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Whilenumerousstudiesoverthelast30yearshavepointedtothesuccessoftheimmersion

programoverseas，Japanese educators and parents hesitate toconclude thatthesame results are

ObtainableinJapan・InlightofrecentchangesintheE咽1ishlangua酢educationsysteminJapan，

this article describes theconceptofimmersionwithinbilingualeducation，anddiscussesitas an

alternative tothepresentprogram ofinstructioninJapanesepublic schooIs．

監eywords‥bilingualeducation，Englishlan糾ageeducation，immersionprogram．

Statement
o宮野roble王n

In an attempt toincrease the communicative

nature ofJapan’s English teaching syste王n，the

Ministry of Education has decided to add English

language programs to many elementary schooIs over

the next few years．However，SpeCific strategies for

theimplementation of these new programs have not

been finalized．The preserlt prOgramSin junior and

Senior high schooIs，although muchimpI‾0Ved，Sとill

focus heavily on grammaticalsl（illsin order to

prepare students for college entrance examinations．

As a result，Students do not gain mastery of spol（en

English（Downes，1998）．

In addition to Englishlanguage skills being
es－

Sentialfor entranceinto top universities，a gOOd

grasp of English can also be
a great advantagein

Japanese society，enablingemployeestobe promoted

faster，Or enJOy aSSlgnmentS OVerSeaS．However，in

Order to propose changesin the schooIsystem，

ParentS，SChoolofficials and policymakers willhave

to become convinced of the necesslty and
benefits

Of a more communicative and practicalEnglishlan－

guage prOgram・

1）This research was made possible by agrantfrom the

Japanese Ministry of Education．

OptimもImAgeand Styleo宮野rogram

Research has shown that

learnlng Should be started early．

acquisition studies suggest that

undergo normaldevelopmentin

guage，the earlierinstrtlCtionin

foreignlanguage

In fact，1anguage

for the child to

the native lan－

the forelgnlan－

guage begins，the higher thelevelof proficiency the

child willattainin thatlanguage（Krashen，Long，

and Scarcella，1979）．

Significant pedagogical and psychological

reasonsindicate that foreignlanguageinstruction

Should be part of the regular schooIcurriculum for

Students as early as possible．At a young age

Children are cognitively，a打ectively and socially

more flexible than adolescents
or adults，therefore，

they are said to be more“efficient”foreignlan－

guagelearners．In addition，Children who are ade－

quately exposed to twolanguages at an early age

are said to experience certain cognltlVe

seem more flexible and creative，and

higherlevels of cognitive development

lier age than their monolingualpeers

Mizokawa，1991；Hakuta，1986；1990）．

galnS：they

they reach

at an ear－

（Bamねrd＆

Probably the mostin引uentialtheory regarding

theintegration of secondlanguageinstruction
came

from Krashen（1982）．His theory suggests that a

secondlanguageis mostsuccessfullyacquired when
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the conditions are similar to those presentin first

language acqulSition．Thatis，When the foclユS Of

instructionis on meanlngl－ather than on form，

when thelanguagelnputis at or just above the

proficiency of thelearner，and when thereis suf－

ficient opportunity
to engagein meaningfuluse of

thatlanguagein a relatively anxiety－free environ－

ment．

Depending on the degree of context available

to theindividualand thelevelof cognitive chal－

1enge，Cummins（1981）argues thatindividuals

develop two types oflanglほge PrOficiency：basic

intel・perSOnallanguage ski11s and cognitive academic

language proficiency．According
to Collier（1987），

SOCiallanguage sl（ills can be acquiredinlto 2

years，but thelevelof proficiency needed to read

SOCialstudiestexts orsolvemathematics wordprob－

1ems can take5to7years to develop．

丑mmersまon 鼠d弧Ca成on

TheImmersion program first beganin the

Canadian province of Quebecin1965．Native

English speakingparentswhowanted theirchildren

to grow up bilingualand competitivein the ethni－

Cally diverse province of Quebec worked together

With psychologists from McGillUniversity and

developed a Frenchimmersion
program（see Lam－

bert ＆ Tucker，1972）．This unique program

introduced a totalFrench environment わr the

Childrenin ai（indergarten．Later，the program was

developed to continue on allthe way through to

high schooland today，immersion programs carlbe

foundin allten Canadian provinces．Theintent of

immersionis to develop bilingualism and biliteracy

in majOritylanguage students and，unlilくe tradi－

tionallanguage edtlCation，immersion teacheslan－

guage by condlユCting anywhere from50％－100％

Of the regular curriculumin the secondlanguage．

Moreover，the programis also geared towards

promoting a positive attitude towards the child’s

OWn Culture．The two most popular forms of the

program are totali】11merSionin which allschool＿

lngin theinitialyearsis conductedin theねrelgn

language，including reading andlanguage arts，and

partialimmersion where approximately half of the

SChooldaylS COnductedin the secondlanguage．In

partialimmersion，reading andlanguage arts are

always taughtin tbe secondlanguage．Otherwise，

the choice of subjects taughtin eachlanguageis

decided by schooldistricts．

Although grammaticalstructures are forma11y

taughtin the upper grades，immersionis essentiaト

1y a communicative approach that focuses
on teacト

ingcontent through thelearning ofmeaningfulcon－

cepts；a praCticalwaytoaccomplisheducationalob－

jectives through the medium of the foreignlan－

guage．Theimmersion approachitselfis not paト

ticularly new．Inねct，theidea of teaching maJOrlty－

1anguage sttldents through a second or foreignlan－

guage dates baclくCenturies．Stated most cleal－1y by

Lewis（1976）“Throughout the history ofねrmal

education，the use of an L2 medium has been
the

rlユ1e rather than the exception．”

In attemptlng tO
aChieve bilingualism and

biliteracy，the goalofimmersionis to attain the

positive e汀ects of additive bilingualism（Lambert，

1975）．Although adding a secondlanguage at no

COSt tO the normaldevelopment of a firstlanguage

Can be accomplished with majOritylanguage stu－

dents attemptlng tO aCqull‾e a SeCOnd non－eSSential

language，negative effectsl・eSult from subtractive

bilingualism，Where one’s nativelanguageis slowly

replaced by an attempt to acqtllre the majOritylan－

gua酢（Lambert，1984）．‡thas also been suggested

that there are certain cognitive advantages as－

SOCiated with additive bilingualism and cognitive

disadvantages associated with subtractive bilin－

gualism（Cummins，1981）．
A Spanishimmersion program wasimple－

mentedin Los Angelesin the early1970’s based

onthestlCCeSSfulCanadianprogram（Cohen，1974）．
Followlrlg the positive results of this program，im－

mersion schooIs spread across North America，and

there aI◆e now many targetlanguagesincluding

Chinese andJapanese．Met and Lorenz（1997）

have presented an oveI一View oflessonslearned from

twenty years of experiencein U．S．immersion prog－

rams・ToleaI‘n about theimplementation of partial

immeI－Sion pI・OgramSinJapanese，Spanish and

Frenchin the United States，See Thomas，Virginia，

＆Abbott，（1993）．

Effective
programsin Canada and the United

States have demonstrated threeimportant factors

ねr effective secondlanguageinstruction：1）
instructionalapproaches thatintegrate content and
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1anguage are more effective than approachesin

Whichlanguageis taughtinisolation；2）an ac－

tivity－Centered approach that creates opportunities

for
extended student discourseis beneficialfor

SeCOndlanguagelearning；and3）1anguage objec－
tives should be systematically targeted along with

academic objectivesin order to maximizelanguage

leai・ning（ERIC，1995）．

Immersionis contenトbased education．Because

the secondlanguageis not a subject ofinstruction，

but rather the汀－eanS by which the regular cur－

riculumis taught，teaChers are able to concentrate

more on meanlng than on form，Activity－basedim－

1nerSion progI－amS thel－efore，aliow nlOre teaCheトStlユー

dentinteraction．Inimmersion，thefocusliesonboth

academic objectives andlanguage proficiency．

Becausereseal・Chhasshownthatlanguage develops

together with cognition and socialawareness，it

nほkessensetoencou王一agetheirdevelopmenttogether

in a schooIsetting．For a nlOre eXtenSive review，

see Genesee ＆ Met，（1994）；and Snow，et al．，

（1992）．

KatohSchool（加藤学園）isaprivateschoolin

Shizuolくa Prefecture
and has the only English par－

tialimmeI‾SioriPrOgraminJapan．There ai・e とWO

typesofprogi‾anlS，traditionalclassesthataretaught

inJapanese，andimmersion classes where50％or

1110re Ofthe ciasses al・e taughtin Engiish，The cur－

riculunlOfboth programsisl〕aSed on
guidelinesset

forth by theJapanese Ministry of Education．At the

time of entrance，pal・entS al・e able to choose be州

tween the two progra汀】S，The Englishimmersion

PrOgramWaSimplementedintheirelementary school

in April1992with28students．Tlle
Olうginalpilot

Classis nowin theil・SeCOnd year of jtlniol－high

SChool．Katoh SchooIcl－eated a hybrid partialim－

mersion pl－OgramⅥrhere EnglishlearnlnglS StreSSe（1

in the eaI‾1y grades．TheimmeI｛Sion prograln begins

With aboL王t70％0卜紬e fi王・Stthree grades taughtin

English，and t王1en gradually the proportion or

English classes drops to about50％in the upper

grades．For anin－depth review of theintroduction

Ofimmersion toJapan andl・eSults of evaluations，

see Bostwiclく，（1993，1995，1998，1999，inpress）；

and Katoh，（1993）、

取ilin酢乱alExperienceand Aぬぬdes

towards取立1in酢Ialism

A great dealof studies have shown that bilin＿

gualeducationis effective，and that childrenin

WelトdesignedprogramsacqulreaCademicEnglishat

least as welland often bettel・than childrenin

alトEnglish programs（Cummins，1989；Krashen，
1996；Willig，1985）．AlthoughItis often thought

thatimmersion，Or Sinlilar bilingualprogl－amS are

most stlited ねr sとudenとS With highinとeliigence，

Genesee（1976）indicated that the r。1e。fintel【
1igencein successfulsecondlanguagelearnlngis

minimai．

Thelandmark Pealand Lambert
study（1962）

COmpared monolingualchildl・en tObilingualchildren

On both verbaland nonverbalmeasures ofinteト

1igence and achievement．Their results found no

evidence ofintellectualdeficiencyin bilingual

Children．The study controlled for socioeconomic

StatuS andlan糾age prOficiency，and tllerefore coト

rected erI・01・S －Ⅵadein studies by their predeces－

SOl‾S Who found that the acqulSition of twolan－

guagesin childhood negatively a打ectsintellectual

deveiopment．

AttheSecond KatohGalくuenIntel－nationalSym－

posium onIlllmerSion and BilingualEducation，

Bostwick（1998）commentedoncommoniyheldnlis－

COnCeptions sulてOundingimmersion．The first of

theseisthenotionthatachildhasalimitedcapaclty

forlanguageleal－ning and that beginnlng a SeCOnd

language too early willadversely a甜ect the child’s

firsト1anguage development．Thesecond ofthese mis－

COnCeptlOnSis that academic

mediunlOf a secondlanguage

results thanlearnlng through

gtほge．Regarding the fact that

1earnlng throtlgh the

producesねrinferior

the child’s fiI－Stlan－

these misundel・Stand－

ings al‾e Often held and promoted by the so－Called

expei－ts’in tわe fie札he concまuded，“Tbe powel・Of

these misconceptionsis thatto some extentthey are

intuitively appealing and have a

SenSe’ioglC tO them，Thisis why

to extinguish，

Wisdom’desplte
M

COntrary．

Considering

and why they

OVerWhelnling

kind of‘common

they are so hard

remain as‘folkaS IOIK

to theevidence

the greatlanguage distance exist－

ing between English andJapanese，itis undeト

Standable why the王・e may be some doubt as to
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Whether effects of studies
overseas can be applied

toJapan．AtKatohSchool，althoughpreviousevalua－

tions have demonstrated that theimmersion children

Perform atleast as
wellas non－immersion stu－

dents on nationaltests，neW ParentS deciding be－

tweenimmersion and the regular program are still

COnCerned about the effects of immersion on

Children’s academic achievement，firstlanguage

development，andJapaneseidentity．（R湖．Bostwick，

personalcommunication，March15，1998）．

Acαゐ椚盲c Acゐ言gぴβ椚g乃才

IninlnlerSion programs most parents consider

academic achievement
to be moreimportant than

language ability．For moreinformation regarding

parent’s objectives and attitudes toward bilingual

educationinJapan，See Bostwick（1999，in press）．
One ofthe moreimportant features ofimnlerSion to

understandis that positive

mediate．Althoughindividtlal

their restllts，reSearCh shows

five years are needed beねre

Wellacademically．However，

effects are notim－

programs di輔erin

that ustlally four to

Students start doing

Studiesin both the

United States and Canada show that students do so

Wellinねct，that they pe王イorm atleast at the same

levelas their non－immersion pee‡一S，and often ouト

perbrm them（Genesee，198れ Holobow et al．，

（1987）；andSwain＆Lapkin，（1991）showed that

immersion
students consistently do as wellas，and

may even suI－pass，COmparable non－immersion stu－

dents on measures ofverbaland mathematics skills．

Generally，aCOnSistentpattern hasbeen seenin the

development of students’oralandliteracy skills．

Although students reach native－1ikelevelsinlis－

tenlng
an（1reading skillsin the secondlanguage，

they rarely reach thatlevelin speaking and wIlト

ing（Collier，1992），

Early evidence from findingsin theimmersion

PrOgram at Katoh SchooIsupport findingsin other

COuntries that demonstrateimmersion students ex－

periencenolossin academic achievementas aresult

Of receivlng aCademicinstruction through the taト

getlanguagein animmersion setting（Bostwick，in

press）．

ダ如才£α愕〟噂e∂eぴgg坤椚㈹若

One
misconception associated with theimmer【

Sion approach仙Spendi咽50％ormoreofthe day

Studyingthrol噌h aforelgnlanguage州isthatitmay

lead to deficitsin 汀10ther
tongue development．

However，reSearCh onimmersion education has

shown that it has allowed students to relれain

academically competitive with their non－immersion

peers while maintaining normalfirstlanguage

develop汀IenL Evaluations of majOrlty and minorlty

StudenとSinbilingualprogramshaveshownthatthey

experience nolong－term aCademic retardationin the

majoritylanguage（Appel＆Muysl（en，j＿987；Cum－

mins＆Swain，1986；Krashen＆Biber，1988）．stu－
dents at Katoh Schoolperformed atleast as well

on standardized measul－eS
OfJapanese（Kol（ugO）

When compared with the non－immersion side of the

school（Bostwiclく，1999，inpress），andalso scored

Significantly higher than comparable public schooI

Students when tested forlくnOWledge ofJapanese

vocabulary（Downes1999）．
The lingulStic interdependence prlnClpal

（Cummins，1981）may be one way to explain this

phenomenon．Academic and c（唱nitiveliteracyィe－

1ated siくills are said to trans托r acrosslanguages；

in other words，Skills studentsleal－n through taiく1ng

Classesin a forelgnlangtlage“tranSfer”to their na－

tivelangtiage．AsJim Cummins（1998）explains，

“The ねct that thereis

amount ofinstructional

language and academic

guage suggests that

1ittle relationship between

time through the maJOrlty

achievementin thatlan－

fiI‾Sトand secorld－1anguage

academic skills areinterdepende鴫i．eリ manifesta－

tions of a common underlying proficiency”．For a

more detailed profile of evaluations of bilingual

programs for both maJOrity and minorlty Students

inrelationtotheinterdependenceprincipleseeCum－

mins，（1984）；andRamirez，（1992）．

すあ邦書言砂

Language often serves

Of ethnicidentity－a Symbol

others are（Genesee，1984）

Studying Swiss children，

as animportant symbol

Of who oneis and who

Piaget＆Weil（1951），

and Middleton，Tajfel，

andJohnson（1970），Studying British children，

found that6to8year・01d children had weak and

inconsistent
nationalidentities．Piaget hypothesized

that only by broaderling their frames of reねrence

toinclude groups and reglOnS Other than their own

WOuld children develop a cognitive and aだective

awareness
of their own nationalgroup．He also
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added that theinclusion of twolanguagesin one，s

ethnicidentity might facilitate processes such as

decentration and reclprOCity，Which are crucialfo㌃

thedevelopmenとOf紬echild，sidenと托y，Bo払studies

ねund that children showed a relatively consistent

and pronounced pl・eference fol・theirowngroupby

agell．

Negative attitudes toward bilingualeducation

have along history．Diebold（1968）and Lamy

（1974）contended that bilingualis汀1is associated

With a weak ethnolin糾isticidentlty reSulting汁om

a personaland socialidentity crisis engendered by

antagonistic acculturative processes．It was their

COntention that bilinguals become marginalbecause

they do notidentify strongly with either of the

ethnolingulStic groups whoselanguages they jくnOW．

Wl－en COnSidering this findingitisimportant to

recognlZe that the Diebold and Lamy cases cited

OCCurredin bilingualchildren from socially disad－

Vantaged backgrounds．Hammers ＆ Blanc（1989）

expiain“because development of bilinguality o托en

CO－OCCurS With socializationin a gI－Oup minority

Situation，aSis the

SOme developmental

have been aと臼一ibuとed

In two similar

CaSe fo†一
animmlg王稚ant Child，

COnSequenCeS Of this situation

とO bilingualit〆’．

studies，Genesee（1977）and
Cziko，Lambert and Gutter（1979）examined ethnic
identltyin eal－1yimmersion．The studentsin each

Study were aslくed toiIldicate how similar or dis－

Similar they thought a number of personaland etト

nic concepts were to one
anothel∴

asked to rate t王Ieir similarity to

g王・OuPS（e．g．French
Canadian

Canadian）on a scale froml（vel－y

Students were

Certain ethnic

and Englisll

similar）to9
（very dissimilar）．The results showed that the

SOCialperceptions of the Fl‾enChimmersion stu－

dents were the same as those ofstudentsin regtllar

English programs．

Lambe王・t

tionalstudy

peoples and

Of“trainlng

and Klineberg（1967）in

Of children’s perceptlOnS

themselves，also stress the

in nationalcontrasts”for

anlnterna－

Of fol－elgn

importance

the

identlty．Rejectlng nationality as the most

tant part ofidentity，their contentionis

countries where different ethnic features

child’s

impoト

thatin

such
as

1anguage，f●eligIOn Or Cul亡ul－eeXist，Chiidren think

about thenlSelvesin terms of these features．In sum－

marytheystate，“Childrenofdiverseagesandethnic
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Orlgins prefer to use such categories as sex，Or

bei喝human，Children or
pupils，tO describe them、

Selves and only secondarily categories

幻aとionaまity，regiOn Orl・ace．”KreJCland

（1981），howevel一，SuggeStthat there are

and subjectiveねctorsin ethnicidentity，

SuCh as

Velimsky

Objective

and con、

Sider that“the subjective factor of（national）con－
SCiousness”istbemostimportant・Tbeyalsoexp王ain

thatobjective factors are also slgnificant and they

isolate five：territory，State，1anguage，Culture，and

history・Notalloftheseneed to be present，butthe

more there are the stronger the basis for a con－

SCiousness ofidentlty．

As ねr culturalidentity，Hammers and Blanc

（1989）defineitastheintegratiodofone，s
culture

into anindividual’s personality・Asねr as the age

atwhichthefeelingofculturalidentitycomesabout，

the authors explain that some studies suggestit

begins at an early age，and that by the age of6

Children have developed some type ofculturaliden－

tity．

EnglishimmersionstudentsatKatohSchooland

COmparable public schooIs Ⅵrere aSSeSSed with a

SCale designed to measure their sense ofJapanese

iden山y（Downes，2000）．Resultsofasubscaiecom－

parison showed that theimmersion students had a

StrOnger attraCtion towards western culture，a mOre

positive attitude towards English，and a stronger

iderltity withJapaIl．Here，theimmersion students’

flexibilityinthinkingisdemonstrated bytheirposト

tive attitudes toward western society and their

heightened sense ofJapaneseidentity．

0ve王一all，COnClusions regal・dingidentitydevelop－

ment show no negative effects as a result of study－

ingthrough a secondlanguage．Further results from

Studies onimmersion programs for majOrltylan・

guage childl－en have also shown positive effects on

attitudes towards otherlanguage groups and no

deficitin their feeling towards their own

tu‡・e．These positive attitudes，however，

Change as a result of the attitudes

peers，SOCiety，etC（Genesee，1995）．

めisc弧SSion

hoIne Cuト

maylater

Of ねmily，

Based on the successfulouとCOmeS Of programs

in Canada and the United States，Other cotlntries

areimplementinglmmerSion progranlS O＝heir own．
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One of the biggest reasons for this shiftis the fact

thatlanguages taught by traditionalmethods have

not been successfulin their teaching goals．

Regardless of this movement，however，neWimmer－

Sion programs have not beenimplementedinJapan，

mostlikely due to the fact that dotlbts persist con－

Cerning whether similarimmersion programsin

Japanese public schooIs would yield similal－reSults．

0ver the years，however，reSearCh restllts from

Various types ofimmersion programs have shown

averypositivetrend．Cummins（1998）stressedthat
based on research concerning the academic，iin－

gulStic andintellectualeffects ofimmersion，there

Were nO negative consequences，and thatin fact，

the evidence suggests slユbtle benefitsin these areas

ねr bilingualchildren．

Realistically，implementation of newimmersion

programsin plユblic schooIs would pose certain chaト

1enges．Concerning the expansion ofimmersion

withinJapan，Bostwicl（（1999）recognized
that not－

Withstandingthe difficulties caused byinitiatingim一

mersionin alanguage so

Other practical’constraints
‘

pound difficulties，i．eリ1arge

Centeredinstruction，and the

different as English，

would further com－

Class size，teaCheト

1imited availability of

qualifiedimmersion teachers．

In an article addresslng the most commonly

asl（ed questions about starting animmersion prog－

ram，Met（1987）explains thatin order to main－

tain theintegrlty Of theimmersion approach，Clas－

ses are usua11y small（from20－25），and
to
allow

for attrition，a pilot class sholユId have between30

and40students．In this way，agOOd class size can

be maintained a11the way through to the upper

gl－ades，Sheexplainsthatgenerally，immersionstarts

in prel（indergarten，kindergarten，Or Gradel．The

COmmitmentbyimmersionparentsisrelativelylarge

COmpared to re糾1ar programs．Although schooIs do

not usually require parentalparticipation，itis

usually recommended that before startlng，both

parents and students have a good understandingof

thenatureoftheprogra肌Oneofthe challengesin

implementinganimmersionprogramisfindinggood

teachers．Teachers should be trained and ex■

periencedin their gradelevel，have near native

proficiencyin the oraland written forms of the

language，anditis highly desirable that they have

knowledgeoftheculture・Staffdisplacementis
also

One Of the biggest worries that administratorsねce

in beginning a program．One way to avoid thisis

to convert current staff membersintoimmersion

teachers（Met，1987）．InJapanese schooIs，

however，teaCherswhoare abletospeaknear fluent

English are few；therefore，it may be necessaryねr

SChooIs
to
employ new sta汀

ConclⅥSion

TheJapanese Ministry of Education has aト

ready taken steps toimpl－0Ve the present system

bybothincreaslr唱IisteningpracticeinEnglish clas－

SeS andincreasing the number of forelgn aSSistant

English teachers（AET）．This has made class time

more practicaland communicative．Itis also to be

COmmended forits decision toimplement English

Classesin elementary schooIs．This trend has been

re幻ected on nationalcollege entrance exams wheI‾e

a greater emphasisis now glVen tOlistenlng pOr－

tions and creati＼re eSSay queStions，Whereas the

more traditionalpattern of questions required mo王一e

rote memorization and an almost mathematicalun－

derstanding of granlmaticalrules暮

Although these improvements are indeed

promislng，reSearCh and practiceis showlng that

greater educationalrewards exist for those willing

toinitiate programs thatintegratelangtlage and con－

tent．As new methods of Englishlanguageinstruc－

tion are bei咽COnSidered，this article pi－eSentSim－

mersion as one possible alternative to the present

SyStem．Itis hoped thatJapan takes fullad－

Vantage Of a‖that has beenlearned from stlCCeSS－

fulimmersion programs overseas and the remarl（－

able restllts achieved at Katoh School，the first

Englishimmersion programinJapan．
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