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1．Be］iefsaboutdifficultyandbeliefsre＄earChinJapane＄e［anguage  
l現rning   

ElaineHorwitz，WhooriginatedBALul，aPOPularinstrumentfbrmeasunngbeliefb  

inlanguagelearnlng，de爵nestheimportanceofinvestlgatlngbeliefkaboutdifncultyin  

languagelearn1ng aS fbllows：“Studentjudgments aboutthe difnculty oflanguage  

learnlngareCriticaltothedevelopmentofstudents’expectationsfbrandcommitmentto  

languagelearnlng・Iftheyunderestimatethedi餓cultyofthetask，theyarelikelyto  

become飢stratedwhentheydonotmakeprogressasquicklyastheyexpect・Onthe  

otherhand，abeliefthatitwi11taketenyears ormoretolearnalanguagecouldbe  

discouraglngandcausethemtomakeonlyminimalefrbrtssincegoodresultsareSO払r  

丘omhand”（1987：123）．   

InJapaneselanguagelearning（further，JLL）belief盲 about di餌culty were  

investigatedbyBALLI－basedresearchandMori（1999a）2．BALLI－basedresearChis  

representedbyWatanabe（1990），Hashimoto（1993），Hosodaetal．，（1994），Mizutaetal・，  

（1995），Okazaki（1996），Itai（1997），（1999），（2000），Kitani（1998），Okazakiet al・，  

（2000），Okazaki（2001），Wakaietal．，（2004），Katagiri（2005），Takasaki（2006），and  

W如a（2007）．   

ThetwomostpopularversionsofBALLI，theFLBALLIandESLBALLI，COnSistof  

33and34itemsrespectivelyandtheiritemsaredividedintothefo1lowlng丘veareaSOf  

languagelearnlng：“Forelgnlanguageaptitude”，“Thedifncultyoflanguagelearnlng”  

（further；DLL），“The nature oflanguagelearning”，“Learning and communication  

lBALLIistheabbreviationofBeliefbAboutLanguageLeamngInventory  
2 Tkygalnitsky（2007）alsoinvesdgatedbelie鈷aboutdilhculty．However，aSShedidnotfbcusonthe  
belie鳥aboutdi瓜cultyperse，butontherelationshipbetweenbeliefbandleamers’fhctorsandonthe  
relationshipbetweembelief岳aboutdi瓜cultyandbelie愈ofintegrativenature，herstudyisnot  
discussedindetail．  
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strategies”，and“Motivations”．DLLconsistsofsimilar3itemsinbothversionsandis  

representedbysixitemsconcernlngthedifncultyofleamlngataTgetlanguage・The  

itemsareasfollows：  

（3）4“somelanguagesareeaSiertolearnthanothers．”  

（4）“ThelanguageIamtryingtolearnis：（a）averydifncultlanguage；（b）adiincult  

language；（c）alanguageofmediumdi餌culty；（d）aneaSylanguage；（e）averyeasy  

langu喝e．”  

（6）“IbelievethatIwi11ultimatelylearntOSPeakthislanguageverywell．”  

（14）“IfsomeonespentOnehouradaylearningalanguage，howlongwouldittakethem  

tospeakthelanguageverywell：（a）1essthanayear；（b）1－2years；（C）3－5years；（d）  

5－10yearS；（e）youcan’tlearnalanguageinlhouraday・”  

（24）“Itiseasiertospeakthanunderstandaforeignlanguage・”  

（28）“ItiseasiertoreadandwritethislanguagethantOSpeakandunderstandit・”  

Items（3），（14），and（24）arebeliefbaboutthedifncultyoflanguagelearning（鮎rther，  

LL）ingeneral．Items（4）and（6），however；arebeliefhboutaspecinctarBetlanguage  

ingeneral．Item（28），Ontheotherhand，ismorespeC摘cthanotheritemsinthesense  

thatit dealswith speciBc aspects ofthetargetlanguage．The areaDLL，therefbre，  

COnSistsofthreedi蝕rentkindsofbelie鳥，namely；belie臨aboutLLingeneral，belie鈷  

about atargetlanguageingeneraland onebeliefabout specinc aspects ofa target  

language．   

Theexistenceofthethreedi蝕rentkindsofbeliefbcanbeexplainedbythefactthat  

BALLIwasnotoriginatedstatisticallyfromstudents’responsesandnoexplanationon  

thestruCtureOfthe負veBALLIareasandontherelationshipsbetweenthesearea＄WaS  

PrOVided by Horwitz（1987，1988）．Xuntz（1996a：4）wasthe伽stto pointthis out：  

“AlthoughherstudiesweredesignedtoiderrtifythestruCtureOfstudentbelie魚，Horwitz  

didnotgeneratestatisticallythemes録omstudentresponses”．Itcanbeconcluded，then，  

thatBALLI－basedstudiesdidnotexaminethestructureofbelief岳．   

AsopposedtoBALLI－based studies，Mori（1999a）developed her ownlanguage  

learnlng queStionnaireand employed factoranalysis to organize the hypothesized  

belie臨intohomogenoussetsandtoinvestlgatebelie魚struCture．187co11qgestudents  

learnlngJapaneseasaFLintheUSApartlClpatedinherstudy．   

Mori’sinstrument COntained92items ofbelief盲separatedinto17areas．Itis  

indicatedthatthesebelie免werepartlyinspiredbyresearchonbelief盲andpedagogica1  

1iterature・ThismightexplainwhysomeofherareaSborestrongresemblancetoBALLI  

3hFLBALLI”English”issubstitutedby’’thelanguageIan叫ingtoleam” ヰ 
ThenumbersareasofFLBALLl（1988）．  
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items，e．g．，”Innateability”（BALLI’s“Foreignlanguageaptitude”），“Languageleaming  

is the same”（BALLI’s”The nature oflanguagelearning”），“Japaneseis difncult”  

（BALLI’s“Thedifncultyoflanguageleaming”），etC．   

Thehypothesizedbeliefb5inMori，sstudywere：“Innateability”，“Quicklearning”，  

“Simpleknowledge”，“Avoid ambiguity”，“Avoidintegration”，“Certainknowledge”，  

“Dependenceonauthority”，“LanguagelearnlnglSthesame”，“Japaneseisdifncult”，  

“Kartiiis difncult”，“VbcabularylSimportant”，“Effbrtis a waste”，“Focus onthe  

Whole”，“Memorizationisimportant”，“Risktaking”，“Cannotlearn舟ommistakes”，and  

“Learnthenaturalway”．   

Factor analysIS COnductedin order to oTganize the hypothesized beliefkinto  

homogenous sets resultedin six factors ofbeliefk：“Ka可iis difncult”，“Analytic  

approach’’，“Risktaking”，“Avoid ambigulty”，“Japaneseiseasy”，and“Relianceon  

Ll”．   

AnalysISOfthestruCtureOfbeliefishowedthatthebeliefk“Ka頑isdi餌cult”and  

“Japaneseis easy”were uncorrelated，Mori（1999a：396）concludes that“students，  

belie一恵aboutthedifricultyofacertainlinguisticsystemofatargetIanguagecouId  

existindependentlyoftheirperceptionofdi用cultyofthelanguageasawhole．In  

Otherwords，1earnerSOfJapaneserecognlZethedifncultyofkaTtjilearnlngbutdonot  

necessarily丘ndJapaneseasawholedi爪cult．Presumably，thisisbecausetheyregard  

Other aspects ofJapanese as relatively easy（e．g．，the sound－Symbolregularityin  

Syllabaries，thesmalInumberofvowels，OrneXiblewordorder）：’   

ThemethodologicalsignificanceofMori（1999a）isenhancingbelief盲researchby  

usingfactoranalysisforidentifyingbeliefkinJLL6．ThefactthatMori（1999a），aS  

OPPOSed to BALLI－based beliefb researCh，employed factoranalysis fbr examlnlng  

belief盲struCture，PrOVidesvalidityto herresults．The practicalsigni鮎ance ofMori  

（1999a）isthatsheprovidesevidenceonthecomplexnatureofbelief岳，SPeCi鮎allyon  

beliefkaboutdi餌cultyinJLL．   

Atthesametime，theshortcomingsofMori（1999a）arethatshefocusedonkartii  

acquisition，WhichisonlyoneaspectofJLL；itisnotclearifher丘ndingsareapplicable  

tootheraspectsofJapanese．Therefore，the抗ndingsofMori（1999a）needtobeverined  

5Mori（1999a）disdnguishedbetweenthedomainofepistemologicalb¢lie鈷aboutleamin声in  
generalandthedomainofbeliefb，andinvestlgatedtherelationshipbetweenthetwodomalnS．Her  

instru皿entalsoincluded40itemsofepistemologicalbelie魚，butastheyarenotinth¢fbcusof  

discussion，they訂enOtlistedhere．  

6Mori（1999a）wasnotthe血sttoconductfactoranalysisfbridentifyingbelie鈷．Baconand  
Finnemann（1990，CitedinKumtZ，1996a），forexamPle，WeてeamOngthe血stresearcherstoconduct  

fhctoranalysisofthestudents’responsestotheinstrumentltemS．Theydevelopedtheiro  

questiorLnairethatconsistedof109statementsassesslngStudents’belie免．  
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byanalyzingotheraspectsofJapanese・Inaddition，ShedidnotpolntOutthatthe  

“Japaneseiseasy”and“Kartiiisdimcult”werebelie偽ofdifrtrentkinds，i・e・，Shedid  

notconceptualizethestruCturaldi蝕rencesbetweenthem．  

InordertocompenSatefortheaboveshortcomingsofMori（1999a）whilebenefiting  

倉omherstrongpolntS，thisstudyde重nesanewresearchquestiononthebasisofher  

負nding．   

2．Research question of thj＄Study   

The丘ndingthat“Japaneseiseasy”，WhichrelatestoJapaneselanguageingeneral，  

and“Ka再iisdi餓cult”，WhichrelatestoaspeciBcaspectofJapanese，aretWOunrelated  

belie氏isconsideredimportant．This負ndingmeansthatbelieRaboutthedifncultyof  

SPeCificaspectsofataTgetlanguageexistindependently丘ombeliefbaboutdifncultyof  

atargetlanguageingeneral．   

TheaboveimplicationofMori（1999a）canbesummarizedinthefo1lowingresearch  

question：“Do beliefb about the difnculty ofJapaneselanguagein generalexist  

independently倉ombeliefkaboutdi餌cultyofspec摘caspectsofJapaneselanguage？”   

ExamlnlngtheresearChquestionwillimprovethemethodologyofbelie鈷researChas  

itwillmakeitpossibletoestablishifbeliefkaboutspecincaspectsofatargetlanguage  

existindependently and di飴r茸ombelief岳aboutthetargetlanguageingeneral．If  

identi曙ingabeliefaboutJLingeneraI（e．g．，以Japaneseise魚Sy叩）i＄insu爪cientfbr  

drawing conclusions about more specific belie蝕（e．g．，仙Kanjiis dif7icult，，），iti＄  

necessarytoana）y2：ebelie蝕about＄PeCificaspectsofatargetIangu昭einordcrto  

examinebelie触oflanguagelearnersinordertofindeducation乳IimpIication＄．   

3．PJanning the＄tudy   

Tsygalnitsky（unpublished manuscript，2006，2007）operates with the notions  

ubroad－SCOPebelie愈乃and化narrow－SCOPebeliefb叩todistinguishbetweenbelie鳥that  

relatetoatargetlanguageingeneralandbelie飴thatrelatetospeci且caspectsofatarget  

language・ApplyingtheabovenotionstoMori，s負ndings，HJapaneseiseasy乃canbe  

de丘ned as a“broad－SCOpe belief”and“Karjiis di蝕rent”canbe de点ned as a  

“narrOW－SCOpebelieP’．   

TbchecktheresearChquestion，thisstudywi11adoptthenotionsof以broad－SCOpe  

belie氏”（further；BSbelie蝕）and“naJTOW－SCOpebeliefk”（further；NSbeliefk）torefbrto  

belief岳aboutthedi餌cultyaboutJapaneSelangu喝eingeneralandbelief5aboutthe  

di餌cultyofspeci鮎aspectsofJapaneselangu喝ereSPeCtively・Thisstudy7sresearch  

questlOn，then，is paraphrased asfo1lows‥㍑Do BS beliefb about the difnculty of  
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Japaneselanguageingeneralexistindependently打omNSbeliefbaboutthedi餌cultyof  

SPeCincaspectsofJapaneselanguage？”   

AsopposedtoMori，WhousedstatisticalmethodsofanalysIS，thisstudyadoptsacase  

studymethod‥eaChpartlCIPant，sdataareanalyzedindividually・Giventhattheaimisto  

verifyMori’s丘ndings，PrOVidingamoredetailedanalysISisconsideredtocontributeto  

thevalidityoftheresults．  

4．】nstrument   

ApilotstudywasconductedwithtwograduatestudentsoftheUniversltyOfTsukuba  

（One Chinese and oneKorean）to check the readability ofthe questionnaireitems  

Onglnatedbytheinvestigator・Thepilotstudywasalsohelp鮎1foronglnatlngthelistof  

di飴rentaspectsofJapanesetobeinvestlgatedintermsofNSbelief盲：grammar，kartii，  

COnVerSation，1istenlng COmPrehension，listenlng COmPrehension ofkatakana WOrds，  

readingofkatakanawords，reading，Wntlng，OnOmatOPOeia，andpronunciation・Thislist  

isnotcoverlngeVeryaSPeCtOfJLL，SOOPen－endeditemswhichinqulreaboutother  

difncultaspectsofJLwereadded・TbencouragethepartlCIPantStOthink aboutthe  

aspects ofJapaneSe they蔦nd difncult，OPen－endeditems werelisted befbre the  

Likert－SCaleitems．Employingtwokindsofquestions（Likert－SCaleandopen－ended）is  

alsoconsideredtoimprovethevalidityoftheresults．   

The questionnaire consists of a face－Sheet，1nqulrlng about partlCIPantS’data，  

OPen－ended questions and Likert－SCale questions（6一“StrOngly agree”－l－“StrOngly  

disagree”），WhichinquireaboutdifncultyofdifrbrentaspectsofJapanese（NSbelie鈷）  

anddifncultyofJapaneseingeneral（BSbeliefk）．Acopyofthequestionnaireisshown  

intheAppendix．   

5．Participants  

5．1． Learner＄’factor＄COn＄ideredin thjs＄tudy   

Two learners’factors are taken into consideration in this study：  

“kartji－uSing／non－ka頑country”and“JLlevel”．Previousresearchshowsthatthefactor  

of“kaqii－uSing／non－ka頑country”a晩ctslearners，belie免7（e．g．，Shimizu（1995），  

Mizutaetal．，（1995），Ⅵ皿amOtO（1999），Takasaki（2006），and Tsygalnitsky（2006））．  

Thisfactorisrelatedtothe“culturalfactor／etlmicity”factor（i．e．，thefactorofbeing  

ChineseorRussian，forexample）initsnature，butismorespecincandrelevanttothe  

7Studieswhichinvestigatedthefactorof“kartii－uSinghlOn－kartjicountry”provideevidencethat  

SOmebelie飴di蝕raccordingtothisfactor：threeoutoffbtubeliefbinShimizu（1995），120utOf32  

inMizutaetal．，（1995），280utOf62inYamamoto（1999），140utOf51inTakasaki（2006），andtwo  

OutOftwoinTbygalnitsky（2006）．  
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COnteXtOfJLL，atleastinrespectofwrltlngSyStemaCquisition，Wheremoresimi1arities  

Can be seen betweenJapanese and kar掛uslnglanguageslike Chinese than  
Indo－Europeanlanguages．AlthoughSouthKoreatodaycannotbecharacterizedasa  

“kaI肩i－uSlngCOuntry”，KoreanstudentsarestillfamiliarWiththekadicultureasthey  

Studykartiiatschool，Tbconsiderthisfactor；then，thebelie免ofChineseandKorean  

learnersneedtobeinvestlgatedseparately丘omotherlearnerS・   

Toyoda（1995）andHaththotuwa－Gamage（2006）providesomeevidenceonthe  

importanCeOfthe免ctorof“JLlevel／kartiilevel”fbra飴ctlnglearnerS’belief盲・  

VbrifyingthehypothesisofthisstudypresupposesthatthepartlCIPantSholdbelie鳥  

al）Outdi蝕rentaspectsofJapaneselanguage，i．e．，theyareeXPeriencedlanguage  

learners，Whichisreflectedintheirpro負ciencylevel・Itwasthereforedecidedtorecmit  

advancedlearnersofJapanese．ThiswasachievedbyrecrultlnglearnerSWhohave  

passedthelStleveloftheJLPT．8   

5．2． Participants’data   

Eight partlCIPantS，fourChineseandfourKorean，WerereCmitedintheperiod of  

AngusttoNovembe112007．SeeTablelforthepartlCIPantS’data．CandKareusedto  

SlgnifyChineseandKoreanPartlCIPantSreSPeCtively．   

【Tablel】participants’data  

Participant  M8jor   Status   Age  Gender  bngtl10f  or  

Studyln  

Japan   Japan¢S8  

1angua卵   

Cl   Polieyandplannlng  4y¢arS   

SOlenCeS   

C2   Poh¢yandplanning  3years   

SClenCeS   

C3   JL（〉dueation   Graduate  26  Male  1 year 7  5yea柑   

8Thisshouldnotbetal’enaSaStatementOftheequalityofparticipants，JLlevel．Checkingwhetheq  
leameqshavepassedthel或IeveloftheJPu、isconsideredinsulRcienttoestablishiftheybelongto  
thesameJLlevel・Therearelikelytobedi飴rencesbetweentheleamerswhohavepassedthesame  
JLPTlevelbothduetothefactthatthetestdoesnotmeasureal11anguageskills，fbrexample，  

SPeaking，amdbecauseitstotalscoreisasumofthreepartS，Whichmeasuredifftrentlangu喝eSkills．  

However，althoughtheconditionofrembngonlytheleamerswhohavepass¢dthelStlevelofthe  

JLPTdo¢SnOtindicatethedilrbrencesbetweentheleamers，ltlSStilllikelytoguarantecthattheyare  

advancedleamers・InthisrespeCt，thisconditionofhavingpassedthelStleveloftheJLPTis  

COnSideredsatisfactoryfordividingadvanCedlearnersfromintermediateleamqsetc．  

－184－   



student  months  

C4   Environmental  R（きSearCh  

Selenee  student   

Kl   Biology   BAstud（きnt  19  鈷male  5mont‡lS  3years   

K2   Japaneselanguage  2 years 6 months 

andLiterature   stud（皿t   

K3   JLeducation   Graduat（）  

student   montllS   

K4   Applied Linguistics  Graduate  32  鮎male  7years4   6monthsさ  

（JLeducation）   student  Months   

6．Pro¢edur¢   

First，the results of the Likert－SCaleitems were analyzed．The questionnaire  

instruCtionsaskedthepartlCIPantStOrankeachitem丘om“6”to“1”，Where“6”is“very  

di疏cult”and“1”“notdifncultatall”，SOthatthe鮎stthreevalues（“6”，“5”，and“4”）  

indicateagreement．“4”，“5”，and”6”responsesofLikerトSCaleitemstherefbreindicate  

thatthe partlCIPantS agreethattheaspectinquestionis difncult．Forexample，ifa  

PartlCIPantChose“4”toanswertheitem“Doyou重ndJapaneseka頑tobedi用．cult？”，  

theinterpretationisthats／heagreesthatkartiiisdifncultandtherefores／hehasaNS  

beliefaboutthedifncultyofka両i．   

Table2shows a summary oftheanalysis oftheLikert－SCaleitems，Where each  

mlmberstandsforoneaspectofJapaneselanguageinthefbllowlngOrder：gramman  

kaQji，COnVerSation，1istenlng COmPrehension，1istenlng COmPrehension of katakana  

WOrds，readingkatakanaWOrds，Wntlng，reading，OnOmatOPOela，andpronunciation．The  

lastnumberineachliststandsforJapaneselanguageingeneral．lnotherwords，the且rst  

tennumbersrepresentNSbelie鈷，WhilethelastnumberrefbrstotheBSbeliefaboutthe  

di爪cultyofJapaneseingeneral．  

【Table2】Likert－SCaleitems of beliefs about difficulty  

Pa血cipa血   Belief岳aboutdi餓culbT   

Cl   22234233212   

C2   31544143423   

C3   32222233323   

C4   42221153313   

9AsK4，sJLlearugexperienceisonly6monthsinJLschooIs，Sheisanindependentlearner・  
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Kl   22211141433   

K2   43222352323   

K3   13111221142   

K4   23112431444  

TheanalysIS Of the Likert－SCaleitems was fb11owed by an analysIS Of the  

Open－endeditemsofthesameparticipant．Final1y，thedataofa11eightparticipantswere  

summadzed．  

7．Results and discussion   

ThesummaryoftheLikert－SCaleandopen－endedquestionsisshowninThble3．BS  

beliefbareshaded．  

【Table3】Beliefs about difficulty  

Partici  
NSbelief岳   

pantS  

Cl   1isteningcomprehension，listeningcomprehensionofkatakanawords，SIang   

COnVerSation，1isteningcomprehension，1isteningcomprehensionofkatakanawords．writing，OnOmatOpOeia、  
C2  

honor捕cs，katakanavocabulary，diffbrentstylesaccordingtocontexts   

C3   abilitytocommunicatelikenativespeakers   

C4   grammar，Wrltlng   

Kl   writing，OnOmatOPOeia，intonation，舶癖顧  

K2   grammar，Writing，OnOmatOPOeia，瑚毒麟鍛錬義紡績  

K3   PrOnunCiation，Writingofka頑，“elegantexpressions’’，POlitewaysofsayingthings   

K4   ka坤，readingkatakanawords，OnOmatOPOeia，prOnunCiation，Writing   

Clhad only one NS belief aboutlistening comprehension of katakana WOrds  

accordingtotheLikert－SCalequestionnaireandintheopen－ended questionnaireshe  

WrOtethatshefbundlisteningcomprehensionandslang（WakamonokotobainJapanese）  

difncult・Thatis，Shefbundthreedi蝕rentaspectsofJ叩aneSetObedi餌cultbutdidnot  

de重neJapaneSeingeneraltobedi伍cult，i．e．，ShehadthreeNSbelie免butnoBSbeliefl  

IncaseofCl，then，NSandBSbelie飴existindependently・   

C2had five NS belie蝕according tothe Likert－SCale questiomaire about the  

fo1lowlng aSPeCtS OfJapanese：COnVerSation，1istenlng comprehension，1isteming  

COmPrehension ofkatakana WOrds，Writing，and onomatopoeia・No BS beliefwas  

identi鮎dinthe Likert－SCale questionnaire・Inthe open－ended questionnaire she  
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explained herbeliefb as fbllows：”SinccIenteredJapaneseumiverslty，Ihadtouse  

Japanese both during my classes andin my everydaylifb．Iunderstood then that  

JapaneSe WaS Very difncult whenit came to smallthings：Japanesein casual  

COnVerSationisdiffbrent倉omJapaneseyoucomeacrossinbooks，andhonor漬csand  

katakanavocabularyareVerydifncult．AnotherdifncultaspectisJapaneseconversation  

asI鮎ditveryhardtoexpressmytruefeelings．”10  

“Sma11things”，aCCOrding to C2’s explanation，are diffbrent styles according to  

COnteXtS，honor摘cs，katakana vocabulary，and conversation．Thelisted aspects are  

di蝕rentaspectsofJL，WhichmeanstheyareNSbeliefk．C2，then，hadvariousNS  

belief盲（nveaccordingtotheLikert－SCalequestionnaireandthreeadditionalbeliefk  

accordingtotheopen－endedquestions），butdidnothaveanyBSbelief   

C3hadneitherNSnorBSbelie飴accordingtotheLikerトSCalequestionnaire，butin  

theopen－endedquestionnairehestatedthathefbundJapaneseingeneraltobedjfncult  

andthatitwashardtocommunicate（talk）1ikenativespeakers．kcanbeconcluded，  

then，thatC3hadbothNSandBSbeliefk．   

AnalysIS OftheLikert－SCaleitems showed that C4had twoNS beliefb aboutthe  

di魚culty ofgrammar andwriting；tWicein the open－ended questionnaire she also  

emphasizedthedifhcultyofwrltlng．NoBSbeliefwasidenti鮎d，however．   

Kl’s data showed two NS belief盲：belief岳about the difnculty ofwrltlng and  

OnOmatOPOeia・Shealsode触edJapaneseingeneraltobedi餌cult，StatingthatuaRer  

havingstudiedit（i．e．，Japanese）fbrmanyyears，Isti11蔦nditverydi餓cultn．Inthe  

OPen－ended questionnaire shealso de伽edthe aspects ofwrltlng，intonation and  

OnOmatOPOeiaasdifncult．Kl，then，hadbothBSandNSbelie免．   

K2hadtwoNSbeliefbaccordingtotheLikert－SCaleitems：belie鳥aboutthedifnculty  

Ofgrammarandwntlng．AnalysISOftheopen－endeditemsshowedthatshealsofbund  

OnOmatOPOeiatobedi餌cultandde伽edJapaneseingeneraltobe“notsoeasy，．Thatis，  

ShealsohadaBSbelief   

OneNSbeliefaboutthedifficultyofpronunciationwasidentinedintheanalysisof  

K3，sLikert－SCalequestionnaireandanotherthreebeliefkaboutthedi餌cultyofwntlng  

ka娩“eleganteXPreSSions”，andpolitewaysofsaymgthingswereidenti鮎dinthe  

OPen－ended questionnaire・She emphasized，however，She didnotfindJapaneSein  

generaltobedifncult・IncaseofK3，then，0nlyNSbeliefkwereidentiBed．   

K4，Ontheotherhand，hadfourNSbeliefbaboutthedi疏cultyofkadi，reading  

katakanawords，OnOmatOPOela，andpronunciationinherLikert－SCalequestionnaire；She  

alsoemphasiヱedthedifncultyofthesameaspectsintheopen－endedquestiormaire，  

10 
Thetranslationoftheopen－endedquestionsisconductedbytheauthorl  
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addingtheaspectofwrltlng．Shealsochose“4”toratetheBSbeliefintheLikert－SCale  

questionnaire，WhichmeanssheconsideredJapaneseingeneraltobediぽicult．Inthe  

OPen－endedquestionnaireshestatedthefbllowlng：“Itgotmoredifncultasmylevelgot  

higher・IthinkIbecamemoreawareofthedifncultyofJapanesea景erIpassedthel或  

1eveloftheJLPT：’Thatis，K4hadbothNSandBSbelie氏．   

Tosummarize，fburpaItlCIPantShadonlyNSbelie鳥，WhichmeansthatBSandNS  

belie氏existindependentlyintheircase．FourpartlCIPantS，however，hadbothBSand  

NS belie危．Thatis，the answerto the researCh question“Do BS beliefb aboutthe  

ditncultyofJapaneselanguageingeneralexistindependently舟omNSbeliefbaboutthe  

di疏cultyofspeCi負caspectsofJapaneselanguage？”isthatincaseofsomelearners  

NSandBSbelie蝕coexistwhileincaseofotherlearnerstheyexistindependently．   

Thisstudy，then，Showedthatsomelearner＄haveonlyNSbdie飴andnottheBS  

belie書こhvestigatingthe＄eIearner＄，BSbelie飴i＄in＄tlmCientasanalysi＄OntheIeveI  

OfBSbeliefkalonecannotidcntifyanyNSbeliefkorsuggestthat（heyexist．   

8．Limitations of this＄tudy   

The魚rstlimitationisthe homogenelty Ofthe sample．Twolearners’factorswere  

takenintoconsiderationinthisstudy：“kaqji－uSing／non－kartiicountry”and“JLlevel”．  

TheroleoflearnerS’factorsonsh叩ingtheirbeliefb，however，hasnotbeeninvestigated  

extensivelyinJLL，SOeVenthoughthisstudydidnotemployquantitativemethodsof  

analysIS，thequestionofhomogeneltyOfthesampleisstillvalid．   

Thesecondproblemisthelimitedsample．Therefbre，futureresearChneedstoverify  

theresultsofthisstudywithlargersamples．   

9．）mp［ication＄and question＄for future re＄erarCh   

The main methodologicalimplication ofthis studyis that thereis a need to  

distinguishbetweenBS（i．e．，beliefbaboutatargetlanguageingeneral）andNS（i．e．，  

belie臨aboutspeCificaspectsofatargetlanguage）belie氏．Thisstudyshowedthatthe  

twokindsofbelie鈷existindependentlyincaseofsomelearnerS．Therefore，inorderto  

understandlearnerS’belie蝕and，COnSequently，tOdraweducationalimplications倉om  

theirbelie免，itisnotsu餌cienttoinvestigateBS beliefk．The負ndingsofthisstudy  

hence showthelimitations ofBALLI－based researChwhere mainlybeliefk about a  

taTgetlanguageingeneralorbelie免aboutLLingeneralareanalyzed．Thepractical  

implicationistheimportanCeOfexploringNSbelie飽．   

Anothermethodologicalimplicationderives舟omemployingtwokindsofitems（i．e．，  

Likert－SCaleand open－endeditems）．Thetwo kinds ofitems wereincludedintothe  
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analysIStOCheckthesameissuesinordertocompensatefbrthelimitationsofeach  

methodandimprovethevalidityoftheresults・Combiningtwomethodsprovedhelpfu1  

inthisstudyasl・WhileaccordingtotheLikert－SCaleitemsonlyonepartlCIPanthadBS  

beliet three other participants statedthatthey consideredJapanese difncultinthe  

open－ended questionnaires；2・In case ofseven partlCIPantS neWNS belief盲were  

identinedviatheopen－endedquestions・FutureresearChcouldpro飢丘omcombining  

Likert－SCaleitemsandopen－endedquestions．   

Theresults that，nOtWithstanding the fhctthatthepartlCIPantS COmefi’om China，  

whichisaka画一uSlngCOuntryandSouthKorea，WherekaQiiistaughtatschooIs，andall  

ofthemhavepassedthelStleveloftheJLPT，theyhavedifftrentNSbelief岳，COuld  

indicatethat“karji－uSlngCOuntry／non－kadicountry”and“JLlevel”arenottheonly  

factorsresponsiblefbrshapinglearnerS，belie鳥・Asnogeneralizationcanbemadeon  

thebasisofthelimitedsampleinthisstudy，futureresearchneedstoinvestigatetherole  

Oflearners’factorsfbrshapingtheirbelief盲．   

This study fbcused on the struCture Ofbelief5about di餌culty．To gain better  

understandingoflearners，beliefb，futureresearchneedstoanalyzethestruCtureOfother  

belie免aswell．   

ThepartlCIPantSOfthisstudyhavepassedtheBrstleveloftheJLPT，Whichmeans  

thattheyareadvancedlearnerS・IdentincationofNSandBSbeliefbaboutdifncultyln  

thissamplemeansthatadvanCedlearnerSalsohavebelie氏aboutdifnculty，Which，in  

tum，meanS that belie鳥about di餌culty do not necessarily preventlearnerS舟om  

SuCCeedinglnlearnlngJapanese／aforelgnlanguage・The samelearner COuld have  

diffbrent belief盲at di脆rent stages ofher／hislearnlng PrOCeSS．It remains to be  

investlgatedhowbelie臨，namely，belie魚aboutdifnculty，Changewithtimeandwhether  

theirchanges，ifany，Canbe／arechangedbylanguagelearnlngfacilities．Iftheyare，it  

wi11beimportanttothinkaboutwaysofchanglngbelief5tosupporttheLLprocess，SO  

thatbelie血’researChcouldimprovemethodologyandtheoryinLL・   
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【App帥dix】  

アンケートのお願い  

このアンケートは、外国語学習に関する調査のアンケートです。このアンケートからの  

データを私の博士論文の作成のために使用する予定です。お忙しいとは思いますが、ご  

協力下さいますよう、お願いいたします。このアンケートほかの目的での使用はいたし  

ません。この件でご迷惑をおかけすることもありません。安心してお答えください。  

アンケートは最後までお答え下さるようお願いいたします。また、途中の記入もれなど  

がないようにご注意ください。  

○ 出身地：  

○ 母語：  

○ 性別：男・女  

（書いてください）  

（○をつけてください）  

○ 年齢：（ 歳）  

○ 在日期間：（約 年 カ月）  

○ 日本語学習期間：（約 年 カ月）  

○ 日本語を勉強した国（○はいくつでもよいです）：日本・自分の国・その他（ ）  

○ 専門：  

○ 日本語を勉強した機関（0はいくつでもよいです）：  

留学生センター・日本語学校・中学校・高校・大学・ボランティア教室  

その他（  ）  
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0 現在の身分：学生・大学院生・研究生・その他（   

○ 日本語能力試験1級受験日：  

以下の質問に対し、できるだけ具体的な答え方を下さるよう、お願いいたします  

1．現在、日本語は難しいと思いますか？  

2．現在、日本語の非母語話者として、何が難しいと思いますか？  

例：漢字、文法、カタカナ語の聞き取り、カタカナ語の読み方、オノマトペ（擬音語、  

擬態語）、会話、聞き取り、文章を書くこと、文章を読むことなど、発音など  

以下の質問は、現時点での日本語の困難さに対する質問です  

現在、あなたにとって日本語は、  

1．文法が難しいですか？  

2．漢字が難しいですか？  

3．会話が難しいですか？  

4．聞き取りが難しいですか？  

5．カタカナ語の聞き取りが難しいですか？  

6．カタカナ語の読み方が難しいですか？  

了．文章を書くことが難しいですか？  

8．文章を読むことが難しいですか？  

9．オノマトペ（擬音語・擬態語）が難しいですか？  

10．発音が難しいですか？  

11．現在、日本語全体が難しいと思いますか？  

ご協力、ありがとうございます！  
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Thisarticleisanimprovedversionofthepaperpresentedatthe   

2008InternationalConferenceonJapaneseLanguageEducationheldatPusan  

UniversityofForeignStudies，SouthKorea（11－13July，2008）．Theauthorexpresses  

hergratitudetoMs．AiNomuraandothermembersoftheaudiencefortheirvaluable  

COmmentSandquestions．  
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