 5. SWP-

et al. BIS @I 92 & IR o S
(2014) TEHB OS] TRANF— 208 ] S il B uCh iR d TR R WHIIZEN 5 72,
Mclntosh TAELL L SWPBISZ FE 0 L Tuwv A/ - it - B2 82301148 @ SET. BoQ. SASH 5,
ctal. SWPBIS D 54 DFMEFF T GEE DY 2 22K B 1AE H O JEREEUE D S 58T
(2015a) RO EE R IE, SWPBISHE fJ THeEOFME T & LTS h o7
Meclntosh B f"%}r’*j’“&?ﬁb()’]‘sc’\@ SUBSIST 7> &, SWPBIS D MEEFIEIR %, SH D AR E
etal. WM SR F -2 DT v a y#%’jﬂﬁo
(2015b) C T = 7 I OREAHERF RPN 28T S Tz,
Mcintosh CN RO 10 %4 O E U (YL SWPBIS OB AL U L T w7z A, J}H; ti"‘“éy;’l’]
etal. &% o’Cu\Z—) BHE) NOT T AL I =25, SWPBIS DI T 5 E MkD
(2016) PR D5 HT o

IJIL HL/fJ 5DSWPBISDHE | 72 &8 7 3 — 75,

Wi [PBISD

PaE e 1%0)4’:‘ FEDAN—] R E3HT T =R EN T,
Pinkelman - 860 D EEE ( HAYSWPBIS D4 A 0~4 4F) 1255 5 SUBSIST Dt ik 5o | %
etal. SRR E ;M’;M i /r 5. SWPBIS @TIH.J IR & s B & A,
(2015) CHERREH EWIEER O FENEFNLT THEORE] 23073 =2 57,

[ — 1P (consistency) | ’CZGJ ‘)\ W SER C ik
LAk L TR E D [ #E i }E‘J\
Y Yy — 2 [FHB Y Y —2] Tho722
EhRR LT, TOZ ENDL, FEAHSWPBISD
M L B IR LRI A 7 i ) I oD B g
&L B DR SWPBIS D92 & AifF L Twv A
RS & T, MERR T B o TR R e B B R A3
5537&‘ THA BB W HEME A RI% ’éﬂf:o Z
(2B L T. Meclntosh et al. (2014) & SWPBIS
J\MAOJ E 2 5%’ M S D SUBSIST O il & ##
M, SWPBIS O PIFENE & et o] fe k1240 7‘
Ou\“CJJ‘Hl‘Lf;o FDFEYL,

TLRs8E9 5 B
[ 45 U 0 5238 (administrator support) | & [ 42
M F — 2 o 4% fiE (school team functioning) | 7%

SWPBIS O YN F i & Ml T HEVE DM Iz B v

Tl b ZHEAROUEETH S Z AR i,

% 72, SWPBIS O #ff 5 0] fiE P4 o> % !)\ . W
HELD LD FANCHE L2 d & b,
Melntosh et al. (2015a) (& SWPBIS D HEFa] GEE
0)9“])\ AT LT 7 a v b L

ST N r/\y,(HIF@T AT ORI |

THERRTTREM: & O B R BERAUR ST,
77+ Mclntosh et al. (2015b) (X SWPBIS % 1 4F
DS U 7B 301 LD SETR TICD 7 — ¥
WS, MEEFT AR O BN & NIRRT
Frfl & SWPBIS i 1235 H L C4ardr L 72
DT NORBEE /NI N o7zl EATRENT,
(2016) 1355 Bk O SWPBIS 92 il
VP9 B AR A W T, g

PR 104433 B [ &Y A S 08T L 72

Ht

Mclntosh et al.



iy

EHL S D OARMERI A & 3 DO W EREE AN &
AN WA
V.

EN

%%

SIE20104EH 5 20164 12 v FE s 7z
SWPBI SO)XhﬂtﬁFﬂ I 135 wfjb\ GENE YA R
AER R OMAIT BT AW DWW T L
720 FOMHAE BIHWY ﬁx*rikﬁﬂﬁmwﬁmia
WTSWPBISDRHEATRENTWA I &, B

BB SRR OFRMA LT BA I &L T
BRRUEREROIEESHE I TwbL I &%
EDURE NI, F 7. SWPBIS DI - Mo
PR AL S mINTHAR R Y
WA LY, ERBERNOERR, FKF—
L, EIRO VIR 2 RN T S Tni,

EZTUT TR, B2 EICBWT
SWPBIS D3 A % #5155 720> Off g8 1 S8
LI OWTEEST L,
1. ZRERTOSWPBIS DERFHKE DG
5
KB

hb %

Zh

NEORTE

sy

BT, SWPBIS DR)HM9E 1L,
T TIZSWPBIS D F R & 0 o 72,
FRRF NI T T 4 THERLETBNWT
b Twiz, BEERTIE. HHEAECHA
un < FAUTIH L TR HMETH A

LA

e YR E 2T, SWPBISO B WETES
A IRT F TITEEE DT R &E25h -
7o F 7o BEMEEETIE, ANEMR TH B EE

BROMA-0a 57— 3 vOTF TSWPBIS
NG L 7GR &S o 7.

INSHITH LT, FAENI BT H SWPBIS
DFENEFRE %, RN T 20582
BEEZBND, BIZ L, PR E SR
RS & 2 L RS E T A 2 &
i, KEEFEPL TS, T2 45D

Vi B&
FRDOL L TN - - EEHERLTEY,

KE GBIV E 72 - T By BRIZEH 3454
BRI BELS) Cldm Sl 2 Ol 2 fE s T A

BEET e
HOE M, 2016) 2RV, BN O
122 L SRR D ML L Tw

FEDBIM L T B 2 & (SUERRF4- 45 %) &
»?Ji%
A RIS

(S}

)

Ao SERCFR N ORE N AL O B R S A M F 2
T, SWPBIS O Ei T4 & kil 3 5 L YN DH

2o
F TR LTy S & IR A 022 L
D L0 EIE 2T, KABIIBT B

SWPBIS D52 il F-fit & 2 Wil 3 A L UWD D A,
KE TIESWPBIS & 9203 2 B2, 7B 4%
F— LT HHRL T, TR F — 2 0 E DS
[ZSWPBIS 92 L T i & 2 0o Byl )
W, PBISTZZHAWNT Vv AY vy —0D
D TRV E N T B, TR
[ B CEmnlo & 5, frEhbEicx LT
SWPBIS & 9 /i 3 % = & A3 1) 12 A i
Wiz, LA Ladys, FRANE SR E
TR, R, FTEE SISO TN T
B, ZOENIH BZREDHHREND Y CF
#E,2009), FOL ) LR TSWPBISZ ED L9
T ADODEMRFTTAHIEIITELERR
Lith,

% 21X, SWPBIS O 17 ) % 1% F

— LU

T, T EOZERIAT BT, A8 ARk g5
MEHEA-TA A —®U—“~>vf@
G & TR AT MM - M T 72

2D EH B K miﬂ(ﬂf%&**ﬁ%éﬁé
TEEINTVE CHESR SR ESHEFR

FER SR HCE T, 2007) 0 FXNZE B 4225 SWPBIS
DFWZIREF — L ORERE L ST A Z LN TE
LHb LNt ve 40 SWPBISOEGIZNF
BAMBIME DL DWT, TAENTB VT

b EE R ECE S LR E AR M R il
HoAMEAE X LTI Y CUHEIHF52 98 1) & 45
JR 4 o 3% % ZONFEME D

HUE A, 2016)
FHED L &2 SWPBIS & 9% L969>#T%6

HHE

Ph L, L Lad s, HEE MR
fb%mm’%ﬁémwwzﬁtfwét

e WUWMQMM DD, FFERY
B e — M AR S A, PBISIC
Ho < I ADHHENTSE (McCahill, Healy, Lydon,

By -

& Ramey, 2014; [HHr - A - R, 2014)
ERATNRLIEHLMEEEZ SN D,



A7 =N 4 FPBIS Oy

2. SWPBISOMIMZHPHRELHDIEED
B%E
B TiE. SWPBIS D FEATEES YR £ O %) H
OISR APIIE S B D FITHEVEILSET
2L BoQ % EORIED, RIRF AL ODR 7 &%
SIS T Wi, T L) zERIkE
J 2 ST SRR HEIBR DTN B Z &
T, WFE TR DA L3 (. 25121,
b EARBIB e R AN GE DT Z

Fe I N A
Twb,

—F A EC B W T ERH S v
SWPBIS D ETHEAMOIFEIG MO &, 4
BT B OUEE T S 515 L BJE S
NTWhiv, [ ﬂ;f/‘t@h’ﬂ“u T A
Lo A N AaEfT R TEB D,
AW SRIFHEEA T X o “C/J\ Crp e AR - B
M ESER L SN TV A7, JLMJDJIH Iz
B9 A I AFFED R RFHNOIFEN T v S/
WigeiE v 4 %13 SWPBIS D HEATHE G 10,
AU OTFEEOPIER . B ORI 1]
HEPE 2 5§ B V20 B o

3. SWPBISJ&ﬁ&éﬁ&%f‘@gff‘t

KR T, ATE R 3 B PBIS 92 1l o i)
JEMAL D OMR TR L FTRIIEF — 2 %
Ak L CSWPBIS & 920 L T < 5%, il

VR R L DTEEED, PBIST 7 =7 b
/yzyybﬁyywmwleMV%ﬁL
TR ATEBLLHII G o T W
L2 &SRS SWPBIS T 50t L <3
WEE DA 1L, SWPBIS D LY 7 » A A
TR/ T, EOWRRD DI TF I
S ENTRREFTR Bo F72, SWPBIS 2V i
LRTWEBB AT s A2 T &EMIC
SWPBIS DFE it S b, Fhil L ks
B SWPBIS ORI YL b, 202 &
5 SWPBIS DR BB R W9 AT h I 5 %

WA A JE T SWPBIS AR RYIZ W M L T &

T,

~‘)y\ FEAENI BV TIE, SWPBIS DR 9L

RSB s4, 4 CICaEmYIZ SWPBIS
PEREOLE & i+ A 2 L TG T 20 v,

I PR E S

FDw, LEOSWPBIS E Tt & & MiiiZs
WETERMEH OB OS5 SWPBIS OF%)
BIMAERTEEDI, FOMAZER ST
SWPBIS )Jux HRd v 7z, WS
Fe0 BB 0GB CP - R - IR - Ak
PHET - #EI, 2003) &, 370 KEEHhnd
L2 T ek N TV A,

EEd

1) Dunlap, Kincaid, Horner, Knoster, and Bradshaw
(2014) 2 PBIS (}”nn LT, RIS B
5 PBS. MFIZIEMWSE OMM 2 Rg & L(w
Bo ARTILAE m}y» D% { TPBIS & i
WMHLTwB I L& EL T, PBS & PBIS
DT LT, FPBISJ ¥
HIkElL7n

2) hups://www.pbis.org/ (2016411 F 28 |5 #%)

3y ANEF T4 TR LG, BEOH B R

"7|7C" k2

TR AR R % SATTIEEO D B R
{/J.a_’XJ%( 12, I ”‘&7] ')ﬂT‘ ——%’?‘fn’Lr}J(

RO CHF 'R L ER %453 (Aron,
2006)0

X

Andreou, T. E., Mclntosh, K., Ross, S. W. & Kahn, J. D.
(2015) Critical incidents in sustaining school-wide
positive behavioral interventions and supports. The
Journal of Special Education, 49, 157-167.

Aron, Y. (2006) An overview of alternative education.
Washington, DC: Urban Institute.

Bradshaw, C. P., Waasdorp, T. E., & Leaf, P. J. (2015)
Examining variation in the impact of school-wide
positive behavioral interventions and supports:
Findings from a randomized controlled effectiveness
trial. Journal of Educational Psychology, 107, 546-

- 0bT.

Bradshaw, C. P., Debnam, K. J., Koth, C. & Leaf, P. J.
(2009) Preliminary validation of the implementation
phases inventory for assessing fidelity of schoolwide
positive behavior supports. Journal of Positive
Behavior Interventions, 11, 145-160.

Bradshaw, C. P., Mitchell, M. M., & Leaf, P. J. (2010)
Examining the effects of schoolwide positive

behavioral interventions and supports on student



U]

outcomes. Journal of Positive Behavior Interventions,
12, 133-148.

Carr, E. G., Dunlap, G., R. H., Koegel, R. L.,
Turnbull, A. P., Sailor, W,, L., Albin, R.
W, Koegel, L. K., & Fox, L. (2002) Positive behavior

Horner,

Anderson, J.

support: Evolution of an applied science. Journal of
Positive Behavior Interventions, 4., 4-16.

Childs, K. E., Kincaid, D., George, H. P. & Gage, N.
A. (2016) The relationship between school-wide
implementation of positive behavior intervention and
supports and student discipline outcomes. Journal of
Positive Behavior Inierveniions, 18, 89-99.

Chitiyo, M., May, M. E. & Chitiyo, G. (2012) An
assessment of the evidence-base for school-wide
positive behavior support. Education and Treaiment of
Children, 35, 1-24.

Cohen, R., Kincaid, D. & Childs, K. E. (2007) Measuring
school-wide positive behavior support implementation:
Development and validation of the Benchmarks of
Quality. Journal of Positive Behavior Interventions, 9,
203-213.

Crone, D. A. & Homer, R. H. (2003) Building positive

behavior support systems in schoots: Functional
behavioral assessment. New York: Guilford Press. 1
AT R 7\ = -l
(2013) A2 =N 74 F
LRI T A 7“&{&‘@5&1‘?}—.

Dunlap, G., Kincaid, D,
& Bradshaw, C. P. (
“Positive behavior support”
Behavior Interventions, 16, 133-136.

Farkas, M. S., Simonsen, B., Migdole, S., Donovan, M.
E., Clemens, K., & Cicchese, V. (2012) Schoolwide

positive behavior support in an alternative school

mul

Homer, R. H.,

Knoster, T.,
2014) A comment on the term

. Journal of Positive

selting: An evaluation of fidelity, outcomes, and
social validity of Tier 1 implementation. Journal of
Emotional and Behavioral Disorders, 20, 275-288

Flannery, K. B. Kato, M. M & McIntosh,

K.(2014) Effects of school-wide positive behavioral

Cenni p
Fenning, P.

interventions and supports and fidelity of implementation
on problem behavior in high schools. School Psychology
Quarterly, 29, 111-124.

Flannery, K. B., Frank, J. L., Doren, Kato, M. M. Doren,
B. & Fenning, P. (2013) Implementing schoolwide

positive behavior support in high school settings:

Analysis of eight high schools. The High School
Journal, 96, 267-282.
Freeman, J., Simonsen, B., McCoach, D. B., Sugai,
G., Lombardi, A. & Horner, R. (2016) Relationship
between school-wide positive behavior interventions
and supports and academic, attendance, and behavior
outcomes in high schools. Journal of Positive
18, 41-51.
Gage, N. A, Sugai, G., Lewis, T. J.

(2015) Academic achievement and school-wide

Behavior Interventions,

& Brzozowy, S.

positive behavior supports. Journal of Disability
Policy Studies, 25, 199-209.

H. P, D. & Pollard-Sage, J. (2009)
Primary tier interventions and supports. In W. Sailor,
G. Dunlap, G. Sugai & R. Horner (Eds.), Handbook

of positive behavior support (pp. 375-394) . L

George, Kincaid,

awrence,

KS: Issues in Clinical Child Psychology.

P., George, N. L., Kern, L., & Fogt, J. B.
(2013) Three-tiered support for students with F/
BD: Highlights of the universal tier.
Tieaiment of Children, 36, 47-62.

Hormer, R. H. Todd, A. W. Lewis-Palmer, T.,
K., Sugai, G. & Boland, J. B. (2004)

wide evaluation tool (SET): A research instrument

George, M

Educaiion and

Irvin, L.

The school-

for assessing school-wide positive behavior support.

Journal of Positive Behavior Interventions, 6, 3-12.

#l-F (2009) 8 SO AT NS

RN B DAs HATT) 93 B < O H ik—

¥ ZAZHED CHERI B T R L T—.

FbgE, 23, 33-45.

e AR - ERR A - R
LE - WA B B B AT )

a:)ik‘ HROIEBUT T MR, Fr T

PreEwige, 18, 108-119.
Hume, A., & Mclntosh, K. (2013) Construct validation

5y B

e

Fr Wy o3 Hr

of a measure 1o assess suslainability. Psychology in
the Schools, 50, 1003-1014.

Johnson, L. E., Wang, E. W., Gilinsky, N, He, Z.,
Carpenter, C., Nelson, C. M., & Scheuermann, B. K.
(2013) Youth outcomes following implementation
of universal SW-PBIS strategies in a texas secure
juvenile facility. Education and Trearment of Children,
306, 135-145.

Mathews, S.,

S.L. (2014) Critical features predicting sustained

%

Mcintosh, K., Frank, I. L. & May,



AT =T A K PBIS OUfsELD

implementation of school-wide positive behavioral

interventions and supports. Journal of Positive
Behavior Interventions, 16, 168-178.

May, S., Ard, W., Todd, A., R., Glasgow,
A., Sugai, G. & Sprague, J. (2005) School-wide

Information System {(SWIS). University of Oregon,

Horner,

Educational and Community Supports.

McCahill, J., Healy, O., Lydon, S. & Ramey, D. (2014)
Training educational staff in functional behavioral
assessment: A systematic review.
Developmental and Physical Disabilities, 26, 479-505.

McCurdy, B. L.,
S. M., Hillis-Clark, P. & Lopez, J. C. (2016) School-

wide positive behavioral interventions and supports

Thomas, L., Truckenmiller, A., Rich,

for students with emotional and behavioral disorders.
Psychology in the Schools, 53, 375-389.
, & Price, K. (2011)

Evaluation of Social and Academic Effects of School-

Mclntosh, K., Bennet, J
wide Positive Behaviour Support in a Canadian School
District. Exceptionality Education International, 21,
46-60.

Mclintosh, K., Campbell, A., Carter, D., & Zumbo,
B. (2009) Concurrent validity of office discipline
referrals and cut points used in schoolwide positive
behavior support. Behavioral Disorders, 34, 100- 113.

Mclntosh, K., Doolitde, J., Vincent, C. G., Horner, R.
H. & Ervin, R. A. (2009) School-wide universal
behavior support sustainability index: School teams.
Vancouver, Canada: University of British Columbia.

Mclntosh, K. Kelm, J. L. and Delabra, A. C. (2016) In
search of how principals change: A qualitative study
of events that help and hinder administrator support
for school-wide PBIS. Journal of Positive Behavior
Interventions, 18, 100-110.

Mclntosh, K., Kim, J., Mercer, S.
M. K. & Horner, R. H. (2010)

with enhanced sustainability of school-wide positive

., Strickland-Cohen,

Variables associated

behavioral interventions and supports. Assessment for
Effective Interrvention, 40, 184-191.

Mclntosh, K., Mercer, S. H., Hume, A. E., Frank, J. L.,
Turri, M. G. & Mathews, S. (2013)

Lo sustained implementation of schoolwide positive

) Factors related

behavior support. Exceptional Children, 79, 293-311.
Mecintosh, K., Mercer, S. H., Nese, R. N. T, Strickland-

Cohen, M. K. & Hoselton, R. (2015) Predictors of

Journal of

9 2 HLI & i

sustained implementation of school-wide positive
behavioral interventions and supports. Journal of
Positive Behavior Interventions, Online Fast.

K., Predy, L. K., Upreti, G., Hume, A. E.,
M. G. & Mathews, S. (2014) Perceptions

of contextual features related to implementation

Mclntosh,

Turri,

and sustainability of school-wide positive behavior
support. Journal of Positive Behavior Interventions,
16, 31-43.

Mercer, S. H., Mcintosh,
& Horner, R. H

K., Strickland-Cohen, M. K.,
. (2014) Measurement invariance
of an instrument assessing sustainability of school-
based universal behavior practices. School Psychology
Quarterly, 29, 125-137.

R. G. (2001): Behavior Modification:

Principles and procedures (2nd Eds.). Wadsworth,

Miltenberger,

Belmont, California. 11125 - 1§ ;[:'%’JCﬁ JE

B K A3 TR (7006 ATENA S 1
SCEEREEE (2015) K 26 45 | ‘f/LO)Iu 1T
TS A= pE TR F o R IREN B 5 5 AT 7T='in:7l< Iz
B WV SO RN AR ORI (2007)

PR R O OHEE LD T GRS .
) SO R ) AR FGE W (2016)
ER A v DT — o REERRSE N g

M S

(BEZ5) . hpe/iwww.mext.go.jp/a_menu/shotou/tokubetu/
main/006/h26/1364967 htm
SO 4 ) P AR ECH IR R I SR R B (2016)

T SR G CER 27 4R 1)
go.jp/a_menu/shotou/tokubetu/material/1373341.him
WP 3CFT - AT (2002) $EREM T A A 2 MR

W R - 2B W3 0 % S A AT )
SN ATEE Y, 28, 71—8‘7

. hup://www.mext.

SR - USRS - D
F R (2015) HI0Y
éﬁ%Hﬂ@Lt&ﬁ

e,
KA — } Lﬁt 1% (2007) AFEEIC

AT 54T

YT 09 S234% & AR PSR AR
il A FRERECE SR ESE, 45,
35-48.
RAMEE BRGNS - WP E ST (2011) SRR
%fénwmu«mkm ﬁthLﬂMk
4«——“‘1;' R X L O AR ot ¢ Sl N



Hind

B SAE DR R E—
394.
FAIRIE (2014) %800 3BV B 47 B8 & 1 9 38%
ol - SRS Al T o Bk &
. REBRECE AEME, 52, 217-227.
Pas, E., T., & Bradshaw, C. P. (2012) Examining the

association between implementation and outcomes:

R HOE ST5E, 48, 383-

State-wide scale-up of school-wide positive behavior
intervention and supports. Journal of Behavioral
Healih Services & Research, 39, 417-433.

Pinkelman, S. E., Mclntosh, K., Rasplica, C. K., Berg,
T. & Strickland-Cohen, M. K. (2015) Perceived
enablers and barriers related to sustainability of
school-wide positive behavioral interventions and
supports. Behavioral Disorders, 40, 171-183.

Schelling, A. L., & Harris, M. L. (2016) School-
wide positive behavioral interventions and supports:

A snapshot of implementation in schools serving

students with significant disabilities. Journal of

Positive Behavior Inierventions, Online Fast.
PIFIER - ek (2010) 4 SRS AERE T A [

TH 2R § BHIZH5 5 PBS (?ia‘ﬁiﬁlﬁﬁl‘iﬂ)"‘iﬁ
Clowfxﬁ~77274lﬁx&#bmﬁ

FEAN—. WRBE AL, 48, 135-146.
Simonsen, B., Britton, L., & Young, D. (2010) School-

wide positive behavior support in an alternative school

setting. Journal of Positive Behavior Interveniions,
12, 180-191.

Simonsen, B., Eber, L., Black, A. C., Sugai, G.,
Lewandowski, H., Sims, B., & Myers, D. (2012)
IHlinois statewide positive behavioral interventions
and supports: Evolution and impact on student
outcomes across years. Journal of Positive Behavior
Interventions, 14, 5-16.

Solomon, B. G., Klein, S. A, Hintze, J. M., Cressey, J.
M., & Peller, S. L. (2012) A meta-analysis of school-
wide positive behavior support: An exploratory
study using single-case synthesis. Psychology in the
Schools, 49, 105-121.

Sugai, G. & Horner, R. H. (2006) A promising approach

for expanding and sustaining school-wide positive

%R

behavior support. School Psychology Review, 35, 245-
259.

Sugai, G., Horner, R, & Lewis-Palmer, T. (2002) Positive
behavior support: Team Implementation Checklists
(Version 2.2). Eugene: Educational & Community
Supports, University of Oregon.

Sugai, G., Lewis-Palmer, T., Todd, A., & Horner, R.H.
(2000) Effective Behavior Support (EBS) survey:
Assessing and planning behavior support in schools.
Eugene, OR: University of Oregon.

Sugai, G., Sprague, J. R., Horner, R. H. & Walker, H. M.
(2000) Preventing school violence: The use of office
discipline referrals 10" assess and monitor school-wide
discipline interventions. Journal of Emotional and
Behavioral Disorders, 8, 94-101.

B EEARU A Z A RLET (2014)

15 :L:,Ln@yi;,, » 1‘4‘\{“ TR G L s MATE) o A

DWHE T T 7T 2 OB R—E YT S

M A F Vo L— RS E,
52, 169-179.

Tobin, T.I., Vincent, C.G., Horner, R.H.,
Dickey, C., & May, S.A. (2012) Fidelity measures

to improve implementation of behavioural support.

Rossetto

International Journal of Positive Behavioural Suppori,
2(2),12-19.

Turri, M. G., Mercer, S. H., Mclntosh, K., Nese, R. N.
T., Strickland-Cohen, M. K. & Hoselton, R. (2016)
Examining barriers to sustained implementation of
school-wide prevention practices. Assessment for
Effective Intervention, Online Fast.

Vincent, C., Spaulding, S. & Tobin, T. J. (2009) A
reexamination of the psychometric properties of the
School-Wide Evaluation Tool (SET).
Positive Behavior [nterventions, 12, 161-179.

Ward, B. & Gersten, R. (2013) A randomized evaluation

of the safi

Journal of

e and civil schools model for positive
behavioral interventions and supports at elementary
schools in a large urban school district. School
Psychology Review, 42, 317-333.

—— 2016.8.23 %44, 2016.11.14 ZH ——



1. J. Disa. Sci. 41, 45-57, 2017

An Analysis of Research on School-Wide Positive Behavior Interventions and Supports

Tsutomu KAMIYAMA

This study reviewed School-Wide Positive Behavior Interventions and Supports (SWPBIS)
effectiveness studies and investigative studies on SWPBIS sustainability factors published between
2010 and 2016 in the United States. Among the 20 effectiveness studies, some were conducted in
high schools or alternative schools, some involved many participants and most studies used specific
methods to evaluate the integrity and effectiveness of SWPBIS implementation. School team actions
and administrators supports were analyzed in some of the sustainability factors investigative studies.
These analyses suggest that there is a need to conduct SWPBIS effectiveness studies in various schools,
develop methods to measure the integrity and effectiveness of SWPBIS implementation, and create an

environment that promotes SWPBIS implementation in Japan.

Key words: schoolwide PBIS, review, effectiveness research
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