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ZPD as Voicesin Un托y＝An臣納nograpわy

Of Dia10guein C‡assroom
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The concept of the zone of proximaldevelopment

COnCreteneSS，alegacy of Marx’s thinking on dialectics．

Often described as the unity between opposites or witbin

O切ect’sconcreteness may be seen as tbe unlty between

（ZPD）may be best captured

Concretenessis a property

SOme diverslty．According to

multiply and heterogeneous

in terms of

Of an object，
this view；an

divisions and

t壬1einternalrelations between t壬10Se heterogeneous divisions．Classroom discourse，aninstance of

ZPD，is constituted 缶om heterogeneous voices and varieties of embodied practices．While the

COnCreteneSS Ofits dialogueis，atits
best，maXimized by tbeinteトanimation of opposites，itis not

uncommon for tbe heter（唱enelty Ofvoices and practices to be suppressed and for tbe voices ofthe

partlClpantS
tO becomeisolated．Here，Ipresent the processes of dialogue and monol喝ue thatねrm

part ofthe classroom discourse，highlighting the hearlng aCtivlty Ofchildren and teachers．Although

hearing has been treated as a passive processin traditionallingulStic studies of monologues，itis

unquestionably an active and collaborative process．Without hearers displaying their hearership，

individuals cannot become speakers．Ihave conducted a micro－interaction analysIS Of the discourse

in
aJapanese classroom，in which

the children and teachers use two di鮎rent sociallanguages，i・e・，

ねrmalstandardJapanese and a regionaldialect．By re－mediating the two sociallanguages，the

children and teacher collaboratively construct two di鮎rent打ameworks for participation；One being a

brma11y－managed arena女）r discussion，Witb the other as aninformalsetting where partlClpantS talk

なeely and convivially・The children and teachers employ various bodily actions，including pauses，

phrasalbreaks，andsociaト1anguage switching，aSCueSforcbanglngthe血・ameWOrkandfordisplaylng

hearership．

Keywords‥ZOneOfproximaldevelopment，VOice，bearersbip，Classroomdiscourse，partlClpation

1ZPD as a Dia暮ec宅ica‡No毛ion

J．JZPかαざαガ～αわcggcαJ肋ガ〃〃

The notion of Zone of ProximalDevelopment

（Wgotsky；1987，p．209）representsthe socialdifFer－

ence or distance betweenlearners andinstructors．

In terms of Marx’s dialecticalnotions，the
Zone of

ProximalDevelopment might correspond to the

cellofa complex biologicalsystem．0ちtbe notion

of ZPD might correspond
to the‘concrete univeト

sal，alaIlyenkov（196（y82），and
to Davydov’s

（1990）notion of‘germ cell’．The notion ofcell，Of－

ten depicted as the unity ofopposites ortbe unlty

in diversity（Marx，1857），repreSentS the origin of

the processin question．The cellincludes some

prlmOrdialcontradictionsinitself，and
develops

into current formation of the process withoutlos－

1ng any Of tbese contradiction・Tbe cellrepresents

the orlgln and the tr由ectoryofthe process devel－

Opment．

In Marx’s Capital， blloⅥrlng Ilyenkov

（196α82），the ce110f the capitalistic worldis the

value－brm，Which
has un払1ded たom the simple

commodity exchange and the prlmOrdialcontradic－

tionwithinit．Thisisthe orlglnOfboththe capitaト

istic world and
its di氏culties．Howeveち the

currentformationcanbe displacedinto anotherfoト

mation，and be discarded．

In this papeちⅠview Wgotsky’s notion of

ZPD as runnlng parallelwith Marx’s dialectical
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ideas，and

Classroom

Classroom

tory toits

claim that

claim that the notion of ZPDin the

SpeC泊es the prlmOrdialcontradictionin

instruction and reconstruct sthe traJeC－

developed current formation．Ⅰ如rtber

SpeCi良cation and traclng Should bein－

Cludedin research uslng the socio－Culturalap－

proach．My methodologyis what Wgotsky reぬrred

to as

1978，

a genetic or historicalapproach（Wgotsky，

p．65）．竹gotsky repeatedly cites Marx’s

WOrds；“If the outwardわrms of tbings coincided

directly with their essence，then every science

WOuld be superfluous”（Marx

p．384）．於om this citation，itis

StreSSed．genotypic rather than

and that this orientation stems

ticalideas．

and Engels，1894，

Clear that吋gotsl甲

phenotypic research

たom Marx’s dialec－

J．2脚αgα打招砂（才夢匂gcどぶ加地g C払ぶざダ・〃♂椚

In modern schooling systems，the ZPD as so－

Cialdistance appears as a discursive formationin

the classroom．A considerable number of studies

have been made on verbalheterogeneltyln Class－

room discourse．Among these studies，Erickson

and Shultz（1981）わcus on tbe varieties of“partici－

pation structure”in classrooms，恥rtsch（1991）ar－

gues for the diversity of“sociallanguages”，and

Gutierrez，Rymes，and Larson（1995）explore the

multiplicity of“scrlptS and socialspaces”in class－

room discourse．In this papeちIwillclarify tbe

Characteristics of ZPDin classrooms through the

unfolding ofthe complex and heterogeneity ofver－

balformationin these classrooms．

The relation betⅥreen alearner and aninstruc－

tor can be an asymmetricalrelation asif they are

participatinglnaCOmmerCialprocess・Theasymme－

tryinlearnlngis exactly the same as that be－

tween a seller and a buyerinvolvedin a simple

COmmOdity exchange・The exchange maybe unsuc－

CeSS如1however hard the selleris willing to sell，

and the buyer，s willingness to buy may be re－

JeCted by the sellerin this asymmetry・Because

the selleris as vulnerable as the buyeちthe seller

andthe buyercanbe viewedas anequality

In the classroom，itis oたen the case that chil－

dren don’tlearn even though they are taught on

the one hand，While children sometimes dolearn

Without anyinstruction on tbe otbeこAccording to

Wgotsky（1987，p・170），directinstructionisimpos－

Sible，andif aninstructor’s attemp
to
glVe direct

instruction willresultin the“mindlesslearnlng Of

WOrds，an empty Verbalism”．

Howeverin the schooIsystem，the asymme－

try between children and the teacheris reduced

to children’sincompetency，払rcefully andinvisibly．

Ⅶhile the relation between thelearners and thein－

StruCtOrin alearnlng Situationis equal，becausein－

StruCtOrS andlearners are equally vulnerable，the

relation between children and teachersin scboolis

unequal，in particular when theinequality that

iearners are disabled．Ranciere（1991）defines“ex－

plication”as the mutualpositionality
between chil－

dren and the teachers pectlliar
to
schooling．He

如rtber claims tbatin tbis positionality；1earners

arelikely to be stult泊ed by theinstructoこand that

the process of explicationis reiムedin the discur－

Sive formation between participantsin classroom

talk．In explication，tO teaChis
to transmit knowl－

edge，by“1eading students’minds according to an

Ordered pr喝reSSion，かom the most simple to the

most complex”（ibid．，p．3）．

Bakhtin（1987）stresses the asymmetry of dia－

10glZlng
participants．He claims that botb the

Other and the speaker have a privileged perspec－

tive．The other’s perspectiveis privileged because

One CannOt See the back of one’s own head，but

“the back of one’s head exists o切ectivelyand
can

be seen by others”（p．290），Bahiくtinalso empha－

Sized the privilege ofthe speaker and herperspec－

tive，“nOt me曙1ng With anotheち but preservlng

One’s own position of extralocality and the surplus

Of vision and understanding connected witilit

（ibidリp．299）．”Itis this asymmetry between a

Speaker and a bearer tbat unites them and makes

it possible br them to dialoglZe．

J・jβぬわビタgcざq′カぬわcね

In this article，Iwillfocus on the multi－VOiced－

ness ofclassroom discourse，Created by the hybrid

brmation of a regionaldialect and standardJapa－
nese・Iwillargue如）m a SOCiolingulStic perspec－

tive about that classroom talkis made possible

through register shift and，Willexamine the social

langu喝eS and composition of speech genresin

Japanese classrooms なom a Bakhtinian perspec－

tive・ThisfocusslngShouldimprovetheunderstand－

1ng Of the history of discursive formationin
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Japanese schooling．Scribner（1985），in herbrilliant

StudyonWgotsky’shistoric軸arguedthatparticu－
1ar socialhistory should be added to竹gotsky，s

agenda 女）r a historicalapproach，Whichis com－

posed of phyloge叩 human generalhistor沸 and

the ontogeny of anindividualperson・Ipropose

tbat the nature ofinstructionaldiscoursein a paト

ticular historicalcondition canlbe understood

tbrough historicalreconstruction
of the discursive

ぬrmation
made by dialectaland standardJapanese

languages，

Both the notion oftheJapaneselanguage as a

nationallanguage，and the notion of reglOnaldia－

lects are historical，thatis，borrowlng Wgotsky，s

phrase，“a tranSient child”，both notions are histori－

Cally constructed and their development has not

yet ceased・Sakai（1991）argues that，in eighteenth

CenturyJapan，“aS the country was dividedinto

many domains and socialgroups witb vast dialec－

taland stylistic variet沸nOWhere could theJapa－

nese as universally spoken by‘Japanese people’

be found（p．2）．”如that time，the postulation of

theJapaneselanguage as a unitary one was possト

ble through a certain scbeme of translation with

the Chineselanguage，in this
scbeme，WhichJakob－

SOn（1971）called“inteト1ingualtranslation”，the

twolanguages are treated asif closed and autono－

mous．Lateちtheinterrelation and mutualcon缶gura－

tion between the standardlanguage and the

VernaCular dialectalJapanese also madeit possible

to postulate the single and unitaryJapaneselan－

guage，“Kokugo”（the nationallanguage）．

The goalof modern schoolinginJapan，Which

Startedin thelate nineteenth centur沸 has been

aimlng at the construction of the unitary and can－

OnizedJapaneselanguage
for postulating theJapa－

nese nation．It should be noted that this bas also

been the history of postulating the concept of
re－

g10naland vernacular dialects that are subject
to

the canonizedJapanese as“Kokugo”．The standard

nationallanguage which purported toinclude the

VaSt Varieties ofvernacularlanguagesinit，aS Vari－

ants，WaS aCtua11y constructed魚－Om the′払kyo dia－

1ect．

恥om the historicalperspective presented

above，nOrth－WeSternJapan，my reSearCh site，has

quite an outstanding history

As the nationallanguage was settled，peOple

in northlVeSternJapan were“re－discovered”as be－

1ng quite d此cult to communicate within standard

Japanese．Dialectsin this

Tbis area was regarded as

pan，a COlonyin a nation

be supplied witblan糾age

area were stlgmatized．

a foreign
countryinJa－

State，Which needed to

education．The students

in tbis area were prohibited如）m uSlng their dia－

1ectinschool，andtheprlmarygOaloftheireduca－

tion was to remedy the dialectalformsin

Children’s utterances．

In this papeちIwillpresent aninteractional

analysIS Ofthe heterogeneous formation createdby

dialectaland
standardJapanesein current class－

room discoursein north－WeSternJapan．Then，I

Willevaluate the multi－VOicedness of the dis＿

COurSe，uSlng Bakhtin’s notion of dialoglCalorienta－

tion（Bakbtin，1981，p．275）．

J．才βαね

The data女）r this study consists of approxト

mately150hours of video and audio recorded dis－

COurSe datain twenty classrooms．As part of an

OngOlng StudyIwillfocus on on a classroom data，

the4th graders’socialstudy class，in which the

Children and the teacber talk about the characteris－

tics ofwinterlifein their community，COmparlnglt

to other areasinJapan．Iwi11present these data

打om this class as oneinstance thatillustrates the

linguistic diversity
ofJapanese classrooms．The

question ofgeneralizabilityis open to further analy－

sis of otber classroom talk．

2Part妃ipaモbn and Genre

in C暮assroom Discourse

2．J翔rガc申αgわ〝ぷか〟C′〟rgα〃d卑ggcゐ位〝アβ

Before presenting my analysIS Of the class－

room discourse，Iwillpresent two
viewpolntS for

describingits verbalheterogeneity；1）the notion

Of“participation”whicbis a discourse analytic no－

tion，and2）Bakhtin’s notion of“genre”．The no－

tion of participationintegrates the participants，

action，and eventin humaninteraction．

It has been treated as a necessary part of

any analysIS Of classroom talk that various utteト

ance types are foundin classroom discourse and

the vareities contribute to the developlng and peト

brmlng theinstructionalactivities．These vareities



筑波大学心理学研究 第30号

Of classroom talksis concerned with“partlClpa－

tion”，thatis“the rights and obligations of partici－

pants with respect to who can say what，When，

and to whom”（Cazden，1986，p．437）．Erickson and

Shultz（1981）emphasize that a participation struc－

tureisinteractively managed and embeddedin

temporalordeちand thereforeis under continuous

Change．The rights and obligations ofinteractants

are exposed to continuous scrutlny and re－distribu－

tionin each formation of concerted activity丘・om

moment to moment．

According to M．H．Goodwin（1990）“participa－

tion なamework”has twointeractionalaspects．

Tbe first aspectis the“participation status”which

refers to the mutualpositionlng between the paト

ticipantsin the speech activityこThe secondis the

process by which“relevant parties are characteト

ized and depicted”in a certain払sbion，払r exam－

ple as“animated”．

Bal（htin’s（1986）notionof“speech genre”shed

light on theinner composition ofdiscursive hetero－

geneity andits development and change．Accord－

1ng
tO Bakhtin，“eaCh spherein whicblanglユageis

used developsits own relatively stable types of

these utterances”（ibid．，p．60）．Theserelatively sta－

ble types ofutterances are called〃speech genresり・

The diversity of speech genres are boundless be－

CauSe the various possibilities of human activity

areinexbaustible，and because each domain of ac－

tivity contains a set ofspeechgenres which deveト

OpS and becomes di鮎rentiated as the domains

grOW

恥110Wing Bakhtin（1986），血）m a Speaker，s

Viewpoint，〃speaker，s speechwillis manifestedprト

marilyin the choice of particular speech genre

（ibid・p・78）・”Eacbutteranceemergesasaninteg柑－

tion of〃tbematic content〃，〃style〃and composト

tions of addressivities・Style，aS One element of

the generic unity of an utterance，isinseparably

linked to〃particular types of construction of the

Whole”（ibid．，p．64）of utterances．The notion of

Style corresponds to the sociolinguistic notion of

registe工Addressivity refers to‖the types ofrela－

tion between speakers and other participantsin

SpeeCh communication”（ibid．）．This notion seems

to run
parallelwitb the notion of participation

StruCture maintainedby discourse analysts．

Vhat di鮎rentiates Bakhtin－sideas 如）m the

SOCiolinguistic theory of participationis the notion

Of speecb genre andits development．Bakhtin dis－

tinguishes“primary（simple）genres”な（〉m“SeCOn－

dary（complex）genres”．Primary genres arisein

“unmediated speech communication”in everyday

life．Secondary（complex）speecb genres，Which“ar－

isein more complex and comparatively highly de－

Veloped and organized culturalcommunication”，

“absorb and digest various primary（simple）gen－

res”（Bakhtin，1986，p．62）．

According to the Bakhtinian notion of genre，

Classroominstructionaldiscourse could be anin－

StanCe Of a secondary；COmplex genre．Iwilldem－

OnStrate that Bakhtin’s perspectiveleads
to the

SpeCification of prlmary genreS and their hybridiza－

tionin tbe classroom．

In my analysis of classroom discoursein

nortb－WeSternJapan，Ⅰ払und，atleast
two kinds of

Style；VernaCular northernJapanese and standard

Japanese．This classroom discourse would be anin－

StanCe Of secondary genre，hybridization occured，

tbatis，aSif standardJapanese“digests and ab－

SOrbs”vernacular nortbernJapanese．

2．2月J汝どぶざgざα〝dJ5抄おざ加C滋舶コ払放

In my analysIS Of classroom discoursein

north－WeSternJapan，Iwillbegin
by focussing on

Cbildren’s utterances．I bund two
contrastive

SpeeCh genrein children’s utterancesin my data．

These two kinds are oppositein botb addressivity

and style・Oneis a mono－addressin standardJapa－
nese as a nationallanguage．The other has hereto－

addressivityin vernacular dialectaりapanese．Iuse

the term“mono－address”to re払r to the sitlユation

Where the speaker addresses everyone as a group・

AndIuse the term“betero－address”to refer to

the situation where

The children use standardJapanesein
mono－

address when the settlngis controlled by the

teac壬1eこExcerptlis aninstance of“This week，s

news”．This event，Wbere children talk about and

Share news缶om TV neⅥrS Or
neWSpaperS，uSually

OCCurS at the beginnlng Of tbe socialstudy class．

“This
week news”is an event which has a struc＿

ture
similar to what Mehan（1979）rekrs to as the

“Ⅰ－R－E〃．

The event of〃this week，s news〃opens up

With the teacher，s explicit declaration of the
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event．Then，a允er cbildren raise their bands to

get tbe瓜00ちthe teacher names a girl，Ms．Azusa

and allocates tbe 蝕）Or tO heェ Ms．Azusa stands

up and presents ber version of“tbis week，s

news”in utterance13，is addresslng allthe mem－

bers ofthe class，including the teacheこ She uses

the auxiliary verb brm desu at the end of her ut－

terance to
marks

her utterance as polite and foト

mal．Thereis no dialectalformin this utterance．

Ms．Azusa’s use of desu andlack of dialectal

わrms characterize According to theselingulStic

払cts，this utterance can be uttered as standard

Japanese．

The children use the vernacular and
hetero－ad－

dressin participation structures where they are

talking to each otherin various placesin the class－

room．They also use this type ofutterancein an－

SWerS tO the teacher’s questions which are

addressed to a neighboring child，Orin personal

comments on the teacher’s or other children’s

Oplnions．

In Excerpt 2，Ritsuko addresses to another

girlnextto heちKayo，in utterance191in the veト

naculaェ She uses the dialect
form gure，and does

not use a standard auxiliaてy form at tbe end of

her utterance．

2・3月肋gざぶα〟♂j砂おぶ加娩g花αCゐgr鞄戊

The teacher’s combination of address and＿

Stylesisねrmore complexthanthe children，s com－

binations．Tbe teacher，Ⅴ訂ies bis11Se

address with standardJapanese and

dresses with tbe vernaculaこThe teacher

Styles and address 凸exiblyin his talk，

of mono－

mono－ad－

COmbines

both to

monitor the currebts state the children，s activit沸

and to act onit．

3■托acher’＄Lisモening Activ托ie＄

エJ加gg柑C釦g 肋〃曙g椚g〃g
q′卑ggcゐ

Gβ乃rg

5協節

The children were not always allowed to talk

in the vernacular and
hetero－address formation．

Their talk was under constantinteractionalrevト

Sion and rebrmation of tbe partlClpation structure．

Inたequent cases their talkin the vernacular and

hetero－address forms was
subjected

to teacher pro－

hibition．Iwillcalltbis probibition as“balting”．

“Halting”is theinteractive management of the

Shifting of addresslVlt沸 なom hetero－address to

mono－address formation．

In Excerpt3，“m”indicates continuation of

hetero－addressed and vernactllar utterances．This

Excerpt1

6「kacher：

7A

8Cbildren：

9Rieko：

101もacher：

11Azusa：

1ぬsbijaa bisashiburini（1．30）aredesu ne：・

Konsyuu no nyuusu karaikima syoo・

】
Konsyuu no nyuusu．

Hai

Hai

Haihappyoo－Site．Azusa san・

Hai．

12（UIlknown）－Shi：：：

13Azusa：Thacher shusbogayamete Major shushounikawatta soudesu・

141もacher：0：Kore wakaru bito te agete．

Excerpt1

6′指acher：Ⅶell，nOW We have“Tbis恥ek’s News”．

7A：

8

9

10

11

12

13

〃This恥ek’s News”．

Children：1良s

Riel（0：Me！

′托acher：Here make your presentation，Ms・Azusa・

Azusa：Ybs．

（Unknown）：Shi：：：
鮎usa：TbeysaytbatMa瑠aretTbatcherretiredandtbenextprlmeministeris

MェMajoこ

14Tbacher：Oh！Raiseyourhandsifyouknow aboutthis・
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episode represents a halting of hetero－addressed

and vernacula】二utteranCeS OCCurreS after the teach－

er’s question about the amount of snow払11they

hadlast yeaI二

In
utterance202，tbe teacher requlreS a dis－

play of“hearership”（C．Goodwin，1981）打om the

Children，uSlng Various contextualization cues．

“Rok叫（Sixtう”isan example of what C．Good－

Win（1981）reers to as a phrasalbreak，thatis，a

SentenCe打agment produced when a speaker stops

his talk beforeits completion．The O．6second

pause glVenin the parenthesesis another contextu－

alization cue for hearership．The teacher’s empba－

Sized“hai：（yes）”pronouncedin aloud voice

bllowed by two repetitions of“叫a：（now）”，Wbat
C．Goodwin（1981）referes to as“re－StartS”，如nc－

tion as clues for getting the children’s attention．

nnaly；the teacher ends his utterance with“kiku

na”（Iwillhearなom you），an eXplicit demand女）r

the children－s display of hearership．The children

StOp uSlng hetero－address vernacular brms be女）re

the teacher utteres this explicit
demand．Next，the

teacher restarts his utterancein204after al．2sec－

Ond pause払110Wlng the complete halt of children’s

hetero－address vernacular払rms．

The teacher’s utterance202，is an example of

a mono－address utterance addressed towards all

the children，in the vernacular fbrm．First，he

uses yhe dialectal女）rm“均a：”insteadof the stan－

dard“dewa”．Second，dialectalvariationis foundin

respectto syntax．His utterance ends with a dialec－

talparticle“na”，Which expresses a phatic relation

to the hearers．

Excerpt5and Excerpt6are also example of

theinteractive management of haltingin which

tbe teacher uses a multiple contextualization cues

to
stop the children’s hetero－address vernacular uト

terances．In Excerpts，the children stop their

lleterO－address vernacular utterances after the

teacher’s restart．In Excerpt6，haltinglS managed

Excerpt2

188r指acher：Nan－SenChinan－SenChito ka nan meetoru to kaiu toiina．

189Ritsuko：G（如－SenChika．

190Cbildren：（starting to talkin the vernacularin hetero－addressed）
191Ritsuko：Kayo chan no atama no toko gure．（Addressing a girlin next to Ritsuko．）

Excerpt2

188Tbacher‥Howmany centimeters，yOu Should answer howmany centimeters
Or meterS Of snow払1lwe hadlast yeaこ

189Ritsuko：R氏y centimeters．

190Cbildren：（starting to talkin vernacular and hetero－addressed）
191Ritsuko：It got as deep as your head，Kayo－Chan．

（Addressingagirlinnextto Ritsuk？・）

Excerpt3

202′托acher：Rol（叫（0．6）hai：：軸a：咄a： kikuna（1．2）

l
203A

shi：

heter〟vernacular xmx㍊㍊m（halting）
2041もacher‥Rokt如senchikananaJu SenChiteitteiruhikagairune．

Excerpt3

202′托acher：Sixト（0．6）yes，nOⅥlnOW； Iwillhearたom
you（1．2）

203A
shi：：

hetero／vernacular x㍊芯ⅩⅩⅩ㍊m㍊（halting）
204Tbacher：There’ssomeonewhoissaying（wehad）sixtyorseventycentimeters

（snowね111astyear）．

Excerpt4

202Tbacher：Roktわi（0．6）hai：：如a：由a：kikuna（1．2）
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through the teacher，s restarts and pause．

Iwouldlike to stress that tbe children are

notmerelypassive reclplentS Who automatically re－

SpOnd to the teacher’s demand．They are active

and autonomous agents and，therefore，〃halting〃is

a collaborative process．Severalchildren’s use of

“shi：：”seemlngly
s唱naled to other cbildren to

StOp their talk．This sound signalserves as a dis－

play of hearership
to the teacheェIn my data，the

teacher often restarts his talk wben the children

use tbis sound signal，eVenif tbe children have

not stopped their hetero－addressed vernacular uト

terances
completely The sound may serve both as

a slgnal女）r the other children to halt as wellas a

display ofhearersbip toward the teacbeこ

j．2‘甥g′g仏塔’’砂地g

In Excerpt7，the

utterance composition

this type of utterance

an utterance なom the

花αCゐgr

teacher uses aninterestlng

in utterance 204．Irefer to

Where the teacher picks out

picked out免■Om the hetero－

addressed vernacular utterances as“retelling”

Itis evident虫・om the context that the teach－

er’s
utterance204is

an extract，thatis，repOrted

SpeeCh，なom Ritsuko’s utterance 201．Utterance

204is composed of a reporting sentencein stan－

dard style witb the reported，Subordinate sentence

alsoin standardJapanese．HoweveちRitsuko’s origi－

nalmessagein utterance201is producedin tbe

VernaCulaち
aS Shown by tbe use of the dialect

brm 〃wakanne te ba”instead of standard“wakaト

anai”（‘Idon’t know），’tbe dialect pronunciation

“nanaJu－SenChide
ne：けinstead ofstandard〟na喝u－

SenCh ja nai”（‘about60centimeters，），and the fi－

nalparticle“na：”whicb marks vernacularJapa－

nese・Tbe teacber reports Ritsuko，s utterancein

indirectspeechalteringthestyleintheorlglnalut－

terance．

Ibund some cases of retelling where the

teacher reports tbe children，s utterance directly

Without any alteration asin Excerpt8・In utter－

ance181，the teacher repeats a boy’s（B，s）utter－

ance180in the orlglnalvernacular form，tbe

teacher’s retelling of tbis utterance丘・Om the chiト

dren’s betero－addressed
vernacular talk resultsin

a burst oflaughter丘・om the entire class．It seems

that hetero－addressed vernacular utterances are

Strengthened by tbisintact retelling．In some

CaSeS this kind of retelli一喝by the teacher encour－

aged the children’s use of hetero－addressed veト

nacular forms．

j．j‘‘鞄丘吻¢〟g”α招♂′甥甲Jり′g′哲’’

Metaphorically speaking，the cbildren’s hetero－

addressed vernacular utterances serve as an〃in女）ト

mation pool”，Which provides resources for the

teacher to advance the classroominteraction．The

teacher takes some children’s utterances out of

tbis〟reservoir”．

Excerpt9is aninteraction that took place af－

ter tbe children read and discussed a story；entト

tled“a war agalnSt SnOW”鉦om a textbook about

winterlifein the heaviest snowね11areainJapan．
Prior to Excerpt9，the teacher asked the children

Excerpt与

267Tbacher：dewaiidesu ka koko：koko：dewa：maitoshi

l
heter〟vernacular xxxxxxxmxx（halting）
瀧acher：nトgatSugOrO dorekuraiyukiga tsumoruto omoimasuka？

Excerpt5

267瀧acher：We11，areyOu a11right？Here，here，eVery February；abouthowmuch snow doyouguess

they have？

Excerpt6

7681もacher：Ie no naka ni，ie no naka ni（1．0）irerarenaimono wa doo suru？

‡
heterq／vernacular xxxxxxm（halting）

Excerpt6

768Tbacher：Into one，s house，into one’s house（1．0）what should one do witb things that one cannot

bring（into one’s house）？
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about the war against snowin their winterlives

but the discussion stagnated．Tben the teacher’s

Shift to vernacular brmsin Excerpt9 seems to

encourage the cllildren’slively talkin betero－ad－

dressed vernacular forms．

The teacher uses twolくinds oflistenlng aCtiv－

ity whichIreねr to as“taking out”and“replay－

1ng”．Inl止terance 651，tbe teacber addresses a

question to Masatoshiabout the snowstormin the

VernaCular form after Masatosbisays“It’s rougil，

asif being blown away”in650uttered as one of

mass of chil血en’s voices．The teacber’s picking

up of Masatoshi’s voice out of mass of cbildren’s

VOices and bringlngitinto the public space so

that the otber children can hearitis an example

Of“taking out”．Then the teacher repeats
Masato－

Shi’s answerin utterance653．In Excerpt9，“tak－

1ng Out”occursin utterances651to653．

In“replaylng”，the children and teacher repro－

duce theirinteraction，Shifting addressivity and

Style．The teacher picks up theinteraction 良一om

tbe betero－addressed vernacularinlユteranCeS 650

to 658
and takesit outinto the mono－addressed

standardin utterances 661to 671．In utterance

659，the teacher explicitly orders the children to

StOp talking and to change the partlClpation stru．c－

ture，uSing standardJapanese．This seems to en－

COurage the chil血en
to talkin mono－addressed

Exce叩t7

200Tbacber：Dore kuraininaru ke．

201Ritsuko：Ⅶakanne te ba rok咄u－SenChika nanaJu－SenChide ne：na．

heterq／vernacular

202Tbacher：Roktわi（0．6）hai：：叫a：如a：kikuna（1．2）

l
203A shi：：

heter〟vernacular （halting）

204Tbacher：Rokt由一SenChika nanaJu－SenChiteitteiru hika gairu
ne．

Excerpt7

200Tbacher：About how muchisit？
201Ritsuko：Idon’t know Maybe sixty

heterp／vernacular

202Tbacher：Sixt－（0．6）髄s，nOW，nOl蝿

203A

heter〟vernacular xxx

Shi：：

204態acher：There－s someone saying，

Centimeters，Or SeVenty Centimeters．

mXXm

Iwi11hearた■Om yOu（1．2）

（halting）

Si幻y or seventy centimeters（snowねnlast year）．

Exce叩t8

1771もacher：Ⅵ止iwaI由dorel（∬aitsumoru？

178A ：Korelくurai．

heterq／vernacular xxxxx

179Ritsuko：Ee，naknalくa tSumOru．

180B： Ip－pe．

1811もacber：Ip－pe．

182Children：Ip－pe．（withlaughter）

183Ritsuko：Ip－pe．

Excerpt8

177Tbacher：Ⅵ屯11，about how much snow払11do we have？

178A ：About tbis．

heter〟vernacular xxxxx

179Ritsuko：態s，heavy snow

180王ミ： Ⅶryhea叩

181Tbacher：Very hea叩

182Children：Ⅴさry hea叩

183Ritsuko：Ⅶry hea叩

（standard）

（vernacular）

（vernacular）

（vernacularformlaugbter）

（vernacular）
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Excerpt9

649T巨acher：

650Children：

Masatoshi：

Ma：（1・5）doohaiYbkouchito ka ano hen mo ndene ka na．

（vernacular）

（betero－addressedandvernacular）
取ihen da，OSaekke．（vernacular）

6511もacher：Masatoshi攻undooge dalく如？（vernacular）

652Masatoshi：Osaekke．（vernacular）

653

654

′托acher：

Ritsuko：

655Children：

656Tbacher：

657Ritsuko：

Osaekke．（vernacular）

Ndeno：OSiteno：hazuesoonattono：Sitasakounattekogesiteya：

（1augbter）（vernacular）

（hetero－addressedvernacular）
Mukaikaze

Nankaimohol（anOhitotokakurukara
sokoya：1（00rimitenitsurutsuruni

natte sorede subette

658Children：（betero－addressed vernacular）
659Tbacher：Haijaa hanaslyame．

660Cbildren：Shi：：：

661′托acher：Mulねi－kaze mukai－kaze no hubukin no tokiwa doo desu ka？

662Children：（hetero－addressed vernacular）
663態acher Dare ka te：ageteitte kunne ka na．（vernacular）
664Ritsuko：Ide，ganmen Sa adatteide．（vernacular）
665Tぬcher：Haite wo ageteiu．

666Ⅵ）uko and Ritsuko：（raisedtheir bands）

667Tbacher：恥oko－San tO（2．5）Ritsuko－Sandoozo（1．9）hailboko san，

668Yooko：Kao niyukiga atatte tumetakuteitaidesu．

669′托acher：

670Ritsuko：

671Tbacher：

Excerpt9

649てもacber：

650 Children：

1もumetakuteitaitteitta ke no：．HaiRitsulく0－San．

Anmaritsumetasuglte nanka kaI勺1nal（u natte Simau．
Aa：SOre SOOiu huu ninatta koto aru．

Ⅵ屯11（1・5）how；Well，yeS，kids丘■om％kouchihave may have a

SnOWStOrm When you come to school．（vernacular）
（betero－addressvernacular）

Masatoshi：It’s rough storm，aSifbeing blown away（vernacular）
651Tbacher：Masatoshi，howisit？（vernacular）

652Masatoshi：Asifbeing blown awayこ（vernacular）
653

654

655

656

657

658

659

660

661

662

7bacber：

Ritsuko：

Children：

Tbacher：

Ritsuko：

Children：

Asifbeing blown away．（vernacular）
1托ah．And，SnOW StOrm puShing me，almost blown awa沸

Igot down and then．Ⅰ’11belike this（1aughter）．（vernacular）

（hetero－addressedand vernacular）
Head wind…

Many times people come along the wa沸thenit’s slliperlylikeice，

and so（many people）slip．
（hetero－addressvernacular）

「抱acher：Yさs，nOⅥ；StOp talking．

Cbildren：Shi：：：

T巨acher：Head wind，how

Chikdren：（hetero－address

6637もacher：Iwish someone

（verIlaCular）

664Ritsuko：It hurts，my払ce

isit when you arein a snowstorm with a head wind？

VernaCular）

WOuld raise hi朗Ier hand and talk to the class．

hurts，When the snowstorm hitsit．（vernacular）

6657bacher：瀧s raise your hand beわre you talk．

666Ybuko and Ritsuko：（raisedtbeir hands）

6671もacher：Ⅵ）Oko and（2．5）Ritusko，please（1．9）yesMs．Ⅵ）Oko．

668「ゐoko：The snowstorm hits my払ce andit’s cold and hurts．

669′托acber：Ⅵ）Oko said thatitis cold and hurts．Ybs
Ms．Ritsuko．

670Ritsuko：It’s so cold thatiit gets soIcan’tねelanything．

671Tbacher：Yらs，that，Children，have you ever had such experience？
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standard forms 女）rthe majorlty Of the remalnlng

utterances，

Itisintereting that tbe content of恥01（0’s

monoaddressed standard utterance668is the same

as Ritsuko，s hetero－addressed vernacular utterance

664．In this way the betero－addressed vernacular

serves as an“information pool”わr the cbildren

as wellas the teacber．

4DiaIogic Coor8i門a朝Oni門C事assroom

AプβgγgJ呼，椚g乃g好一ガぬわggcα〟砂

In this section，Iwillevaluate the degree of

dialoglCalityin my datain terms of Bakhtin’s no－

tion of dialogic orientation．Bakbtin’s（1981）distin－

guishes“various forms and degrees of dialoglC

orientationsin discourse”．The“life and
behavior

Of discoursein a contradictory and multi－1anguaged

liぬ”is determined by dialoglC Orientation“畠rst，

amid other’s utterances andinside a slnglelan－

guage，amid other“sociallanguages”within
a sin－

gle nationallanguage and fina11y amid di鮎rent

nationallanguages within the same culture”（ibid．，

p．275）．

The first formis
passlng缶om

one ねrm of

language to
anotber without awareness．Bakhtin

glVeS ani11ustration of anilliterate peasant wbo

“miles away 鉦om any urban

mersedin an unmovlng and

everyday world，neVertheless

guage systems：he prayed to

Centeち naivelyim－

br him unshakable

livedin severa11an－

Godin onelanguage

（Church Slavonic），Sang SOngSin anotheちSpOke to

hisねmilyln a third and，When he began to dic－

tate
petitions

to thelocalautborities through a

SCribe，he tried spealくing yet a fourthlanguage

（the o銑cial－1iteratelanguage，‘paper’1anguage）．All

these are diだerentlanguages，eVenなom the polnt

Of view of abstract socio－dialectologicalmarkers．

But theselanguages were not dialogica11y coordト

natedin thelinguistic

ant；he passed 魚●om

thinlくing，autOmatically：

its own place，and the

COnSCiousnessin the peas－

one to the other without

each wasindisputablyin

place of each wasindisput一

able．”（Bakhtin，1981，p．295－296）

Bakhtin maintains that contradiction and con一

鎚ct betweenlanguagesis the precondition for dia－

10glC COOrdination．The peasantin the above

illustration，thro噸h“criticalinteranimation oflan－

guages”or“regard（ing）onelanguage（andtbe
veト

balworld corresponding toit）through the eyes of

anotherlanguage”，Willcome to know that“tbese

were not onlyvarious diだerentlanguages butinter－

nally variegatedlanguages”（ibid・，p・296）・Then
he

willstart to actively choose his orientation among

the v拡iouslanguages．

The second 良）rmis a mere co－preSenCe Of

two di鮎rentlanguages．Altbough we could find

“double voIClng”between tw（）di鮎rentlanguages，

it remains“within the boundaries of a slngle her－

meticandunitarylanguage system，Withoutanyun－

derlying如ndamentalsocio－1inguistic orchestration”

（ibid，p．325）．Bakhtin maintains that the double－

voIClngin poetic and rhetoric genres remains

within this kind ofbrm and degree oforientation．

The third，mOSt developed 払rmis the dia－

10glC COOrdination of socia11y stratifiedlanguages

Wbich are contradictory to each otheこ Bakbtin

SaySin metaphoricalterms‘Authentic double

VOicedness”is“not exhaustedin those dialogues

and remainsin the discourse，inlanguage，1ike a

Spring of dialogism that never runs dry”（Bakhtin，

1981，p．330）．Inthisねrm，participants’interanima－

tion of sociallanguages opens up new formation

of orientation．

This developed dialoglZmis wellillustrated by

Bakhtin’s notion of“（the）internally persuasive dis－

COurSe”．This notionis opposite to the notion of

“（tbe）authoritativediscourse”．Ⅶhile“the authori－

tative discourse”demands that“we acknowledge

it，tbat we makeit our own”（Bakhtin，1981，

p．342），“theinternally persuasive discourse”has

“creativity
and productivlty”as demonstrated byin

theねct that 〃sucb a word awakens new andinde－

pendent words，thatit organizes masses of our

words なom within and does not remain aniso－

lated and static condition”（ibid．，p．345）．

或2 βねg曙gC 払〃rゐ〝ガ〃乃 g乃 C払ざざr〃〃椚 βゐ－

どβ〟和g

In terms of Bakhtin’s distinction of prlmary

and seconda叩 genreS（Bakhtin，1986，p．62），the

discursive formationin my classroom datais an ex－

ample of secondary genre．In tbe classroom dis－

COurSe，thereis alinguistic diverslty Of opposites

including vernacular versus standard，SpOken veト

SuS Written，and the children’s versus the teach－
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er’slanguage・The 女）rmation
of this secondary

genreis complexly constructedなom those oppo－

sites．

In my classroom discourse，nOt
Only the

teacher but also the children combine the two

ねrms of address and紬o styles，Which make up

the complex compositions of their utterances．

Thusin terms
of Bakhtin’s notion of multivoiced－

ness，this class，We Can Sa沸is equlpped with

double－VOicedness．Howeveち at the same time，it

is not welldeveloped and bas certainlimitations．

According to the Bakhtin’s forms and degrees of

dialoglC COOrdination，it may remainin the second

brm．Although we can find hererogeneous voices

in the class，it seems that these voices have not

yet developed“a zone of contact”（Bakhtin，1981，

p．346）．

Double voIClng

children’s utterance

dren seem to pass

nacular genre to

genre automatically

Bakhtin．

SeemS tO beless developedin

thanin the teacher，s．Tbe chiト

缶om the hetero－addressed ver－

the mono－addressed tandard

like the peasant depicted by

The children also havelimitedinteractionalre－

SOurCeS．恥r displayng hearership，they use sound

Slgnals，Or Simply stop talking，and they havelim－

ited means for demanding the teacher’s hearer－

Sbip．In this wayinteractionalresources are

unequally distributed between the teacher and the

children．

Aゴ ア協g 鞄αCぁだr〟ざd〟gゐ〃㌢

The teacher utilizeslingulStic
diversityin his

COmpOSition of utterances，Witb vernacular and

standard forms．He does not use the simple shifts

between the hetero－addressed vernacular and

mono－addressed tandard obseⅣedin tbe children，s

talk．

The teachercomposes his utterances approprト

ating children’s hetero－addressed vernacular forms．

In‖retellingり，〃taking
out〃，and〃replaylng〃，the

teacher approprlateS Children’s hetero－addressed

VernaCulaちaSifheis autboring their talks．

Howeveritseemsthattheteacher，sdialoglCaト

ity has not yet maximally developed・Thelimitis

Wellillustrated by the EpisodelO below

EpisodelO
occurred after the classlearned

about the d此culties experienced by peoplein the

heaviest
snow以IareainJapan．They read a story

in a textbook about how hard 畠remen worked to

guard the hydrants during a heavy snow払1l．A托er

readingthe stor沸tbeteachercomments onthe dif一

缶cultiesin utterance 565 and a girl（Ritsuko）ad－

dresses a question to himin the vernacular style．

This question sounds asifit comesた・om a“ねmiト

iar andintimate genre”（Bakhtin，1986，p．97）．

The teacher answers Ritsuko’s questionin

StandardJapanese and neither“takes out”nor“re－

plays”Ristuko’s question．Ibear perplexltyin his

VOice．However tbis question seems very creative，

if the class had takenit up，it would have pro－

ducedinteresting discussion．

The teacber seems to“take out”only what

be can“explicate”，tbatlS，What he can transmit

knowledge about．Ⅶben tbisis not possible，be

leavesitin the reservoir of the hetero－addressed

vernacula】二

Iconclude this class has not yet developed

theirlinguistic diversity to createinternally persua－

sive discourse．

ExcerptlO

565′托acher：

566Ritsuko：

567′抱acher：

568Ritsuko：

Kore wa（0．5）kajino tokikomaru na：kooiu toko wa bai

SaI勺uu nana peeJI

Demo na：yukide k由itte kiene ka na sensei？（vernacular）
Doo daroo hbhh

O hbhhh

ExcerptlO

5651もacher：That（0．5）theyhave di放cultyinthe case of畠re，in this kind ofarea・

Ⅵも11，100k at page thirty seven．

566Ritsuko：But，Iwonderifthey can put outfires by snol弔teaCher？（in vernacular）

567Tbacber：Iwondeこhhhh（standard）

568Ritsuko：O hhhhh
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